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Reinforcing A1 grammar acquisition by integrating flipped classroom approach to
improve adult’s performances in an EFL class
Abstract

Considering that usually adult’s learning is different than the one in young population and
the difficulties that they can present trying to acquire aforeign language through EFL
classes, the aim of this study was to evaluate the impact of flipped classroom in grammer
acquisition to improve adult’s performance in an EFL class. For this, it was used a mixed
descriptive method that included quartitative and qualitative parts. Smilarly, it used a
sample of 21 students who attend a school for aduits. To measure their grammar level, it
was used aquestionnaire from Cambridge University in the form of apre- and post- test,
and for the proposal, it was also used a satisfaction survey. During the period where both
tests were done, it was applied aproposal based on flipped classroom model (FCM), which
consisted in 5 sessions with pre-class and in-class activities, during 2 weeks. The
participants were included into the same experimental group during the study, which mean
that all of them had to learn English grammar through the flipped classroom strategy to see
what were the final differences based on the proposal. The results show that students had a
low level in the pre-test, giving that they could not accomplished all the goals proposed. On
the other hand, the post-test showed that the previous low level became alow to medium
level, presenting an improvement. In conclusion, even when the proposal had arelatively
short period, it was effective, giving a better understanding of grammar in students.
Keywords: Adult’s learning, English language development, Flipped Classroom Model

(FCM), Grammar.



Resumen
Consderando que habitualmente el aprendizaje de los adultos es diferente al dela
poblacion joven vy las dificultades que pueden presentar a intentar adquirir una lengua
extranjera através de clases deinglés como lengua extranjera, € objetivo de este estudio
fue evauar € impacto del aula invertida en la adquisicion de gramética para mejorar €
aprendizaje delos adultos. s desempefio en una clase de EFL. Paraello, se utilizd un
método descriptivo mixto que incluyé partes cuantitativas y cudlitativas. Deigual forma,
utilizd una muestra de 21 estudiantes que asisten a una escuela para aduitos. Para medir su
nivel grametical se utilizd un cuegtionario dela Universidad de Cambridge en forma de pre
y post test, y parala propuesta también se utilizd una encuesta de satisfaccion. Durante €l
periodo en que seredizaron ambas pruebas, se aplicd una propuesta basada en e modelo
de aula invertida (FCM), que consistié en 5 sesiones con actividades preclase y presencial,
durante 2 semanas. Los participantes fueron incluidos en e mismo grupo experimental
durante € estudio, lo que significa que todos twieron que aprender gramética inglesa a
través de la edtrategia del aula invertida para ver cudles eran las diferencias finales segin la
propuesta. Los resuitados muestran que los estudiantes tuvieron un nivel bajo en € pre-tet,
debido aque no lograron cumplir con todas las metas propuestas. Por otro lado, € postest
mostré que el nivel bajo anterior, pasd aser un nivel bgjo amedio, presentando una mejora.
En conclusion, aun cuando la propuesta tuvo un periodo relativamente corto, resultd
efectiva, brindando una megjor comprension de la gramética en los estudiantes
Palabras clave: Aprendizaje de adultos, Desarrollo del idioma inglés, Gramética, Modelo

de aula invertida.
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I ntroduction

A considerable part of research has tasted the incorporation of the flipped model in EFL context.
The flipped has shown to be advantageous for students and teachers. Findings indicated that there is a
significant effectiveness using flipped classroom in teaching grammer (Dincer & Polat, 2022).

A continuous paradigm change in education is represented by flipping the classroom, which
moves from teacher-centered instructional methods (like lecturing) to learning-centered instructional
srategies (like active student involvement). Flipped learning has many of the same learning-centered
ideas as approaches like case-based learning (CBL) and problem-based learning (PBL). PBL and CBL
include students applying a particuar method of problem-solving to learn new material through case
studies or real-world issues. There is a chance that this method calls for pre-class learning (Persky &
McLaughlin, 2017).

The amount of teacher assistance and the kinds of learning activities that are employed in a
flipped classroom, however, might differ from PBL or CBL. The following are the main components of
aflipped classroom: Pre-class offloaded content is defined as the process of preparing and presenting
essential foundational content to students before class; in-class active learning is exenplified by avariety
of well-developed and empirically supported active-learning strategies;, assessment encompasses a
variety of methods for assessing, commenting on, and holding students responsible for learning both in-
class and pre-class content; and exploration is defined as student-initiated inquiry (Schmidt & Ralph,
2016).

