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RESUMEN

El siguiente estudio de investigacion tiene como objetivo determinar €l desafio de
mejorar la ensefianza de vocabul ario a estudiantes de octavo grado en un entorno con recursos
limitados. El objetivo principal es aplicar técnicas didacticas practicasy efectivas paramejorar la
adquisicion de vocabulario en e aprendizaje del idiomainglés, promover la participacion de los
estudiantes y facilitar su desarrollo del lenguaje. Los estudiantes de lainvestigacion se llevaran a
cabo en laUnidad Educativa Fiscal “Tarqui” enfocandose especificamente en los 24 estudiantes
de octavo grado clase"A" donde el contexto involucra un ambiente de escuela secundaria con
apoyo tecnoldgico limitado, destacando |aimportancia de intervenciones que puedan
implementarse con una minima dependencia de la tecnologia. La metodol ogia empleada en este
estudio incluye la aplicacién de métodos cuantitativos, utilizando encuestas y cuestionarios para
recopilar datosy validar resultados. L os resultados mas importantes del estudio se centran en las
contribuciones practicas de las técnicas didacticas propuestas, que se centran en mejorar las
habilidades de | os estudiantes, adoptar un enfoque centrado en el estudiante y promover la
aplicacion realistadel lenguaje. La propuesta en si implicala aplicacion de técnicas didécticas
activas paramejorar la ensefianza del vocabulario, enfatizando la participacion y €l aprendizaje
activo de los estudiantes. Las conclusiones extraidas de esta investigacion subrayan la
importancia de integrar técnicas didacticas précticas y efectivas en la educacién de idiomas,
particularmente en entornos con recursos limitados, para fomentar |a participacién de los
estudiantes y el desarrollo del lengugje. Considerando todo esto, este estudio contribuye al
desarrollo profesional de los profesores, proporciona un marco sisteméatico parala ensefianza de
vocabulario y ofrece valiosas oportunidades para que | os estudiantes practiquen y apliquen
vocabulario activamente en contextos auténticos, fomentando en Ultimainstancia el desarrollo de

su lenguagje y mejorando su dominio general del inglés.

Palabras clave: técnicas didacticas, mejora, adquisicién de vocabulario, contexto auténtico,

ensefianza, aprendizaje.
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ABSTRACT

The following research study aims to determine the challenge of enhancing the teaching of
vocabulary to eighth-grade students in a resource-constrained environment. The main purpose of this
study isto apply practical and effective didactic techniques to improve vocabulary acquisition in English
language learning, to promote student engagement and facilitate their language development. The
students of research will be carried out at Unidad Educativa Fiscal “Tarqui” focusing specifically on the
24 students of eighth-grade class"A" where the context involves a high school setting with limited
technological support, highlighting the importance of instructional interventions that can be implemented
with minimal dependence on technology. The methodology employed in this study includes the
application of quantitative methods, utilizing surveys and questionnaires to collect data and validate
results. The most important results of the study are centered on the practical contributions of the proposed
didactic techniques, which focus on enhancing student’s skills, adopting a student-centered approach, and
promoting realistic language application. The proposal itself entails the application of active didactic
techniques to improve vocabulary instruction, emphasizing student participation and active learning. The
conclusions drawn from this research underscore the significance of integrating practical and effective
didactic techniques in language education, particularly in resource-constrained environments, to foster
student engagement and |anguage development. All things considered, this study contributes to the
professional development of teachers, provides a systematic framework for vocabulary teaching, and
offers valuable opportunities for students to actively practice and apply vocabulary in authentic contexts,
ultimately encouraging their language development and improving their overall English proficiency.

Keywor ds: didactic techniques, enhances, vocabulary acquisition, authentic context, teaching, learnin
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INTRODUCTION

Vocabulary acquisition stands as a fundamental component in the journey of learning English as a
second language. Recognizing this significance, teachers have the challenge of making the process
engaging, innovative, and impactful for students. Beyond the acquisition of new words, the challenge
includes grasping meanings, mastering pronunciation, and practicing spelling skills for fluency and
effective communication in aforeign language. For this reason, it is essentia to give precedenceto this
method in language courses to equip students with the requisite means to engage in communication in the
target language. Brown (2000) asserts that language instruction is akin to an art form, necessitating the
consideration of specific principles to ensure the success of the teaching-learning process across the four
communication skills (reading, writing, speaking, and listening). However, there exists no universal
formula, as diverse techniques must be integrated based on the sociocultural context of the learners.

Given the inherent difficulty students face in memorizing and assimilating new vocabulary,
teachers must employ diverse didactic resources, strategies, and methods to inspire and facilitate the
expansion of English knowledge. Thisinvolves acknowledging the perpetual challenge for students,
particularly in a second or foreign language context. One exemplary approach involves leveraging the
power of active didactic techniques, as suggested by various experts.

The Diagnostic analysisin Ecuadorian public institutions involves a comprehensive assessment
of various aspects to identify strengths, weaknesses, opportunities, and challenges. This research context
hel ps in understanding the current state of the ingtitution where we work and informs decision-making
processes for improvement. Here are some key areas to consider when conducting a diagnostic analysis of
an Ecuadorian public institution.

This research study aimsto investigate the challenges and opportunities associated with
enhancing vocabulary teaching to eighth-grade students in aresource-constrained environment. The study
will focus on implementing practical and effective didactic techniques to improve vocabulary acquisition

1
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in English

language learning in an urban area of Ecuador in the Pichincha Province, the public ingtitution is
located in the South of Quito, in the “Gualberto Perez E2-136 and Andres Perez avenue” in District “Eloy
Alfaro”, with AMIE code 17H01254, the participants in this proposal are from “Tarqui” high school
where there are approximate 1700 students with regular educational who attends in “matutina” and
“vespertina” students. The students receive three English Academic hours with 45 minutes according to
the National Curricula given by the Ministry of Education where they work with material adapted for the
teachers English area according to the readity, context, and time. Additionally, there is no English
laboratory, technology, and resources, and limited financial resources may result in insufficient accessto
educational materials.

As a consequence, the central elements of the research proposal include the investigation of
didactic techniques to enhance vocabulary acquisition, aligning with the university's research
requirements focused on integrating knowledge for solving professiona problemsin language education.
The problem at hand revolves around the need to enhance vocabulary teaching strategies for eighth-grade
students in a resource-constrained environment. Despite the importance of vocabulary acquisition,
traditional teaching methods may not always effectively engage students or facilitate long-term retention
of vocabulary. Therefore, there is a pressing need to explore and implement didactic techniques that can
motivate students and enhance their vocabulary learning experience.

The educational proposal isfocused on agroup of approximately 24 students aged 11 to 13 years
old with alevel of A1 (CEFR), in the students of eighth basic year EGB.

The research topic, "Didactic Techniques to Enhance the Teaching Vocabulary used in students
of Eighth Grade," emphasizes the integration of knowledge for solving professional problemsin language
education. The object of the investigation isto determine the effectiveness of didactic techniquesin
enhancing the vocabulary of eighth-grade students at "Tarqui" high school, with the general objective

being to investigate the impact of these techniques through the implementation of a pre-test/post-test
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control group.

The research proposal employs the inductive and deductive approach, utilizing the findings from
the questionnaires and relevant information gathered from books, journals, and a sample thesis. The data
collection includes empirical methods and pre-test and post-test with a survey. The research variables are
the use of didactic techniques in language education as the independent variable and vocabulary as the
dependent variable. The research will apply the quantitative approach for gathering the principa data
from the surveys and the pre-test and post-test to students of the eighth basic year. The populationis
eighth-grade students across classes A to F, with atota of 175 students, and the sample consists of 24
students from the 8th-grade class"A." The sampling method used in this research is convenience
sampling.

Theinitid diagnosisisaimed at assessing and understanding the factors influencing English
vocabulary learning. The proposed research holds importance and timeliness, asit aims to uncover
teacher strategies and how didactic techniques motivate students, enabling them to understand the
importance of learning vocabulary.

The specific objectives of the study include to diagnose the problems that eighth-grade student’s
face during vocabulary training, to determine the significance of vocabulary acquisition in an English
language course, to identify strategies to encourage vocabulary development and to apply various didactic
techniques to reinforce vocabulary learning. The hypothesis revolves around the idea that the
implementation of effective didactic techniques will significantly enhance the vocabulary acquisition of
eighth-grade students.

The independent variablein this research isthe use of didactic techniquesin language education,
in the online publication Temas Para |a Educacion (2009) affirms that instructional tools enhance
learning and establish an environment conducive to teacher-student interaction, fostering optimal

teaching-learning outcomes. This notion is echoed by Torga, M. (2014), who cites Vygotsky's
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perspective, emphasizing the indispensability of teacher involvement in creating conditions that facilitate

students' acquisition of foundational experiences for concept formation. Hence, educational resources
serve as mediators to fulfill thisrole, crafted by educators to support learning objectives.

For this reason, it’s important to mention that integrating flashcards, visual aids, and gamification
into English classes proves to be an excellent and motivating didactic resource as examples given in the
article: Didactic Strategies for Teaching English as a Foreign Language in Seventh and eighth grades in
secondary schoolsin Costa Rica created by Navarro, D., & Pifieiro, M. (2012). Highlighting that all
didactic strategies are amazing as a technique because they are an integral part of everyday life, and
resonate particularly with students, offering them adirect and participatory avenue for learning and
internalizing new vocabulary. Through this approach, teachers not only enhance vocabulary acquisition
but also promote a dynamic and enjoyable learning environment, empowering students to express their
ideas and communicate effortlessly in the target language.

Navarro & Pifieiro (2012) emphasize the importance of incorporating effective teaching methods
to enhance the teaching-learning process. Their perspective underscores the necessity of employing
strategies that not only facilitate the acquisition of subject knowledge but aso foster the development of
broader competencies, such as critical thinking, cooperation, and mutual respect among students.

While the dependent variable is vocabulary where Cesteros (2004) asserts that newly acquired
vocabulary is stored in the mental lexicon, a section of the brain where words are organized into
categories. This storage of vocabulary is influenced by various memorization techniques. Utilizing the
senses aids in consolidating this information, including visual methods such as flashcards, auditory
approaches like songs or conversations, and kinesthetic techniques involving touch, sensation, and taste.
The author suggests that words are retained when we require them, both in receptive (reading and
listening) and productive (speaking and writing) contexts. Regular practice is emphasized as crucial for
enhancing recognition and recall levels of learned words. Without consistent practice and review,

vocabulary acquisition may suffer, leading to adecline in retention over time.
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Moreover, according to Dakhi & Fitria (2019), vocabulary serves as the primary means of

communication, reflecting the thoughts, emotions, and opinions of language users. Lampung (2021)
further highlights the critical role of vocabulary in language proficiency, asserting its significance in
fostering the devel opment of listening, reading, speaking, and writing skills among students. Possessing
an extensive and diverse vocabulary, along with effective learning strategies, enables studentsto
demonstrate their linguistic abilities confidently, seize opportunities, and actively engage with the
language learning process. Therefore, mastering vocabulary stands as a pivotal aspect of academic
growth.

These variables will be explored to understand the relationship between teaching strategies and
student vocabulary development. The study will utilize a quantitative approach, employing surveys and
guestionnaires for data collection and analysis. The population for this study consists of eighth-grade
students at Unidad Educativa Fiscal “Tarqui,” with a total of 175 students across classes A to F. The
sample will include 24 students from the 8th-grade class "A," selected through convenience sampling, and
the investigation will be classified as a quantitative research study, focusing on gathering and analyzing
numerical datato evaluate the impact of didactic techniques on vocabulary improvement in eighth-grade
students.

Furthermore, the main theoretical contributions of this research lie in the development of
innovative didactic techniques to improve vocabulary instruction, addressing the professional,
methodological, technological, and social needs of language education. The importance of thisresearch is
underscored by its potential to enhance language acquisition in resource-constrained environments,
providing valuable insights for educators and contributing to the professional development of teachers.
The novelty of this study liesin its focus on practical didactic techniques tailored to eighth-grade
students, aiming to create a dynamic and engaging learning environment that promotes vocabul ary
development effectively.

In addition, every chapter accurately explores fundamental aspects. In the first chapter, the
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researchers provide a concise overview of the research, incorporating a theoretical framework. This

section elucidates essential concepts to facilitate a complete comprehension of vocabulary learning
processes, encompassing both traditional and non-traditional methodol ogies. The chapter includes a
thorough examination of existing literature relating to methods and techniques employed to enrich
vocabulary in the EFL classroom.

In the second chapter, the methodol ogy employed for the investigation and diagnosisis outlined,
outlining the approach used to gather and analyze data. This process aimed to identify the strategies
employed by the eighth-grade teacher to improve vocabulary learning. Additionally, the chapter explores
into the characteristics of the students, providing a detailed description and analysis of the results obtained
during the diagnostic stage.

In the third chapter, the proposal is presented and validated through the study's results,
accompanied by a comprehensive discussion that facilitates a more profound comprehension of the
connection between the teacher's discourse and her practical approaches in teaching vocabulary.

Finally, the researchers concentrate on drawing conclusions and offering recommendations,
amalgamating the most noteworthy findings from the study and elements considered significant for

potential research endeavors
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CHAPTER|

THEORETICAL FRAMEWORK

The previous research that was taken into account for thiswork is of the fourth level and
isrelated to vocabulary issues at different levels of English language teaching in various
educational contexts optimizing methods, techniques, and tools to contribute to educational
changes.

In the research project of Sasan Baleghizadeh and Arezoo Ashoori (2011) from Shahid
Beheshti University, G.C., in Tehran, Iran and published in the magazine "MEXTESOL
Journa" on The Impact of Two Instructional Techniques on EFL Learners Vocabulary
Knowledge: Flash Cards versus Word Lists: The main objective was to investigate students
responses to learning vocabulary using flashcards and word lists. The study aimed to compare
the efficacy of these two techniques in teaching vocabulary to EFL learners. When comparing
the use of flashcards and word lists in vocabulary |earning, the results revealed no significant
difference in the effectiveness of either of the two techniques. The study involved providing
instructions for ten minutes in two sessions, followed by a post-test after two days, which
showed no significant variance in the mean scores of the two groups.

It was concluded that there was no significant difference in the effectiveness of the two
vocabulary teaching techniques, flashcards, and word lists, based on the study results. Despite
the flash card technique resulting in aslightly higher mean score than the word list technique,
the independent samples t-test showed no statistically significant difference between the two
groups. This led to the conclusion that the advantage of flashcards over word lists in terms of

vocabulary learning was limited.
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The researchers recommended that teachersin EFL contexts, particularly those with
limited access and exposure to the target language, can effectively help learners acquire new
vocabulary through decontextualized activities. Despite the concerns among EFL teachers
about achieving high levels of lexical proficiency in such settings, the study's findings
indicated that even ssimple and traditional vocabulary teaching techniques can be beneficial for
EFL learners. The results suggested that both flash cards and word lists can be valuable tools
for vocabulary instruction, with no significant difference in effectiveness between the two
techniques. Therefore, the researchers implied that educators can utilize a variety of methods,
including flash cards and word lists, to support vocablary learning in EFL contexts.

Likewise, the research project of Casamassima (2008) in "Intervencién en € Desarrollo
de lalInterlengua: Estrategias de Aprendizaje de Vocabulario en Idioma Inglés como Lengua
Extranjera en Estudiantes del Nivel Medio de Escolarizacion” higlights the importance of
vocabulary learning strategies in the foreign language teaching process liesin their ability to
enhance vocabulary retention and acquisition. By utilizing effective strategies such as
mnemonic methods, imagery, and context inference, learners can improve their ability to
remember and use new words. These strategies not only aid in the initial learning of
vocabulary but also contribute to the long-term retention and application of wordsin various
contexts.

Additionally, the document proposes methodol ogies that focus on training in learning
strategies and metacognitive reflection to enhance vocabulary acquisition. Educators can
facilitate the recognition and controlled production of a greater number of lexical items by
providing dedicated space for metacognitive activities and training in learning strategies. This
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approach aims to move students towards spontaneous production of vocabulary items and

increase the rate of vocabulary acquisition in aforeign language. By incorporating activities
and material s that develop and reinforce learning strategies specific to vocabulary acquisition,
educators can support students in improving their vocabulary retention and usage skills.

Finally, in the article Didactic strategies for teaching English in e ementary education by
Fernandes, Felicetti, & Szezecinski (2019) provides valuable insights into effective teaching
methods that can enhance language |earning outcomes. By focusing on interdisciplinary
themes, storytelling, and communi cative language teaching, the authors offer practical
approaches to language instruction that address the challenges of language learning in
educational settings.

The article focuses on teaching English language skills, including listening, speaking,
reading, and writing. The proposed teaching strategies aim to enhance the teaching and
learning process by incorporating various didactic approaches that engage studentsin
interactive and communicative activities. These strategies not only help improve students
language skills but a so create a positive classroom environment conducive to student-teacher
interaction and learning.

Overall, the research conducted by these authors sheds light on the importance of
incorporating innovative and engaging teaching strategies to improve the teaching and
learning of the English language in elementary education. The work highlights the
significance of considering students' interests and cultural backgrounds in the language

learning process.
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Teaching techniques

Theoretical models on teaching techniques

According to Chicaiza Chango (2023), indicates that currently, several numerous
theoretical models address didactic techniques to improve the education of students, these
promote learning, improving their teaching and learning based on techniques that have been
studied, motivating the acquisition of new knowledge and skills. Besides Cock Martinez (2022),
indicates that the school context tends to become the only place where the child can construct
and practice an idea of English, which is linked to the classroom experience that is not
mainstreamed with other social environments and therefore the teaching and learning of English.
English, islimited by the teaching strategies that are implemented in the school context.

These theoretical models play acrucial role in the educational field by promoting the
development and stimulation of reading comprehension in students. By providing solid
conceptual frameworks, they serve as guides for teachers, inspiring them to explore novel
approaches and adapt pedagogical strategies that improve reading literacy. Reading
comprehension is enriched when educators incorporate el ements of these modelsinto their
teaching methods, as they promote more active, participatory, and meaningful learning. This
constant drive toward educational innovation helps cultivate stronger reading skills and prepares
students to meet the challenges of the modern world.

Flipped classroom model

Now, Alarcén Diaz (2021), mentions that this model has been extending its application in
recent years, being an alternative to motivate and engage students in their learning process,
because this model is specifically based on the student's prominence in the learning process
through the teacher's guide, the same one that develops digital learning materials taking
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advantage of information and communications technologies, this model is applied in institutions

that generally have the appropriate infrastructure and technol ogical means.

The growing application of the af orementioned model in recent years has been taken as an
effective alternative to motivate and engage students in their learning process. This approach is
based on the active participation of the student, guided by the teacher, who develops digital
materials taking advantage of information and communication technologies. It isimportant to
highlight that the successful implementation of this model is most frequently observed in
ingtitutions that have the appropriate infrastructure and technological resources. Thislevel of
adaptability suggests that the model may be particularly beneficial in educational settings
equipped with technological resources.

Likewise, Rivarola, et a. (2020), state that the inverted classroom model as a strategy
presents an educational model where activities are not conventionally carried out directly in the
classroom like traditional models, but through the use of technology, this being recognized as a
hybrid light inductive model. , since it combines the advantages of inductive and deductive
models, being considered a constructivist, collaborative, and cooperative learning model where it
seeks to achieve significant learning in the study group.

According to the research, the flipped classroom model is presented as an innovative
educational strategy. Unlike traditional approaches, this model does not carry out activities
directly in the classroom but rather uses technology as the main vehicle. It isrecognized as a
light hybrid inductive model by combining the advantages of inductive and deductive models,
having a collaborative and cooperative |learning approach.

Besides Fennel Lucenaet al. (2019), states that this model has a positive effect on the
academic performance of students who have been subjected to this model where it has been
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noted that motivation, self-regulation, and teamwork increase compared to traditional models, so

students improve their teaching-learning processes generating a new interaction between
teachers, students, technological means and the educational institution. At the primary school
level, thismodel has had a notable impact, because they not only acquire knowledge and skills of
the subject but also technological and scientific management skills. Besides, Ferrer et al. (2019),
add the attitudinal aspect that is present during the development of the teaching-learning process.
The acquisition of communication skillsin aforeign language, this component should include
not only knowledge and skills but also values and attitudes.

Personally, | find it encouraging that the flipped classroom model is not only being
recognized for its positive influence on academic performance but also for its impact on
fundamental aspects of learning. The fact that an increase in motivation, self-regulation, and
teamwork has been observed compared to traditional models, this approach not only promotes
the acquisition of knowledge but also contributes to the development of social and emotional
skills. The successful integration of technology in education is significant since it not only
promotes mastery of the subject but also preparation for technologica and scientific management
in an increasingly digital world.

The consideration of the model reinforces the idea that |earning goes beyond the mere
transmission of information, incorporating values and attitudes that are fundamental for the
comprehensive development of students. This approach not only transforms the dynamics of the
classroom but also redefines the interactions between teachers, students, technology, and
educationa institutions, generating a more enriching and collaborative environment.

The teaching of English becomes increasingly important, especialy from theinitia levels,
according to Rodriguez-Vélez & Cedefio-Macias (2020), highlights the need for innovative
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approaches that include students, teachers, family, and technologies. In this context, the “Flipped

Classroom” model in English classes emerges as a valuable tool. This model empowers students
as protagonists of their learning, while the teacher acts as a guide and facilitator. Diversifying
learning moments, improving prior knowledge, and optimizing a student-centered educational
process are key benefits of this pedagogical approach.

Educational institutions must encourage the learning of English from the initial levels,
highlighting the need to take into account innovative and holistic educational approaches. This
Flipped Classroom model in English classes is presented as a valuable tool by empowering
students as protagonists of their learning, transforming the teacher into a guide and facilitator.
Diversifying learning moments and optimizing a student-centered process are not only
theoretical benefits but al so underscore the need for a more interactive and participatory
approach in English language education. This model, not only enhances language proficiency but
also fosters critical skills and greater commitment to the educational process.

Discovery teaching model

The discovery teaching model, proposed by Jerome Bruner in the 1970s, is an educational
theory that advocates a student-centered approach. Bruner argues that students should be
encouraged to discover principles and concepts for themselves, rather than simply passively
receiving information. This approach seeks to foster deep understanding and long-term retention
by actively involving studentsin the learning process. Unlike traditional methods, this model
encourages students to discover for themselves, guided by curiosity, where the teacher only acts
as aguide, providing clues and support when necessary, providing stimulating material through

observation and comparison strategies, rather than explaining finished content. The discovery
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teaching model emphasizes the importance of exploration, experimentation, and problem-solving

to achieve meaningful learning (International University of Valencia, 2015).

Therefore, it can be stated that this discovery learning is a student-centered educational
approach, using a constructivist model, the active participation of students in obtaining knowledge
is highlighted. Through investigations and problem solving, students achieve the desired learning.
This model adaptsto individual needs and interests, enhancing student development. Through this
model, the teacher seeks for students to relate concepts, seek knowledge and assimilate
information, thus building the knowledge, where the teacher is a guide in the problem-solving
process.

The fundamental principlesinclude that knowledge is acquired by the child, that learning
results from research and experimentation, and that discovery isthe most effective formulafor the
assimilation of content, focusing on topics related to the student's immediate environment, their
interests and motivations, which makes the lessons long-lasting and interesting. Knowledge is
organized through cumulative experiences, building a solid foundation for students' continued
devel opment.