The English Language Learning Standards (ELLS) are outcomes that students have in prospect
to achieve upon at the end of their proficiency levels in terms of knowledge and skills gained throughout
the process. The Ecuadorian’'s English Language Learning Standards are Al, A2, B1, depending on the

educational level. Although, several studies show us the Ecuadorian high school students demonstrate a
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low level in language abilities in all language skill areas. Students commonly have problems in studying
the grammar because the English grammar is moderately different from Ecuadorian one. Therefore,
meking an error in grammar is common for the students because they know Ecuadorian patterns before
knowing English patterns (Ministerio de Educacion, 2012). This study is centered in A1 students, which
means that for the Ministry (2012), when language learners are able to comprehend and employ common
terms that are utilized to meet urgent demands, this is achieved. For instance, at this level, students are
able to introduce themselves, others, and themselves to acquaintances, aslong as they speak properly
and deliberately. They can also give personal details about their house and possessions, for example.

This study acquired ahigh level of importance due to the problems to be solved and the results
that can be generalized and used by other professors in any other educational background. Grammar
accuracy contains rules for forming words and making sentences. It shoud be learned by students to be
able to arrange English word into statements. During the research, students’ insufficient development of
cognitive independent skills affecting their learning is identified. Furthermore, the major problems for
students lacked engagement with the learning-teaching process.

According to Huang (2010) grammar occupies a central position, because when people do not
understand grammar, difficulties are encountered in learning and mestering some language skills. By
studying grammar rules, learners can make a sentence from words and how to arrange sentences to form
paragraphs. When teaching grammar accuracy, feedback is essential to evaluate learner's knowledge and
understanding of the application of grammetical structures for communicative purposes. Therefore,
teaching grammar should focus on not only structure but also the usage and the meaning.

In this sense, the research question presented for this study is: what is the impact of flipped
classroom in grammar acquisition to improve aduit’'s performance in an EFL class? So, the specific
guestions are: What are the theoretical aspects related to FCM and grammar development? What

grammar teaching methods are used by teachers during this time? How did students perform in an EFL
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class? How do adults performances compare between a pre-test and a post-test? These questions connect
with the UBE’s research line: didactic management and educational quality in basic education, as it
includes adidactic method for teaching grammear.

The general objective of this study is to evaluate the impact of flipped classroom in grammar
acquisition to improve adult’s performance in an EFL class. The specific objectives are:

- To define the theoretical aspects related to FCM and grammar  development.
- Describe the grammar teaching methods used during the time.

-  Examne student’s performances in an EFL class.

- Compare adult’s performance through apre- and post- test.

The object of study in this research is the evaluation of the impact of the flipped classroom model
(FCM) ongrammar acquisition among adults learning English asaForeign Language (EFL), specifical ly
targeting learners at the Al level of the Common European Framework of Reference for Languages
(CEFR). The study aims to explore how this innovative teaching strategy, which emphasizes pre-class
learning and in-class application, influences adult learners performance in grammar skills. By examining
theoretical aspects related to FCM, describing historical grammar teaching methods, and assessing
students performances through a pre- and post-test comparison, the research seeks to determine the
effectiveness of the flipped classroom approach in enhancing grammar acquisition. The investigation
utilizes amixed-methods design, combining quartitative and qualitative datato provide acomprehensive
understanding of the relationship between the flipped classroom model and adulit learners grammetical
proficiency.

This research proposa centers its bases on two specific variables which deal with flipped
classroom model and adult A1 grammar performance. Inthis sense, the flipped classroom—also known
as the reverse, inverse, or backwards classsoom—is a teaching strategy where students are given

foundational knowledge for pre-class learning so that they can use and expand upon it during class
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(Persky & McLaughlin, 2017). Onthe other hand, Grammar performance is the attitude, motivation and
proper development of the grammar <Kills (Al Bataineh et a., 2019).

There are six levels in the Common European Framework of Reference for Languages (CEFR),
ranging from A1 for language learners to C2for fluent speakers. The first level of English in the CEFR
is caled English level Al. This level might be referred to as "beginner” in casual conversation.
Accomplished learners at the A1l Elementary level are able to: comprehend and employ common
everyday expressons and short phrases for urgent needs; introduce themselves and others, ask and
respond to questions about persona information like where they live, what they own, and who they
know; and communicate simply when someone speaks dowly and clearly (British Council, 2023).

This research will employ a quantitative and qualitative design. According to Creswell and
Creswell (2018) the mixed-methods sequential explanatory design consists of two distinct phases:
guartitative followed by qualitative. This method will provide more comprehensive evidence to the
effectiveness of using the Flipped Classroom in the reinforcement of grammar acquisition.

The participants will beincluded into the same experimental group during the study, which mean
that all of them will learn English grammar through the flipped classroom strategy. To compare
proficiency levels between the previous and post status of their English level, a placement test will be
administered before the experiment and apost-test will beadministered after the experimental treatment.
In addition, a quantitative and qualitative questionnaire will be utilized at the end of the experiment to
evaluate the experimental group students’ opinions and attitudes towards the implementation of the
flipped classroom. There will be 21 students in total. The participants are from 18 to 68 years old. It has
to be consdered that the teacher who implements the proposal is a part of the sample.

The research proposa named "Reinforcing Al grammar acquistion by integrating flipped
classroom approach to improve aduits performances in an EFL class’ hasthe potertial to benefit various

stakeholders, including the academic community, industry, and society. Consequently, researchers and
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scholars in the field of education and language acquisition will benefit from this research proposal asit
contributes to the growing body of knowledge on effective language teaching methodologies.

In consderation of the theoretical approach, the instrument's content validity was evaluated to
seefif it fully captures every facet of the characteristic being assessed. Similarly, the instrument's ability
to assess the desired concept properly was tested by its construct validity. This means that they did not
only have an statistical validation, instead, they had avalidation also based on the theories they intend
to describe.

Along the same line, it will provide insights into the efficacy of integrating flipped classroom
approaches in aduit EFL education, which can infform future research and pedagogical practices. Thus,
the proposal may lead to the development of new teaching strategies and instructional meterials that can
be used in adult EFL classroons. On the other hand, the broader society can benefit from improved
language education practices, as aduits with enhanced English language proficiency can contribute more
effectively to their communities, workplaces, and global communication. Likewise, enhanced language
skills can lead to increased opportunities for aduits in terms of employment, education, and personal
development. Finally, it may offer indghts into how adut learners grammar acquistion can be
reinforced through innovative instructional methods, thus infforming best practices for language
educators

This research project is structured into three key chapters to provide a comprehensive analysis
of the topic. Chapter 1: Literature Review considers existing theories, studies, and frameworks related
to the topic, identifying gaps thet this research aims to fill. Chapter 2: Methodology outlines the research
design, data collection methods, and analytical techniques employed, ensuring the study's rigor. Chapter
3: Proposal Data Analysis and Findings presents the results of the research, accompanied by detailed
data analysis and visua representations. Following this, there are two sections. Concluson and

recommendations, the first one interprets the findings in the context of existing literature, offering
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insights, comparisons, and implications; the second (recommendations) summarize the study,

highlighting its contributions, limitations, and avenues for future research.



Chapter I. Literature Review

This literature review aims to explore the intersection between the flipped classroom approach
and grammar instruction for adult learners, examining the effectiveness, challenges, and best practices
associated with this instructional method. By synthesizing existing research and theoretical frameworks,
this review seeks to provide insights into how educators can optimize the flipped classroom model to
facilitate meaningful and impactful grammar teaching experiences for adult learners.
1.1 Flipped Classroom M odel
1.1.1 Definition and history

Lage et a (2000) intially proposed the idea of the "flipped classsoom model” or FCM, by
aluding to the notion of an inverted version of the traditional classroom (Deng, 2019). Since Bergmann
and Sams (2012) incorporated the newest technology into the notion that was eventually idertified as
FCM, this idea has garnered more attention. The ongoing advancement of educational technology has
led to anumber of innovations that are changing the face of convertional teaching methods (Zain, 2022).
Along with the rise of online learning environments like Ted and Moodle, there is currently a greater
interest in research across arange of fields (Gaughan, 2014).

FCM reverses what is practicaly done in atraditional class aslearning content is taught outside
the classroom while the regular take-home assignments are discussed in the classroom. Zhang (2019)
asserted that FCM serves as an innovative teaching approach that incorporates convertional classroom
and computer network technology. It can be made possible with technological assistance that enables
students to access the learning content from available online learning platforms through internet-
connected computers or mobile devices (Jensen, 2019).