In the decade of the 70s, according to Quimbiulco B (2013), Citing Bruner (1976), the idea
of discovery learning was proposed, which advocated the active construction of knowledge by
children in schools through exploration and discovery of content. Priority was given to practical
activity in laboratories and carrying out experiments in the classroom. The traditional and passive
teaching model was forcefully questioned, particularly for its promotion of a passive attitude on
the part of students. Throughout history, thisreality has persisted in cold and schematic treatment.
It has been observed that some teachers show alack of knowledge, disinterest in updating
methodol ogies and lack of practice in the management of bibliographic, audiovisual and
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technological resources. In the classroom, they resort to conventional techniques and evaluations,

relying on tools such as blackboards, posters, objective tests and, in exceptional cases,
observation, to comply with the contents established in the annual planning.

According to Saguinga Alcaciega (2016), the discovery learning approach aims to
stimulate active student participation, aspiring for human learning to transcend beyond asimple
changein behavior and lead to a transformation in learning through meaningful experiences. The
teacher's educational work focuses on facilitating and improving the student's learning process,
considering contemporary research on learning, which conceptualizesit as a qualitative, active,
constructive, and contextual process.

In addition, Saquinga Alcaciega (2016), states that from this perspective, the acquisition of
new knowledge occurs when it is presented in some type of organized structure, and its
application benefits from social interaction. The teacher's assistance must be focused on learning,
specifically on the sequential processes that students go through during the act of learning.
Furthermore, the importance of designing coherent educational techniques that effectively
promote this learning process is highlighted.

The discovery learning approach allows the student to be the builder of hisor her own
knowledge, promoting meaningful and lasting learning. However, the guidance of the teacher is
essential, who acts as a guide to ensure correct execution. The teacher must employ an
appropriate method that encourages the active participation of students, encouraging them to
express opinions, ask questions and participate in interactions that allow them to discover and
construct their learning.

It is essential that students develop analytical skills creatively, and in this process, the

teacher'srole isto stimulate this discovery through questions or brainstorming sessions. In
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thisway, effective learning is achieved, where students not only acquire knowledge, but also

learn to analyze critically and creatively, guided by the reflective and guiding intervention of
the teacher.
Meaningful Learning Model

According to Roa Rocha (2021), in his research mentions that this model, proposed by
David Ausubel, is based on the idea that learning is more effective when new knowledgeis
significantly integrated with the student's existing cognitive structure, highlighting the
importance of relating the new information with previously acquired concepts, which facilitates a
deeper and lasting understanding. In this approach, the teacher plays a crucia rolein presenting
material in aclear and organized manner, highlighting conceptual relationships and structures. In
meaningful learning, information is connected logically and relevantly in the student's mind, thus
promoting better understanding, more solid.

Traditional education continues its rhythm in the classrooms, where the teacher selects,
organizes and presents the contents according to his own criteria to the student, hoping that they
learn the contents presented; this method does not offer complete answers to the interests and
needs of the students. However, in the process of acquiring new knowledge, skills and attitudes
through constant preparation, discovery and experience of the activities carried out, the
significant learning model that is generated when new knowledge is grouped with existing
knowledge appears producing permanent |earning where the student learns the content when he
is able to analyze and interpret its meaning. For thisreason, it is necessary to deepen knowledge
through active participation in the classroom, applying dynamic and interactive methods and

techniques that attract the student's attention. In this sense, information and communication
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technologies (ICT) play an important role in the educational process (MoreiraChoez et al.,

2021).

The author highlights the imperative need to evolve traditional educational methods
towards more dynamic and participatory approaches, describing traditional education as a one-
way approach, where the teacher assumes the main role, limiting the ability of studentsto
explore, discover and build their own knowledge actively. The recognition of the meaningful
learning model, driven by the connection between new and existing knowledge, highlights the
importance of engaging studentsin a deeper and more reflective process. This perspective
highlights that learning goes beyond simple memorization, advocating for a deeper and more
lasting understanding of the content.

The call for active participation in the classroom and the application of interactive
techniques resonates with the idea that education should not only transmit information, but also
cultivate critical and creative skillsin students. Furthermore, the mention of information and
communication technologies (ICT) highlights the relevance of adapting teaching to modern
tools, providing a platform for innovation and collaboration.

According to Vaverde Sandoval et al. (2022), meaningful learning implies adynamic
development of metacognitive competencies, considering the importance of academic content
and motivation for the student's impact. During the pandemic, virtual education was forced to
adapt to new changes and skills, focusing on meaningful learning that provided relevance within
its environment. In this study, it was necessary to incorporate decisions that improved individual
learning, allowing a deeper exploration of the dynamic conditions in the interaction of the digital

teaching system in contemporary academic competencies.
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The knowledge that accumulates throughout the lives constitutes an essentia part of the

cultural capital that we contribute to society. The challenge that teachers face in the work is
crucial for the progress of a country since awell-educated society translates into a more
productive society, author Valverde Sandoval et al. (2022), highlight the importance of
implementing pedagogical approaches that encourage innovation in teaching processes. Among
these, meaningful learning is presented as a key perspective to raise the quality of learning,
allowing a deeper and more lasting understanding of educational content.

Direct Instruction Model

According to Guerrero Pérez & Allende Hernandez (2018), the direct instruction model,
conceived by Siegfried Engelmann and Wesley C. Becker, stands as an educational approach
that emphasizes the systematic and explicit transmission of information from the teacher to the
student. This pedagogical approach seeks to break down learning objectives into small,
sequential steps, thus facilitating understanding and retention of the concepts presented. Teachers
who apply direct instruction provide clear instructions, accurately model skills, and offer
immediate feedback, contributing to the learning process effectively.

The fundamental basis of direct instruction lies in the conviction that effective teaching
requires a clear and detailed presentation of information, along with repetitive practices that
ensure deep assimilation of content. This approach is particularly beneficial in situations where
specific skills and concrete concepts are taught, as its sequential structure and attention to detail
provide students with a solid foundation for understanding and practical application of the

knowledge acquired.
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Characteristics of teaching techniques

Pamplona Raigosa et al. (2019), indicate that teaching techniques, fundamental in the
educational field, exhibit various characteristics that influence their effectiveness. They facilitate
the learning of educational strategies, these characteristics help the strategy carried out by the
teacher to be developed in a clear and precise manner and achieve the objectives proposed by the
teacher in student learning.

Interactivity, essential to stimulate active participation, both between the teacher and the
students and among the students themselves, promotes a dynamic learning environment.
Adaptability is highlighted by its ability to adjust to different learning styles and meet the
individual needs of students, which enhances their understanding (Cabero-Almenara & Palacios-
Rodriguez, 2021).

Practical applicability is manifested in the ability to convert theoretical concepts into
tangible situations, thus facilitating the assimilation of knowledge. Student participation, a key
component, seeks to encourage the active involvement of students, encouraging dialogue and
collaboration in the educational process. Effective feedback, on the other hand, plays acrucial
rolein providing clear and constructive feedback to guide students in their progress (Cabero-
Almenara & Palacios-Rodriguez, 2021).

Motivation, inherent to teaching techniques, is essential to maintain interest and
commitment throughout the educational session. A student-centered approach seeks to adapt to
the student's needs and abilities, promoting their active participation and responsibility in
learning. Variety and creativity add a dynamic touch, avoiding monotony and stimulating student
interest. Technologica support, increasingly relevant, uses digital tools and resources to enrich
the educational process. Formative assessment, integrated as an essential part of the process,
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provides constant information to improve learning. Finally, the clarity and structure in the

presentation of information facilitate the understanding and organization of knowledge,

contributing to more effective learning (Cabero-Almenara & Palacios-Rodriguez, 2021).

Types of teaching techniques

Currently, awide variety of teaching techniques are available, which represent procedures

used by the teacher to facilitate the students' learning process. These techniques are emerging as

fundamental resources for achieving the objectives outlined in the educational strategy. Its

application is carried out in an orderly manner, guiding a process that can encompass various

specific activities (Tardif, 2010). Some of these techniques are detailed below in Table 1:

Table 1.

Types of teaching techniques

Technique | Aim Advantages Applications Recommendatio
ns

Exposure Present It allows Can be used for: Stimulate
infformationtoa | informationto | - Present the course | interaction
group in an be presented in | contents. between group
organized an orderly - Present an members. The
manner. Usually, | manner. The informative teacher must
it istheteacher size of the conference. develop skillsto
who presents; group to which | - Present resultsor | interest and
However, in some | the conclusions of an motivate the
cases the students | informationis | activity. group in his
also present. presented does presentation.

not matter.

Project Bring aconcrete | It'sinteresting. | Recommended in: | Clearly define the

method reality closer to It becomesan | - Terminal subjects | skills, athitudes and
an academic incentive. of professional values that will be
environment Motivatesto | careers. stimutlated in the
through the learn. - Courses where project. Provide
completionof a | Stimulatesthe | content from advice and follow-
work project_ deved Opment different areas of T B 5-”-"":'-"[1!'-\-

of killsto knowledge are throughout the
already integrated anire projech.
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solve real - Courses where

situations. you can do
interdisciplinary
work.

Case method | Biing a concrete | |t'sinteresting. | Liseful for: The case must be
reality closer to It becomes an - Start the well prepared and
an academic incentive. discussion of a presented.
environment Motivates to topic. The group should
through a real or | |egrn. - Promote research | reflect on the
designed case. Develops the | ©n certain confents, | leaming achieved.

ability to - Verfy the learning
analvze and achieved.
synthesize. It

allows the

content to be

miore

meaningtil to

stidents.

Question Based on Promotes Useful for: That the teacher

method questions, lead research. - Start the develops skillsfor
students to the Stimul ates discussion of a the design and
discussion and critica topic. formulation of
analysis of thinking. - Guidethe course | questions.
information Develops skills | discussion. Avoid being
relevant to the for analysis - Promote student repetitivein the
subject. and synthesis | participation. use of the

of information. | - Generate creative | technique.
Students apply | controversy in the

"discovered" group.

truths to

construct

knowledge and

principles.
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Simulation | Learn from action | Promotes Applicable for: That the teacher
and game both about interaction and | - Contents that develops
content and about | communicatio | T=qUIre EXpefience | experience to
students n. to make them control the group
performancein Sheisfunny. meanmgiul. and to make a
simulated Allows - Develap specific | 4504 analysis of
situations. significant skalls to face and | he o erience.
learning. reselve simulated That the games
situations. . A
. ., | and simulationsin
- Stimulate sudents hich vou will
interast in a specific w I(.: .y u
topic by participate are
participating in the congruent with
game. the contents of the
course.
Problem- Students must Promotes the | [t is nseful: That the teacher
based wetk in small development of| - For students to | develops
learning groups, synthesize | skills for the identify learning facilitation skills.
and bmld analysis and neads. Generate a
knowledge to synthesis of | - To apen the willingnessin
solve problems, information. discussion of a students to work
which have It allows the topic. in this way.
generally been development of | -To promote the Constantly
taken from reality. | positive participation of provide feedback
attitudes students in to students about
towards addressing their participation
problems. problems related to | jn solving the
Develops their area of problem. Reflect
cognitive and | gpecialty, with the group on
sm_;mh zation the skills,
akills. attitudes and
values stimulated
by the way of
working.
role play Expand the field of] 1t opens It 15 useful: That the teacher
experience of the | perspectivesof | - To discuss a topic | knows the
participants and approaching [rom different types | procedure well.
their ability to reality. of roles, That their roles
solve problems Disinhibits. - To promote and characteristics
trom different Motivate. empathy in the are clearly
points of view. Encourages group of students. - | identified.
crestivity. To generate Reflect on the

AWATENESS 1
students about the
importance of group
interdependence.

skills, attiudes amnd
values achieved.
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Discussion Make a group Y ou receive Appliesto: Clarify to the
panel aware of different | varied and - Contrast different | group the
orientations stimulating points of view objective of the
regarding atopic. | information. regarding atopic. - | panel and therole
Motivating. Motivate students | of each
Stimul ates to research course | participant.
critical content. Make a careful
thinking. selection of the
topic on the panel
and the
orientation of the
guests. The
moderator must
have experience
in carrying out
that activity.
Brainstormin | Increase creative | Promotes [t is vseful: Dielimit the scope
g potential in a interaction in - When tacing of the decision-
group. the group. problems or looking | making process,
Collect alotand | Promotes for ideas to make Reflect with
varied participation decisions. students on what
information. and creativity. | - Tomouvate the | Loy Jaarm by
Solve problems. | Motivate. participation of participating in an
Easy to apply. students in 4 ErOUP | aparcise like this.
WOLK process.

Authors: Chamorro MJ & Ocafal. (2024)

Vocabulary teaching

Challenges for vocabulary development

According to Pefia Ledesma (2019), vocabulary development in the subject of English

presents severa challenges that students often face throughout their learning. These challenges

can affect the ability to understand, communicate, and express yourself effectively in the

language. These challenges can often be the amount of technical vocabulary, terms, or

expressions that the student must learn. Thisis one of the main challenges that students face. In
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the same way, the challenge of the correct use of terms arisesin the practical part, where students

present deficiencies mainly when using the terms learned in real situations.

In learning English, an added complexity liesin the fact that many words have multiple
meanings, which can generate confusion among students. Polysemy and multiple meanings of
words can present a challenge, as students must learn to discern between the different contextsin
which aword can be used. This aspect adds alayer of complexity to the process of acquiring and
applying vocabulary effectively (Figueroa Sepulveda & Gallego Ortega, 2021).

In addition, accent and correct pronunciation in English are areas of special attention. The
English language has unique sounds and intonations that can be difficult to reproduce for those
who are not familiar with them. This challenge not only affects students but also teachers, who
must address the teaching of these distinctive elements. Correct pronunciation is essential for
listening comprehension, and mastering phonetic nuances can make al the difference in effective
communication (Figueroa Sepulveda & Gallego Ortega, 2021).

English, like other languages, has variations in pronunciation depending on geographic
regions. Exposure to different accentsis valuable for students asiit allows them to adapt to a
wider range of linguistic expressions and develop stronger listening comprehension. Likewise,
Bojorque-lfiegues (2022), highlights that social inequality also plays avery important role in
vocabulary development, demonstrating that there are great interindividual differencesin
children's vocabulary and that both the mother's educational level and the type of school the
children attend have a significant influence on the devel opment of the vocabulary. From an
educational point of view, educational institutions need to develop educational interventions
aimed at stimulating the vocabulary of young children, mainly, at home and in the preschool
environment.
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Now, another of the challenges that arises isthe difficulty in expressing oneself fluently

both in writing and orally, either due to the lack of vocabulary practicein real situations, given
that students do not have many opportunities to communicate in English out of the classroom.
Overcoming these challenges requires a comprehensive approach that includes constant practice,
contextual application, active exposure to the language, and utilization of various teaching
resources. Furthermore, patience and perseverance are key to achieving a solid command of
vocabulary in the subject of English (Santamarina Sancho & Nufiez Delgado, 2021).

Methods and toolsto evaluate the vocabulary level

Assessing the level of vocabulary in learning alanguage, such as English, is essential to
measure students' progress. To carry out the evaluations of the vocabulary level, the decent ones
prepare specific tests that are a direct way to evaluate the students knowledge, likewise the
teacher applies oral tests where he selects a group of words and asks the student and his or her
performance is evaluated. Understanding and their proper way of using these termsin
EXpressions.

In the same way, the teacher must create practical situations where students must apply the
vocabulary learned in writing or speaking. To achieve this, the implementation of activities that
cover both writing and oral expression is suggested. For example, writing tasks may be assigned
that require the incorporation of specific words and expressions into meaningful contexts.
Likewise, creating dialogues allows students to use vocabulary practically, strengthening their
understanding and effective use.

Additionally, the teacher can conduct guided conversation sessions, where students ability
to communicate effectively using appropriate vocabulary is assessed. These conversations not
only provide a platform for applying vocabulary in more dynamic situations but also alow the
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teacher to ask specific questions that require detailed answers. This approach encourages a

deeper, more contextualized understanding of vocabulary, as students are challenged to express
their ideas and knowledge in more elaborate ways.

In addition to traditional assessment methods, it has become increasingly relevant to
integrate digital tools into the vocabulary teaching and assessment process. An innovative way to
assess vocabulary level isthrough the use of applications and online platforms specifically
designed for this purpose. These tools offer avariety of interactive resources and adaptive tests
that add dynamism and versatility to the assessment process.

These apps not only provide interactive exercises that challenge students to apply their
vocabulary practically, but also offer adaptive tests that adjust to each student's proficiency level.
This personalization guarantees a more precise evaluation focused on the individual needs of
each student, allowing continuous progress adapted to their learning pace.

The integration of these digital tools not only expands assessment options, but also makes
the process more engaging and motivating for students, especially those who are familiar with
technology. Furthermore, by providing an assessment of both receptive and expressive lexical
comprehension, these tools comprehensively address vocabulary mastery in the specific context

of learning alanguage, such as English or another.

Techniquesto improve vocabulary

Improving vocabulary is an ongoing process that can significantly enhance communication
and understanding. According to Ortega Tigre & Zhunio Romero (2015), A fundamental strategy
isregular and diversified reading, especially of challenging material. This habit exposes readers
to awide range of words and contexts, contributing to the natural expansion of vocabulary.
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Thematic diversity in reading not only introduces new words but also provides a deeper

understanding of their application in different situations (L6pez Villa& Lescay Blanco, 2023).

Besides, Marin-Marin (2023), mentions that the use of mobile applications and online
platforms designed specifically to improve vocabulary is a vauable tool. These apps not only
offer an interactive experience, but also provide access to games, tests and exercises designed to
challenge and strengthen lexical knowledge. The interactivity of these platforms provides a
playful environment that makes the learning process more attractive and effective.

Now, Casimiro Perlaza & Fuentes Gonzalez (2020) indicate that active participation in
these applications not only improves the ability to remember new words but also encourages
practical application in simulated situations. Interactive games and exercises offer an immersive
learning experience, where users can test their knowledge effectively. Actively engaging in
conversations that require the use of more advanced vocabulary is an effective strategy to
strengthen mastery of words and expressions. In addition, (Jimenez Julio, 2018) indicates that
this active participation not only provides the opportunity to apply the vocabulary practically but
also allows oneto learn from the experiences and knowledge of other people in the process.
Working in groups of students where new words and expressions are shared and used is another

enriching environment.

Attention and commitment during these conversations are essential el ements. By paying
attention to verbal interactions and how others use vocabulary, students can better internalize and

understand the context of words, thus enriching the communication (Ortiz Delgado et a., 2020).
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Continuous vocabulary improvement requires regular and consistent practice. The

combination of various learning techniques and preferences contributes to a more complete
process. In addition to conversations, regular reading, the use of dictionaries and thesauruses,
and participation in activities that stimulate verbal creativity are valuable additions. Consistency
in exposure to new words, its practical application and constant review are essential elementsto
consolidate long-term learning.
Factor s affecting vocabulary teaching

Vocabulary instruction is faced with various challenges derived from factors that affect the
learning process. The socioeconomic context of the students emerges as a determinant, impacting
their exposure to language and vocabulary in the family environment. Resource-limited
environments may restrict opportunities for lexical repertoire expansion. Furthermore, the lack of
educational resources, such as books, teaching materials, and technology in the classroom,
constitutes alimitation that has a direct impact on the quality of vocabulary teaching. (Bojorque-
Ifiegues, 2022).

The selection of teaching strategies can be a crucial el ement sinceit directly influences the
level of motivation of studentsto learn and understand vocabulary. This choice plays a
fundamental role in generating interest in the subject and the activities carried out in the
classroom. The effectiveness of the strategies may vary depending on the stage of cognitive

development and age of the students. (Marin-Marin, 2023).

Age and leve of development are determining factors that significantly influence the
learning process. Therefore, it is crucia to carry out careful analysis to design effective
vocabulary teaching strategies. Given the stage of training these students arein, it is evident that
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they respond more positively to materials that are not only educational but also attractive and

stimulating.

The inclusion of visual elements, vibrant colors, attractive illustrations, and multimedia
resources is revealed as a fundamental tool to capture their interest effectively. This approach not
only makes the learning process avisually engaging experience but also makes it exciting for
students. (Bastidas-A. et a., 2020; Valenzuela et al., 2016).

Technology plays a prominent role in this context. The introduction of digital tools and
modern learning media offers arange of possibilities to make vocabulary learning more
interactive and participatory. Educational applications, online platforms and digital games
designed specifically for vocabulary teaching not only keep students' attention, but also give
them the opportunity to learn autonomously and in an entertaining way.(Bafio-Lucio et a., 2023;
Pacheco-Algjandro, 2022).

The interactivity provided by technology allows students to explore and apply vocabulary
in amore practical and engaging way. Activities such as educational games, interactive
exercises, and online simulations not only reinforce word retention, but also encourage active

participation and contextualized application of learned vocabulary
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CHAPTER I
METHODOLOGY FOR THE INVESTIGATION AND DIAGNOSIS

This research aims to provide a detailed description of the stages of the investigative
process and its purpose, as well as the corresponding appendices. The methodology described in
this research responds to the objectives of the study, which isto investigate the effectiveness of
didactic techniques in enhancing the vocabulary of eighth-grade students at "Tarqui” high school
including the conceptualization and operationalization of the main categories, the statement and
justification of the research approach, the description of the research methods and their purposes,
the description of the instruments based on the sel ected research approach, the description of
participants and their characteristics, the description of the needs of the participating students,
the description of the initial diagnosis for the elaboration of the proposal, the description of the
proposal in detail, the description and analysis of the results of the diagnostic stage, and the
description of the instruments to collect data to answer the research questions.

The main categories in this research study are the independent variable of didactic
techniques in language education and the dependent variable of vocabulary improvement in
students. Didactic techniques refer to the teaching methods and strategies used by the teacher to
enhance vocabulary learning in students. Vocabulary improvement in students refers to the
increase in the number of words and phrases that students can understand and use in English
language learning.

Table 2.

Operacionalization of the Independent Variable
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INDEPENDENT CONCEPTUAL DINENSIONS INDICATORS SCALES
VARIABLE DEFINITICNN
Didactics is a field of Dhidactic Drefinition Strongly agree
rescarch that = Agree
Components s
Tridactic erwompasses the ’ b ] LIneertainmaol
Technigues collective knowledge Technical Socialized applicable
of all teachers at the Procedures I ivichsalized Dizagree
poinl where academic . —— SFI'LIHQJ].-'
knowledge and § : : dizgagree
practice infersect Twvpes Free mstruction
(Fensham 2004; [Mrect instruction

Crondern 2001 1) Contextual learning
Authors; Chamorro MJ & Ocaial.
It isimportant to know that in the table 1 shows the Operationalizing the independent
variable of didactic techniques involves defining and measuring the specific instructional

procedures or approaches used in the educational context.

Table 3.
Operacionalization of the Dependent Variable

OPERATIONALIZATION MATRIZ - VOCABULARY

DEPENDENT CONCEPTUAL DIMENSIONS | INDICATORS SCALES
VARIABLE DEFINITION

Vocabulary learning 15| Vocabulary Word Definition High

an essential part in knowledge Word Recognition

foreign language Medium

learning as the Word Usage
Teaching meanings of new Vocabulary Listening Low
vocabulary wiords are very often Usage Reading

emphasized, whether -

in books or in Writing

classropms. Speaking

{Alqabtam 2015) Vocabulary Determination

Acquisition Socia strategy
Cognition
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Authors: Chamorro MJ & Ocafial.

The show of the table about the operationalization of the dependent variable in the study of
teaching vocabulary is considera for understanding how vocabulary instruction impacts learning
outcomes.

Initially, the methodology will serve as a primary source, furnishing credible documentary
and factual datato facilitate quantitative research across various levels.

John Creswell, arenowned author in the field of research, defines quantitative research as
"an inquiry into asocia or human problem, based on testing a theory composed of variables,
measured with numbers, and analyzed with statistical procedures, to determine whether the
predictive generalizations of the theory hold true" Creswell's definition emphasi zes.

Consequently, quantitative research will be done through survey applications to the
students, allowing them to obtain objective data on perceptions and behaviors related to didactic
techniques that currently apply and, through statistics, to infer potential activities to develop the
vocabulary in a better way.

Singh, S. (2023) mentions descriptive research can be quantitative or qualitative, and it can involve
various data collection methods such as surveys, observational studies, and case studies. It is
characterized by its focus on observing and documenting the features of a subject, and it is often used to
guide the suitable research methods to be employed in a study.

Accordingly, this research is descriptive, aming to validate the established hypothesis.
Thiswill be achieved through a survey comprising fourteen items administered to students,

focusing on the variables central to the thesis topic. Subsequently, the gathered results will be
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tabulated and analyzed to formulate conclusions and recommendations aimed at addressing the

identified problem.

An experimental approach was employed to explore how didactic techniques aimed at
enhancing vocabulary affected students academic performance. Convenience sampling was
utilized, encompassing all participating students. Before starting the experiment, a pre-test
assessing students' knowledge of specific vocabulary was administered. This test incorporated
new words that students would encounter in subsequent |essons employing various didactic
techniques.

Therefore, this study aims to address the following research question: To what extent do
the didactic technigues enhance the vocabulary of eighth-grade students with limited English
proficiency in the “Tarqui” high school?

To determine the efficacy of this study, researchers needed to implement didactic materials
consistently in each class over three months, employing various strategies for teaching
vocabulary. Asaresult, it is considered transversal or cross-sectional rather than longitudinal
because datais collected at asingle point in time or over a short period, providing a snapshot of a
population at that specific moment. Additionally, periodic review sessions were conducted where
students were prompted to recall previously taught vocabulary through repetition and discussion
of related topics in subsequent classes.

Finally, a post-test evaluating vocabulary acquisition was promptly administered. This test
included the same vocabulary assessed in the pre-test, albeit with each question redesigned and
reordered. While the pre-test consisted of 10 questions, the post-test comprised 9 questions, each
featuring distinct formats such as true/false, single selection, multiple selection, matching,
underlining, and ordering.
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Following the implementation of field research, significant data was gathered. The results
from the student survey were organized into graphs, considering the percentage breakdown of
each question. Furthermore, these results underwent analysis, comparison, or contrast with data
derived from teacher surveys and classroom observations. Subsequently, these findings were
corroborated by theories sourced from relevant literature reviews, ensuring avalid and
dependable analysis.

Considering the significance of the overal average scores derived from students' pre-test
and post-test assessments of vocabulary, this experimental study emphasizes their portrayal in
graphical format and subsequent analysis. This comparison aims to discern any augmentation in
vocabulary acquisition facilitated by the utilization of didactic techniques introduced by the
teachers as experimental resources. Ultimately, conclusions and recommendations about the
efficacy of employing songs for vocabulary acquisition in EFL classes were formulated based on
the study's outcomes.

The present work will take as part of the investigation of eighth-grade students, in this way:

The population consists of eighth-grade students across classes A to F, with atotal of 175 students
at "Tarqui" high school. The sample consists of 24 students from the 8th-grade class"A." The sampling
method used in this research is convenience sampling. The participants represent a diverse group with
different backgrounds, abilities, and interests.

Table4.

Population and Sample
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Authors; Chamorro MJ & Ocaial.

This project offers advantages to both students and teachers within the institution. Students
can enjoy a dynamic and engaging approach to English learning through the use of didactic
techniques, resulting in enhanced language skills. Meanwhile, teachers can employ active
activities to devel op more effective teaching strategies, leading to an improved learning
experience for both groups. As aresult, both students and teachers can elevate their language
proficiency while simultaneously finding the learning process more enjoyable.

Furthermore, the acquisition of these skills necessitates the expansion of English
vocabulary. This research holds significant educational value for both English teachers and
students, particularly benefiting eighth-grade students at "Tarqui” high school. They will have
the chance to actively practice and improve their English vocabulary using various didactic
techniques. It isworth highlighting that the more vocabulary students engage with, the more
proficient they will becomein using it across different exercises. These strategies serve asan
excellent alternative to traditional methodologies, offering greater motivation. They represent an
additional resource for students to actively learn and participate in their language acquisition
journey.

The beneficiaries of this project encompass both students and teachers at "Tarqui™ high

school. Students are presented with a distinctive chance to engage in an enjoyable and interactive

35



UBE UNIVERSIDAD )
!E’ BOLIVARIANA TRABAJO DE TITULACION
DEL ECUADOR

English language learning experience through a diverse range of didactic techniques.

Simultaneously, teachers are allowed to devel op effective teaching strategies within an active
learning environment. As aresult, this project aimsto introduce an innovative and creative

initiative that facilitates English language acquisition for students.

The instruments used in this study include a survey instrument, a pre-test and post-test
procedure, and a diagnostic stage. The survey instrument consists of 12 items with a 5-point
scale (strongly agree, agree, uncertain/not applicable, disagree, strongly disagree). The
standardized pre-test and post-test procedure is designed to evaluate skills: writing, reading and
listening, incorporating various item types such as true and false, matching, underlining, ssmple
selection, multiple selection, and ordering. The diagnostic stage involves the use of surveys and
pre-test/post-test procedures for 24 eighth-grade students in Tarqui High School.

The purpose of the survey isto collect data on the use of didactic techniques to enhance the
teaching of vocabulary. AS the same way with the pre-test and post-test procedures wich are
designed to evaluate the four skills: Listening, writing, reading and listening, incorporating
various item types such as true and fal se, matching, underlining, simple selection, multiple
selection, and ordering. The diagnostic stageis aimed at assessing and understanding the factors
influencing English vocabulary learning.

The needs of the participating students include the need for effective vocabulary learning
strategies, the need for a supportive learning environment, and the need for access to resources
and materias that facilitate vocabulary learning. The strengths of the participating students
include their motivation to learn English and their willingness to participate in the study. The
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weaknesses of the participating students include their limited access to technological support and

their limited exposure to English language |earning outside of the classroom.
Description of the Proposal in Detail

The proposal in this research study involves the use of didactic techniques to enhance the
teaching of vocabulary in eighth-grade students at "Tarqui” high school. The proposal includes a
theoretical framework, a description of the research methods and instruments, a description of
the participants and their characteristics, a description of the needs of the participating students,
and a detailed plan for the implementation of the didactic techniques. The proposal is validated
through the criteria of professionalsin the area and the systematization of experiences.
Description and Analysis of the Results of the Diagnostic Stage

The results of the diagnostic stage indicate that the participating students have a moderate
level of English vocabulary proficiency, with strengths in reading and weaknesses in listening.
The results also indicate that the participating students have a positive attitude towards English
language learning and are motivated to improve their vocabulary skills. The analysis of the
results suggests that the use of didactic techniques can enhance the teaching of vocabulary in
eighth-grade students.

Graphic 1
Result of the Pre-test
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Graphic 1 shows the results of a pre-teaching test of teaching techniques to improve vocabulary

instruction in eighth-grade students. The graph has two data series, one for correct answers and one for

incorrect answers. The categories on the x-axis are listening, reading, and writing.

In terms of datatrends, the graph shows that students performed better in the reading section, with
71% correct answers. In the writing section, students got 56% correct answers, while in the listening
section, they got 58% correct answers. Overall, the graph shows that students performed better in the
reading and listening sections than in the writing section. This information can be useful for teachers
to plan the lessons and focus on areas where students need more support.

This survey was contucted to the students at the initian diagnostic session. The survey gathers
comprehensive information directly from the students regarding their experiences with different
teaching techniques employed in the classroom, specifically focusing on vocabulary instruction where
students perceive various didactic methods for optimize learning outcomes. It is essential to gather
valuable insights and data to ensure that the teaching methods effectively meet the needs of the
students considering that vocabulary acquisition plays a fundamental role in language learning, serving

as the building blocks for effective communication and comprehension. Therefore, it isimperative that
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explore innovative and engaging approaches to vocabulary instruction that resonate with our students

learning preferences and styles.

Graphic 2.

Result of the survey

SURVEY

7%
5%

17%

Authors: Chamorro MJ & Ocafal.

Results of the survey evidenced that students strongly agreed and agree about the
exploration of didactic techniques in vocabulary teaching by the teachers and motivated to

speak English, in such away that students understand the instructions given by the teacher,

M strongly agree
M agree

uncertain/not applicable
M disagree

M strongly disagree

being able to increase vocabulary to develop listening, reading and writing skills.

Graphic 3.
Result of the Post-test
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Graphic 3 shows the results of a post-teaching test of teaching techniques to improve vocabulary
instruction in eighth-grade students. The graph has two data series, one for correct answers and one for
incorrect answers. The categories on the x-axis are listening, reading, and writing.

In terms of datatrends, the graph shows that students performed better in the listening section, with
92% correct answers. In the writing section, students got 90% correct answers, while in the reading
section, they got 62% correct answers. General, the graph shows that students performed better in the
listening and writing sections than in the reading section.

Graphic 4.
Result of the Pre-post-test
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The comparison between the pre-test and post-test results demonstrates the effectiveness of the

teaching techniques employed to improve vocabulary instruction in eighth-grade students. The pre-test

revealed that students had stronger performance in reading and listening compared to writing,

highlighting areas where additional support may be needed. After the teaching intervention, there was

anotable improvement in al sections, with particularly impressive gainsin listening and writing. The

post-test results indicate that students achieved higher scores overal, with the most significant
improvements observed in the listening and writing sections. Finally, these findings suggest that the

teaching techniques were successful in enhancing students vocabulary instruction across al areas,

with a particular emphasis on listening and writing skills.

In this study, various interactive vocabulary learning strategies were applied to enhance the

teaching of vocabulary. These strategies aimed to engage students actively in the learning process and

promote effective vocabulary acquisition. Here are some of the interactive vocabulary learning

strategies described in the study:
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Educational Games: Educational games were utilized to make vocabulary learning more
interactive and enjoyable for students. These games could involve matching words with definitions,
word puzzles, vocabulary quizzes, or word association games.

I nteractive Exer cises. Interactive exercises were designed to provide hands-on practice for
students to apply and reinforce their vocabulary knowledge. These exercises could include fill-in-the-
blank activities, sentence completion tasks, or interactive online exercises.

Online Smulations: Online simulations were used to create virtua scenarios where students could
practice using vocabulary in context. These simulations could simulate rea -life situations where
students have to use specific vocabulary words to communicate effectively.

Role-plays: Role-playsinvolved students taking on different roles and engaging in conversations
or scenarios that require the use of targeted vocabulary. This strategy alowed students to practice
using vocabulary in acommunicative and interactive way.

Puzzles. Puzzles, such as crosswords or word search activities, were employed to challenge
students' vocabulary retention and recognition. These activities encouraged students to actively search
for and identify vocabulary words within a puzzle format.

As aresult of thisand by incorporating these interactive vocabulary learning strategies, the study
aimed to create a dynamic and engaging learning environment that promotes active participation in
contextualized vocabulary application, ultimately enhancing students' vocabulary acquisition and
retention.

Similarly, the teaching approaches and strategies outlined in the theoretical framework were
modified to cater to the learning needs of eighth-grade students, who should be able to learn
effectively using different methods. Given that education is viewed as eclectic, students can benefit
from various teaching methods, each offering unique advantages for learning. These methods

contributed to the development of critical thinking skills among students.
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CHAPTER 111
PRESENTATION AND VALIDATION OF THE PROPOSAL

In the subsequent chapter, the outcomes derived from implementing the tools are examined
and explained. Specifically, a survey, pre-test, and post-test were administered to the eighth-
grade students. Data were tabulated using Excel to facilitate calculation and presentation of
the results through graphical representation.

Description of the diagnostic phase

The diagnostic phase in the research study focuses on assessing various aspects related to
English vocabulary learning among eighth-grade students. This phase involves a
comprehensive evaluation to identify strengths, weaknesses, opportunities, and challengesin
the current state of vocabulary acquisition. The diagnostic analysis aims to understand the
factorsinfluencing English vocabulary learning, including the needs, strengths, and
weaknesses of the participating students.

During the diagnostic stage, datais collected to assess the level of English vocabulary
proficiency among the students. The results of this phase indicate the students' current
proficiency levels, attitudes towards learning English, and areas of improvement needed. The
analysis of the diagnostic results provides valuable insights into the effectiveness of didactic
techniques in enhancing vocabulary instruction for eighth-grade students.

The teaching method most used in this study is the application of didactic techniques to
enhance vocabul ary instruction for eighth-grade students. Didactic techniquesrefer to
instructional strategies and approaches designed to facilitate learning and improve language

acquisition. In this research, the focusis on implementing practical and effective didactic



UBE UNIVERSIDAD )
!E’ BOLIVARIANA TRABAJO DE TITULACION
DEL ECUADOR

techniques tailored to enhance vocabulary learning in English language education. The classes

were developed face-to-face in the classroom. The 24 students who participated in this
research process attended English classes thrice from January 08 to March 24th, 2023. Next, a
summary of the applied lesson plan in the classes is described below:

The plan spans several months, starting with the description of the research process and
objectives to be communicated to the authorities and students. Subsequent days involve
obtaining consent agreements from parents, conducting pre-tests and surveys, and engaging
students in various vocabulary-building activities. Each activity is carefully designed to target
specific language skills and areas of vocabulary, such as transportation, family members,
numbers, and basic sentence construction. Feedback and eval uation sessions follow each
activity, ensuring continuous assessment and improvement throughout the research process.

I mplementation of theresearch plan

The implementation of the research plan involves a structured approach to enhancing
vocabulary learning among eighth-grade students. By incorporating interactive and engaging
activities, such as visual learning, role-playing, and guided practice, the researchersaim to
create adynamic learning environment that caters to the diverse needs of the students.
Through a combination of technology-enhanced tools and traditional teaching methods, the
plan seeks to optimize vocabulary instruction and promote active participation among
students. Continuous feedback and evaluation play acrucial role in monitoring the
effectiveness of the interventions and adapting strategies to meet the individual learning
requirements of the students. Overal, the research plan reflects a comprehensive and
systematic approach to improving vocabulary acquisition and language skills in the classroom

setting.
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This project includes arange of exercises and tasks designed to address a noticeable
deficiency in both the utilization and comprehension of English vocabulary and word
meanings.

The lack of vocabulary proficiency has been identified through examination and
composition assessments, whether structured or open-ended. These mistakes hinder or
degrade communication to some extent. Hence, we've devel oped the following English tasks,
encompassing a range of presentation, comprehension, and practice activities. These tasks
incorporate a communicative approach utilizing readings, videos, music, peer interviews,
role-playing, recreational or visual exercises, oral or written reports, and presentations.

An important factor to take into account is that school-aged students are typically young
and proneto quick distractions. Therefore, employing diverse teaching approaches is essential
to effectively meet the objectives of language learning. The assimilation of new vocabulary
should be intertwined with existing knowledge, and students should be motivated to actively
engage in the process of constructing knowledge.

Engaging in playful activities facilitates students' integration into both large and small
groups, fostering the acquisition of new skills and knowledge. These activities captivate
students' attention by incorporating dynamic games that encourage active participation.
Various resources such as flashcards, worksheets, crosswords, role-plays, and puzzles are
utilized, and easily adaptable for competitive and non-competitive games in the classroom.
Through these games, educators can gauge the effectiveness of their teaching methods on
student learning, promoting inclusive participation and facilitating a comprehensive

understanding of the subject matter.
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When implementing playful activities, teachers should adopt a facilitative approach to
cultivate a more dynamic and interactive classroom environment. This approach encourages
every student to confidently express their viewpoints during the game, leading to more
meaningful learning experiences. Moreover, it enables teachers to receive feedback on the
efficacy of their teaching strategies while providing students with insights into their own
learning progress. Overall, integrating ludic activities not only enhances student engagement
but also promotes a collaborative learning environment where both educators and learners
actively contribute to the educational process.

The object of the research

The main objective of this research isto investigate the effectiveness of the didactic
techniques to enhance the vocabulary in the students of eighth basic year EGB at "Tarqui”
high school.

Furthermore, the research seeks to explore the impact of the didactic techniques on
enhancing the vocabulary of the students.
General objective

To determine the effectiveness of the didactic techniques to enhance the vocabulary in the
students of eighth basic year EGB at "Tarqui" high school through the implementation of a
pre-test/post-test control group.

Specific objectives
e To diagnose the significance of vocabulary acquisition in an English language course.
e To determine the types of strategies that encourage students to develop their English

vocabulary knowledge
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e To apply different didactic techniques to reinforce the learning of vocabulary to
students of the eighth basic year at “Tarqui” high school.

Firstly, it's essential to recognize that language serves as atool for communication,
emphasizing that mastering vocabulary isn't an isolated goal but a means to enhance
communicative skills. With this understanding, we will design a series of exercises geared
towards fostering student interest in English language vocabulary. Our approach begins with
carefully selecting relevant vocabulary, followed by crafting activities tailored to the learning
level of 8th-grade studentsin basic education. These activities will employ various
pedagogical strategies, integrating playful elements to engage learners effectively.

Moreover, we have meticulously devel oped these activities to impart confidence in
students to unlock their full cognitive potential. We firmly believe that this guide will yield
excellent outcomes for both teachers and students alike. By infusing playful elementsinto the
learning process, we aim to cultivate a dynamic learning environment that captivates students
attention and sustains their interest. It's worth noting that the incorporation of playful
activities has proven to be highly effective in facilitating the teaching and learning of the

English language.
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CONCLUSIONS

1. The study successfully implemented innovative didactic techniques tailored to enhance

vocabulary learning in eighth-grade students. The results demonstrated a significant
improvement in students vocabulary acquisition through the use of interactive and engaging
activities.

. Theresearch process effectively addressed the professional, methodol ogical, and socia needs
of language education by providing valuable insights for educators. The study highlighted the
importance of practical approaches in vocabulary instruction to create a dynamic learning
environment.

. The project's methodol ogy, which included face-to-face classes three times aweek, proved to
be effective in promoting vocabulary development among students. The structured
intervention plan facilitated a comprehensive understanding of vocabulary concepts and
enhanced students' speaking and listening skills.

. The project successfully met its objectives by improving students' vocabulary proficiency

and communication skills. The post-test results indicated a noticeable enhancement in both
the utilization and comprehension of English vocabulary, addressing the identified deficiency
among the participants.

The study's findings underscored the importance of employing diverse teaching approaches
to engage students actively in the language learning process. By integrating playful activities,
dynamic games, and interactive learning methods, the project fostered a positive learning

environment conducive to knowledge construction and skill devel opment.
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RECOMMENDATIONS

1. Based on the successful implementation of practical didactic techniquesin enhancing
vocabulary learning, it is recommended that future research endeavors explore the long-
term effects of these techniques on students' retention and application of vocabulary in
real -life communication scenarios.

2. To further address the professional, methodological, and social needs of language
education, researchers are encouraged to investigate the scalability of student-centered
approaches and active learning strategies across different educational settings. This
exploration can provide insights into adapting these techniques to diverse learning
environments.

3. Building on the positive outcomes of the structured intervention plan involving face-to-
face classes, it is advisable for researchers to consider incorporating technol ogy-enhanced
learning tools to supplement traditional teaching methods. Exploring the integration of
digital resources can offer additional opportunities for interactive and personalized
vocabulary instruction.

4. Inlight of the noticeable enhancement in students vocabulary proficiency and language
skills, professionals looking to replicate this study are advised to conduct thorough pre-
test assessments to identify specific areas of vocabulary weakness among students.
Tailoring interventions based on individual needs can optimize the effectiveness of
vocabulary enhancement strategies.

5. To promote continuous improvement in language education practices, it is recommended

that educators and researchers collaborate to share best practices and innovative didactic
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techniques. Establishing a platform for knowledge exchange and professional
development can facilitate the dissemination of successful strategies and contribute to

ongoing advancements in vocabulary instruction.
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Annex 2- Resear ch plan

Summary of the intervention plan

Months Days
Monday 08" Tuesday 09 Friday 12t
Description of the The signing of the consent
research process, agreement for parents for Students developed the
January objectives, and the participation of students pre-test.
instruments to the in the project with an
authorities and students. | interview about the teachers
and the study research
Monday 15" Tuesday 16™ Friday 19"
Students devel oped the Activity 1: Expand their Feedback and
survey vocabulary related to evaluation about the
transportation and colors activity 1.
through visual learning and
interactive matching
Monday 22t Tuesday 23" Friday 261
January Activity 2: Practice Feedback and evaluation Activity 3: practice
vocabulary related to about the activity 2. both numbers and
family members and telling time in English.
strengthen their Through interactive
speaking and listening matching and role-
skills. Through playing,
interactive guessing and
role-playing
Monday 29" Tuesday 30™ Friday 02", February
January/
February Feedback and Activity 4: Effectively Feedback and
eval uation about the introduce themselves using evaluation about the
activity 3. basic sentences. Through activity 4.
role-play and guided
practice
Monday 05" Tuesday 06" Friday 09"
Activity 5: Practice Feedback and evaluation
using personal about the activity 5. Activity 6: describe
February pronouns (1, you, he, people using adjectives
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she, it) in context

through the lyrics of the

song "Dance Monkey."
By engaging with the
song's lyrics, students
will improve their
listening

Monday 12t
February

Holiday

Monday 19™
February
Activity 7: understand
and practice using the
"to be" verb (is, are,

am) in both affirmative
and negative sentences.

Through guided

practice and role-

playing

Monday 26"

Feedback and
evaluation about the
February/ | activity 8.

March

Monday 04"

M ar ch Students developed the

post-test.

Tuesday 13"

Holiday

Tuesday 20"

Feedback and evaluation
about the activity 7.

Tuesday 27"

Activity 9: Effectively
describe people using
adjectivesin the simple
present tense. Through
interactive flashcards and
role-playing
Tuesday 05"

Closure of the research
process, acknowledgments,
and processing of results

in the simple present
tense. Through
interactive flashcards
and role-playing

Friday 161

Feedback and
evaluation about the
activity 6.
Friday 23™"

Activity 8:
Communicate their
daily routines using

simple present tense.
Through storytelling
and role-playing

Friday 01%, March

Feedback and

evaluation about the
activity 9.
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Annex 3- Designation of the resear ch tutor

PROCESO DE TITULACION
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Annex 7- Diagnostic data
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OOCENTE: Ma. Jose Chamorro ! Isabel Ocana

GRADOICURSO: Sth

Destrezal : LISTEMING EFL 3.4.1 Create 2 simple learning rezource in order to record and practice
ney words and demonstrate knowledge of their meanings.

Dectreza 2: READING EFL 3_2_8 Communicate needs clearly in class by asking questions or requesting

clarification. Demonstrate acquizition of skillz kaught in class, zuch az being able to zpell out wards or use

Destreza 3: WRITING: EFL 3.1.2 RBecognize ways to relate rezponsibly ko one's zurraundingz at home
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TABULACION POST - TEST
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SURVEY

\@d ,,:?\
s rd & | s
o o ] =
No. PREGUNTAS & & £ total
1|The teacher uses varicus technique: 16 3 3 2 24
2|1 vnderstand when the teacher speales 4 2 1 12 2 7 24
3| The tzacher motivates me to speak 1'.11. 18 3 2 1 24
4|The teacher motivates me to undersy 17 5 1 1 249
5|In a group work, | understand the tes 1% 3 1 1 24
6|1 f==l that I lzarn new words every Eng 13 ] 2 1 2 24
7|1 think that with a didactic techniqus 1 19 5 24
B|I do the Englizh tasks inside and outsid 9 5 9 1 24
9|1 can vs= the new words in diffareant og 19 4 1 24
101 vnderstand evervthing I read and listen to in class 1 15 4 4 24
11 (I comprshend reading that vses basic v ] ] 5 1 3 24
12 (I vnderstand the avdics that vses basic 7 4 B 4 1 24
13|1 can remember the new wvocabulary 5 4 10 3 2 24
141 remember new English words by malg 12 ] & 24
165 56 74 18 23
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Annex 8- Lesson plansfor the proposal

ACTIVITY 1

Model: Communicative Language Teaching (CLT)

Technique: Visua Learning and Interactive Matching

Time: 45 minutes

A. TOPIC: Transportation and Colors Picture Matching
B. OBJECTIVE:

The objective of this activity is to help beginner English learners (A2 level) expand their
vocabulary related to transportation and colors through visual learning and interactive
matching. By engaging with pictures, students will improve their ability to identify different
modes of transportation and describe them using colors.

C.CONTENTS:
Introduction to Transportation Vocabulary: Introduce vocabulary related to different
modes of transportation such as car, bus, bicycle, train, and airplane.

Introduction to Colors Vocabulary: Present basic colors vocabulary including red, blue,
green, yellow, etc.

Picture Matching Activity: Provide sets of pictures featuring various modes of
transportation and corresponding colors.

Interactive Matching Game: Engage students in a hands-on activity where they match
pictures of transportation with the correct color.

Discussion and Practice: Encourage students to describe the transportation they see using

the colors vocabulary.
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Consolidation: Summarize key vocabulary learned and provide opportunities for further

practice and reinforcement.
. PROCEDURE:

Introduction (5 minutes): Show pictures of different modes of transportation and colors
vocabulary. Introduce vocabulary words related to transportation and colors, pronouncing
each word clearly and encouraging students to repeat after you.

Picture Matching Activity (10 minutes): Divide the classinto small groups or pairs.

Distribute sets of picture cards featuring different modes of transportation and colors.
Instruct students to match each mode of transportation with the correct color.

Interactive Matching Game (15 minutes): Display alarge poster or board with images of
transportation and corresponding color names. Call out the name of a mode of transportation
or color, and have students come up to the board to match the correct picture with the
corresponding color name. Rotate students so that everyone gets a chance to participate.

Discussion and Practice (10 minutes): Encourage students to describe the transportation
they see using the colors vocabulary. For example, "The car isred" or "The busis blue."

Provide prompts and guidance as needed to help students form sentences.

Consolidation (5 minutes): Summarize key vocabulary learned during the activity.

Provide feedback and reinforcement as necessary. Conclude the activity with a brief review
of the transportation and colors vocabulary.

.EVALUATION:
Participation: Assess students' active involvement in the picture matching and interactive

matching game.
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Vocabulary Recognition: Evaluate students' ability to correctly identify and match
transportation pictures with the corresponding colors.

Soeaking Skills: Observe students' ability to describe the transportation using the colors
vocabulary during the discussion and practice phase.

Accuracy: Assess the accuracy of students' descriptions and matches about the
transportation and color vocabulary introduced.

Engagement: Measure students level of engagement and interest throughout the activity.
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ACTIVITY 2

Model: Total Physical Response (TPR)

Technique: Visua Learning and Interactive Matching

Time: 45 minutes

A. TOPIC: Family Member Guessing Game
B. OBJECTIVE:

The objective of this activity is to help beginner English learners (A2 level) practice
vocabulary related to family members and strengthen their speaking and listening skills.
Through interactive guessing and role-playing, students will improve their ability to describe
and identify family membersin English.

C.CONTENTS:

Introduction to Family Members Vocabulary: Present vocabulary related to family
members such as mother, father, sister, brother, etc.

Guessing Game Instructions: Explain the rules of the guessing game where students will
describe afamily member without using their name, and their classmates will try to guess
who itis.

Role-Playing Scenarios. Provide role-play scenarios where students act out different
family member relationships, reinforcing vocabulary and language usage.

Vocabulary Review: Conduct a brief review of the family members vocabulary learned
during the activity.

Feedback and Reflection: Conclude the activity with areflection session where students

share their thoughts and experiences.
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D. PROCEDURE:

Introduction (5 minutes): Introduce the topic of family members and present vocabulary
words such as mother, father, sister, brother, etc.

Pronounce each word clearly and encourage students to repeat after you to practice
pronunciation.

Guessing Game Instructions (10 minutes): Explain the rules of the guessing game: one
student will describe afamily member without using their name, and the other students will
try to guess who it is. Provide examples of how to describe family members using
characteristics, relationships, and activities they do.

Guessing Game (20 minutes): Divide the classinto pairs or small groups. Have one student
describe afamily member while the others guesswho it is.

Rotate roles so that each student has a chance to describe and guess.

Role-Playing Scenarios (5 minutes): Provide role-play scenarios where students act out
different family member relationships (e.g., a conversation between a mother and daughter,
siblings playing together). Encourage students to use the family member’s vocabulary in their
role-play interactions.

Vocabulary Review and Reflection (5 minutes): Review the family members vocabulary
learned during the activity. Ask studentsto share their experiences and thoughts about the
activity. Encourage them to discuss what they found challenging or enjoyable.

EVALUATION:

Participation: Assess students' active participation in the guessing game and role-playing

activities.
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Vocabulary Usage: Evaluate students' ability to use the family members vocabulary

accurately during the guessing game and role-play scenarios.

Foeaking Skills: Observe students' fluency and pronunciation when describing family

members and engaging in role-playing activities.

Listening Skills: Measure students' ability to listen and comprehend descriptions of family

members during the guessing game.

Engagement: Gauge students level of engagement and interest throughout the activity.
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ACTIVITY 3

Model: Moddl: Total Physical Response (TPR)

Technique: Interactive Matching and Role-Playing

Time: 45 minutes

A. TOPIC: Numbersand Time Matching Game
B. OBJECTIVE:

The objective of this activity isto help beginner English learners (A2 level) practice both
numbers and telling time in English. Through interactive matching and role-playing, students
will strengthen their understanding and usage of numbers while aso learning how to express
time accurately.

C.CONTENTS:

Introduction to Numbers and Time: Introduce basic numbers (1-12) and the concept of
telling time in English.

Matching Game Instructions. Explain the rules of the matching game where students will
match digital clock representations of times with written time expressions.

Role-Playing Scenarios. Provide role-play scenarios where students practice asking and
telling the time in English.

Vocabulary Review: Conduct a brief review of numbers and time expressions learned
during the activity.

Feedback and Reflection: Conclude the activity with areflection session where students

share their experiences and understanding.
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D. PROCEDURE:

Introduction (5 minutes): Introduce basic numbers (1-12) and review how to pronounce
them in English. Explain the concept of telling time in English using both digital and written
time expressions.

Matching Game Instructions (10 minutes): Divide the class into small groups or pairs.

Provide sets of digital clock representations of times (e.g., 3:00, 7:30) and written time
expressions (e.g., "three o'clock,” "seven thirty"). Explain that students must match the digital
clock representations with the correct written time expressions.

Matching Game (20 minutes): Allow students time to work together in their groups or pairs
to match the digital clock representations with the written time expressions. Monitor and
provide assistance as needed.

Role-Playing Scenarios (5 minutes): Provide role-play scenarios where students practice
asking and telling the time in English. For example, "What timeisit?" "It's five o'clock."

Encourage students to use both digital and written time expressions in their role-play
interactions.

Vocabulary Review and Reflection (5 minutes): Review the numbers and time expressions
vocabulary learned during the activity. Ask students to share their thoughts and experiences
about the activity. Encourage them to discuss any challenges they faced and how they
overcame them.

E. EVALUATION:

Participation: Assess students' active participation in the matching game and role-playing

activities.
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Vocabulary Usage: Evaluate students' ability to use numbers and time expressions
accurately during the matching game and role-play scenarios.

Pronunciation: Observe students pronunciation of numbers and time expressions during
the activity.

Soeaking Skills: Measure students' ability to ask and tell the time in English during the
role-play scenarios.

Engagement: Gauge students level of engagement and interest throughout the activity.
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ACTIVITY 4

Model: Flipped classroom model

Technique: Exposure

Time: two class hours

A. TOPIC: INTRODUCE YOURSELF
B. OBJECTIVE:

The objective of this activity is to help beginner English learners (A2 level) effectively
introduce themselves using basic sentences. Through role-play and guided practice, students
will gain confidence in speaking English while learning to describe themselves, their interests,
and their background.

C.CONTENTS: OWN PRESENTATION

Introduction to Introducing Yourself: Explain the importance of being able to introduce
oneself in English and provide examples of basic sentences for self-introduction.

Vocabulary Building: Review and teach vocabulary related to personal information such as
name, age, nationality, occupation, hobbies, and interests.

Sentence Sructure Practice: Guide students through constructing basic sentences using the
vocabulary learned to introduce themselves.

Pair Practice: Pair students up and have them practice introducing themsel ves to each
other using the basic sentences they've learned.

Role-Play: Divide studentsinto small groups and assign roles for them to role-play

different scenarios where they introduce themselvesto others.
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Peer Feedback: Encourage students to provide constructive feedback to their peers on their
introductions, focusing on pronunciation, grammar, and fluency.
. PROCEDURE:

Introduction (5 minutes): Explain the purpose of the activity and provide examples of basic
sentences for self-introduction.

Vocabulary Building (10 minutes): Review and teach vocabulary related to personal
information, ensuring students understand the meaning and pronunciation of each word.

Sentence Structure Practice (10 minutes): Guide students through constructing basic
sentences using the vocabulary learned. Practice pronunciation and sentence structure together
asaclass.

Pair Practice (10 minutes): Pair students up and have them take turns introducing
themselves to each other using the basic sentences they've learned. Monitor and assist as
needed.

Role-Play (10 minutes): Divide students into small groups and assign roles for them to
role-play different scenarios (e.g., meeting a new classmate, introducing oneself at a party).
Encourage students to use the sentences they've practiced.

Peer Feedback (5 minutes): Conclude the activity by having students provide feedback to
their peers on their introductions. Encourage constructive criticism and positive
reinforcement.

. EVALUATION: (reading, speaking, writing)

Participation: Assess students' active participation in pair practice and role-playing

activities.
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Language Accuracy: Evaluate students' ability to construct basic sentences accurately
when introducing themselves, focusing on grammar and vocabulary usage.

Pronunciation: Observe students pronunciation of words and sentences during the activity.

Fluency: Assess students' fluency in speaking English during pair practice and role-
playing, considering their ability to express themselves smoothly and confidently.

Peer Feedback: Review the quality of feedback provided by studentsto their peers,
focusing on its helpfulness and relevance in improving introductions.

Annex 4

Introduce Yourself

Complete theinformation about your self.

Helle everyone. My name's . You can call me . Tam
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ACTIVITY 5

Model: Task-Based Language Teaching (TBLT)

Technique: Song-based Learning

Time: two class hours

A.TOPIC: Karaoketime
B. OBJECTIVE:

The objective of this activity isto help beginner English learners (A2 level) practice using
personal pronouns (I, you, he, she, it) in context through the lyrics of the song "Dance
Monkey." By engaging with the song's lyrics, students will improve their listening
comprehension, vocabulary, and grammar skills related to personal pronouns.

C.CONTENTS:

Introduction to Personal Pronouns: Review the concept of personal pronouns and their
usage in English sentences.

"Dance Monkey" Song Introduction: Introduce the song "Dance Monkey" by Tonesand I,
highlighting its popularity and relevance to the activity.

Lyric Analysis: Break down the lyrics of the song, focusing on instances where personal
pronouns are used.

Snging and Listening: Play the song for students to listen to while following along with
the lyrics. Encourage them to pay attention to the personal pronouns used in the song.

Fill-in-the-Blanks Exercise: Provide students with aworksheet containing excerpts from
the song with missing personal pronouns. Students fill in the blanks with the correct pronouns

asthey listen to the song again.
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Group Discussion: Divide students into small groups to discuss the meaning of the song
lyrics and how personal pronouns are used to convey the message.
Role-Playing: Assign roles to students to act out scenarios inspired by the song lyrics,
incorporating the use of personal pronouns.
Reflection: Wrap up the activity with a brief reflection session where students share their
thoughts on the song and their understanding of personal pronouns.
D. PROCEDURE:
Introduction (5 minutes): Review persona pronouns and introduce the song "Dance
Monkey" to the class.
Lyric Analysis (10 minutes): Break down the lyrics of the song, highlighting instances of
personal pronouns and their usage.
Snging and Listening (10 minutes): Play the song for studentsto listen to while following
along with the lyrics.
Fill-in-the-Blanks Exercise (15 minutes): Distribute worksheets with excerpts from the
song and have students fill in the missing personal pronouns as they listen to the song
again.
Group Discussion (10 minutes): Divide students into small groups to discuss the meaning
of the song lyrics and how personal pronouns are used.
Role-Playing (10 minutes): Assign roles to students and have them act out scenarios
inspired by the song lyrics, incorporating personal pronouns.
Reflection (5 minutes): Conclude the activity with a brief reflection session where students

share their thoughts on the song and their understanding of personal pronouns.
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F. EVALUATION:
(Listening, pronunciation) Students’ score.
Participation: Assess students active participation in listening to the song, completing
the worksheet, and engaging in group discussions and role-playing activities.
Pronoun Usage: Evaluate students' ability to correctly identify and use personal pronouns
in the fill-in-the-blanks exercise and during role-playing scenarios.
Comprehension: Determine students' understanding of the song lyrics and how persona

pronouns are used to convey meaning through their contributions to group discussions

and reflections.

c e * hvwee ¥ B 4 ¢ JQuwmies » |
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ACTIVITY 6

Model: Meaningful learning model

Technique: Simulation and game

Time: two class hours

A. TOPIC: Describing People (Adjectives)
B. OBJECTIVE:

The objective of this activity is to help beginner English learners (A2 level) effectively
describe people using adjectives in the simple present tense. Through interactive flashcards and
role-playing, learnerswill develop their vocabulary, speaking, and listening skillswhile gaining
confidence in describing individuals and their characteristics.

C.CONTENTS:

Tall, short, long hair, short hair, brown eyes, blue eyes, blonde hair, black hair, sheis
great.

Introduction to Adjectives. Introduce common adjectives used to describe people's

appearance and personality traits.

Interactive Flashcards: Use visua aids (flashcards) to illustrate adjectives and their

meanings, encouraging active participation and vocabulary retention.

Practice Exercises. Engage students in guided practice exercises to reinforce the use of

adjectives in describing people.

Role-Playing: Divide students into pairs or small groups and assign them roles to describe

each other using the adjectives learned.
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Feedback and Reflection: Provide opportunities for students to receive feedback on their
descriptions and reflect on their learning experience.
D. PROCEDURE:

The activities belonging to this task are developed as follows:

I. Introduction (5 minutes): Introduce the topic of describing people with adjectives and
present a few examples of common adjectives

Interactive Flashcards (10 minutes): Show visua flashcards illustrating different
adjectives, and ask students to repeat the words aloud and provide examples of people who

fit those descriptions.

He 15 tall.

- He has short hanr,

e _
- He has (blue) eves. — &
- o
— - gl

- He has (orange) hair
- She 1= short. g E
- 5he has long hair

- &he has {green) eves

= She has (brown) ha,

Practice Exercises (10 minutes): Conduct guided practice exercises where students
compl ete sentences using the appropriate adjectives to describe people.

Role-Playing (15 minutes): Divide students into pairs or small groups and assign them
roles (e.g., interviewer and interviewee). The interviewer asks questions using adjectives, and

the interviewee responds by describing themselves or their partner.
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Feedback and Reflection (5 minutes): Allow students to provide feedback to their peers on

their descriptions and reflect on their learning experience. Encourage them to discuss any
challenges faced and strategies used to overcome them.
.EVALUATION:

(Drawing, speaking, writing) Students’ presentation

Participation: Assess students active participation in interactive activities such as
flashcard exercises and role-playing.

Vocabulary Usage: Evaluate students' ability to use adjectives accurately in describing
people during role-playing activities.

Soeaking Skills: Observe students' fluency and pronunciation when speaking English
during role-playing interactions.

Comprehension: Determine students' understanding of adjectives and their meanings
through their responses to guided practice exercises and role-playing scenarios.

Peer Feedback: Review the quality of feedback provided by students to their peers,

focusing on its relevance and hel pfulness in improving descriptions.
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ACTIVITY 7

Model: Task-Based Language Teaching (TBLT)

Technique: Guided Practice and Role-Playing

Time: two class hours

A.TOPIC: Mastering " To Be" Verb with Affirmative and Negative Sentences
B. OBJECTIVE:

The objective of this activity isto help beginner English learners (A2 level) understand and
practice using the "to be" verb (is, are, am) in both affirmative and negative sentences.
Through guided practice and role-playing, students will develop proficiency in forming and
using these structures accurately.

C.CONTENTS:
Introduction to "To Be" Verb: Briefly explain the concept of the "to be" verb and its usagein
English sentences.

Affirmative Sentences: Present examples of affirmative sentencesusing "is," "are," and

am.
Negative Sentences. Present examples of negative sentences using "isnot,” "are not," and
"am not."
Guided Practice: Provide guided practice exercises where students form affirmative and
negative sentences using prompts.
Role-Playing: Create role-play scenarios where students use affirmative and negative

sentences in context.
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Consolidation: Review key points covered during the activity and provide opportunities for

additional practice.
D. PROCEDURE:
Introduction (5 minutes): Introduce the topic of the "to be" verb and its importance in

English. Provide examples of affirmative and negative sentences using "is,” "are," and "am."
Affirmative Sentences (10 minutes): Present examples of affirmative sentences (e.g., "He
is happy,” "We are students,” "l am tired"). Explain the structure of affirmative sentences and

the correct usage of "is," "are," and "am."
Negative Sentences (10 minutes): Present examples of negative sentences (e.g., "Sheis not
here," "They are not at home," "I am not hungry"). Explain the structure of negative sentences

and the correct usage of "is not," "are not," and "am not."

Guided Practice (15 minutes): Provide guided practice exercises where studentsfill in the
blanks with the appropriate form of the "to be" verb to complete affirmative and negative
sentences. Monitor and assist students as they work on the exercises.

Role-Playing (15 minutes): Divide students into pairs or small groups and assign them
role-play scenarios where they use affirmative and negative sentences to describe different
situations (e.g., talking about their daily routines, or describing their family members).
Encourage students to use the "to be" verb correctly in their role-play interactions.

Consolidation (5 minutes): Review key points covered during the activity and provide

additional practice opportunities or answer any questions students may have.
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. EVALUATION:

Participation: Assess students active participation in guided practice and role-playing

activities.

Language Accuracy: Evaluate students' ability to form and use affirmative and negative
sentences correctly using the "to be" verb.

Fluency: Observe students' fluency in producing sentences during role-playing scenarios,

focusing on their ability to use the "to be" verb naturally and confidently.

Error Correction: Assess students' ability to identify and correct errors related to the "to

be" verb during guided practice exercises or role-playing interactions.

Overall Progress: Reflect on students overall progress in understanding and using the "to

be" verb in both affirmative and negative sentences throughout the activity.
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ACTIVITY 8

Model: Communicative Language Teaching (CLT)

Technique: Storytelling and Role-Playing

Time: two class hours

A. TOPIC: My Daily Routine Story
B. OBJECTIVE:

The objective of this activity isto enable beginner English learners (A2 level) to
effectively communicate their daily routines using simple present tense. Through storytelling
and role-playing, learners will enhance their speaking and listening skills while gaining
confidence in using English to describe everyday activities.

C.CONTENTS:

Introduction to Daily Routines: Present vocabulary related to common daily activities such
as waking up, brushing teeth, having breakfast, going to school/work, etc.

Sory Creation: Collaboratively create asimple story or scenario about atypical day in the
life of acharacter (e.g., "Emma's Daily Routine").

Role-Playing: Assign roles to students and have them act out different parts of the story,
focusing on the sequence of daily activities.

Vocabulary Practice: Review and practice vocabulary related to daily routines through
games or exercises.

Sory Retelling: Allow students to retell the story individually or in pairs, focusing on

using simple present tense to describe the activities.
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Peer Feedback: Encourage students to provide feedback to their peers on pronunciation,

grammar usage, and overall storytelling.

D. PROCEDURE:

Introduction (5 minutes): Introduce the topic of daily routines and present relevant
vocabulary using flashcards or images.

Sory Creation (10 minutes): Collaboratively create asimple story about a character's daily
routine, involving waking up, having breakfast, going to school/work, etc.

Role-Playing (15 minutes): Assign rolesto students and have them act out different parts
of the story, focusing on speaking in complete sentences using simple present tense.

Vocabulary Practice (5 minutes): Conduct vocabulary review and practice exercises to
reinforce learning.

Sory Retelling (10 minutes): Allow students to individually or in pairsretell the story,
focusing on using simple present tense accurately.

Peer Feedback (5 minutes): Encourage students to provide constructive feedback to their
peers on pronunciation, grammar usage, and storytelling skills.

.EVALUATION:

Participation: Assess students active participation in creating the story, role-playing, and
retelling activities.

Language Accuracy: Evaluate students use of simple present tense and appropriate
vocabulary in describing daily routines during role-playing and story retelling.

Pronunciation: Observe students' pronunciation of words and sentences related to daily
routines.
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Communication Skills: Assess students' ability to effectively convey information about
daily routines through storytelling and role-playing.
Peer Feedback: Review the quality of feedback provided by students to their peers,

focusing on its helpfulness and relevance.
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ACTIVITY 9

Model: Guided Discovery

Technique: Role-Playing and Guided Practice

Time: two class hours

A.TOPIC: Irregular Verbsin Third Person Practice
B. OBJECTIVE:

The objective of this activity isto help beginner English learners (A2 level) practice using
irregular verbs in the third person singular form (he/she/it). Through role-playing and guided
practice, students will reinforce their understanding of irregular verb forms and improve their
ability to use them accurately in sentences.

C.CONTENTS:

Introduction to Irregular Verbs: Introduce the concept of irregular verbs and explain their
usage in the third person singular form.

Verb List Presentation: Present alist of common irregular verbsin their base form and
their third person singular form.

Role-Playing Scenarios. Provide role-play scenarios where students practice using
irregular verbsin third person singular sentences.

Guided Practice: Conduct guided practice exercises where students fill in the blanks with
the correct third person singular form of irregular verbs.

Consolidation: Summarize key points learned during the activity and provide opportunities

for additional practice.
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D. PROCEDURE:

Introduction (5 minutes): Introduce the topic of irregular verbs and explain that they do not
follow the regular -g/-es pattern in the third person singular form. Provide examples of
irregular verbs and their third person singular forms (e.g., "goes' for "go," "has" for "have").

Verb List Presentation (10 minutes): Present alist of common irregular verbsin their base
form and their third person singular form (e.g., go/goes, have/has, eat/eats). Pronounce each
verb and its third person singular form, and have students repeat after you to practice
pronunciation.

Role-Playing Scenarios (15 minutes): Divide the classinto pairs or small groups. Provide
role-play scenarios where students act out different situations using third person singular
sentences with irregular verbs (e.g., talking about daily routines, describing family members).
Encourage students to use the correct third person singular form of irregular verbsin their
role-play interactions.

Guided Practice (10 minutes): Conduct guided practice exercises where studentsfill in the
blanks with the correct third person singular form of irregular verbs.

Provide feedback and assistance as students work through the exercises.

Consolidation (5 minutes): Summarize key points learned during the activity, emphasizing
the importance of correctly using irregular verbsin third person singular sentences. Provide
additional practice opportunities or answer any questions students may have.
.EVALUATION:

Participation: Assess students' active participation in role-playing and guided practice
activities.
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Verb Usage: Evaluate students' ability to use irregular verbsin the third person singular

form accurately during role-playing scenarios and guided practice exercises.

Pronunciation: Observe students pronunciation of irregular verbs and their third person

singular forms during the activity.

Foeaking Skills: Measure students' ability to form and use third person singular sentences

with irregular verbs in role-playing interactions.

Engagement: Gauge students' level of engagement and interest throughout the activity
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