Furthermore, as the instructor keeps an eye on their progress, students may be given the choice
to work in small groups to debate the material (Bergmann & Sams, 2012). According to Abeysekera and

Dawson (2015), the strategy uses digital support to foster a socially collaborative learning environment
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that mimics real face-to-face instruction. As aresult, teachers may maximize class meetings to address
pre-delivered learning materials, which helps them manage their time better (Karami, 2021).

English as a Foreign Language (EFL) teaching practitioners and scholars are now developing a
means to combine this technique for efficient EFL instructional practices in tandem with the approach's
growing popularity. Previous studies such as the ones made by Wu et a. (2017) and Lin et a. (2018)
primarily focused on helping students improve their language skills, but other studies (like the ones made
by Yu & Yu, 2017, and Cabi, 2018) also enphasized the benefits of this approach for students learning
motivation, self-directed learning, and learning perception. These results confirmed agreater degree of
learning engagement for improving students subject-matter EFL learning, which is attributable to the
approach's viability and potential.

1.1.2 Benefits of FCM

The benefits can be seen by learners and teachers. In the students’ case, it refers to decrease
anxiety, enhance self-efficacy, develop autonomy, enhance critical thinking, and increase motivation. In
the teachers’ case, frees up time, teachers can create more individualized instructional resource, among
others which will be explained in this section.

The studerts fedl less nervous and more confident because, among other things, they have enough
time to prepare the materials that will be discussed in class with their teachers and peers, look up extra
information from other sources, and receive teacher feedback ahead of time. The function of the gadget
they use affects their ability to access resources at anytime and anywhere. Because they had plenty of
time to study their material before class, students who used FCM in their English-speaking performances
reported feeling less nervous, according to Abdullah et al. (2021). It is consistent with Zarrinfard et al
(2021) findings, which emphasized how students nervousness may be reduced by preparing for class

and actively engaging in activities aimed at overcoming some of the difficulties the teacher presents.
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Additionally, Rajabi et al. (2021) highlight the importance of teachers in fostering a comfortable
learning environment for thelr students by changing the focus of their instruction from accuracy to
message delivery. This approach increases students enthusiasm to learn and reduces their fear of making
mistakes. The nuance originates from the collaborative learning environment that teachers and educators
want to implement in the classroom, where students have opportunity to discuss their challenges with
peers and teachers and work through them as a group.

Students are better equipped to confirm that they have grasped the topic when they are allowed
to learn at their own speed and are encouraged to collaborate with their professors and peers. In this
context, self-efficacy refers to a person's confidence in his or her capacity to act appropriately in agven
circumstance. A person who has a high sense of self-efficacy is more likely to be driven to succeed and
capable of pushing oneself to take on challenging activities. In reference to the FCM, the students who
have encountered difficulties with those materials have found that their professors and friends feedback
has increased their self-assurance and capacity for responsibility (Abdullah et al., 2021).

Another benefit of FCM is the students autonomy. Autonomy stems from readiness for self-
directed learning and attitudes about EFL. The opportunity to study at a speed thet fits their requirements
and at their own pace is the primary advantage of flexible blended learning (FCM). Students have the
chance to actively develop their interpersonal and communication skills in a flipped classroom.
Moreover, it gives students more autonomy, which spurs them to put in more effort and take greater
accountability for their academic objectives (Khalil et al., 2021).

FCM'slearning approach, which necessitates greater comprehension, active listening to teachers,
and participation in class, has been shown to effectively improve students critical thinking.  Students
are keen to go further into the content and ask questions in order to have a deeper knowledge of it by
watching interactive videos and other tools that the professors have offered. Receiving input from

instructors allows them to provide critical analysis of the material and further research for future
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discussion. Students thought that employing higher-order thinking exercises in the classroom helped
them create different kinds of essays and finish their writing projects (Abedi et al., 2019).

Teachers constructive criticism of their struggles can help students learn to accept and embrace
thelr faults, and friends encouragement and support can help them feel less alone as they work through
the target language. One benefit of the flipped classroom model is that students have access to free time
before class to review the videos that their teachers have uploaded (Ainulluluah et al., 2022). They also
have the freedom to ask thelr teachers questions about anything they don't understand, and they canwork
through problems in class without restriction. Before the lesson, quizzes serve as a useful tool for
ensuring that students have proof of their comprehension. They become more adept at understanding the
topic before class and more self-assured to pursue their potential rather than becoming mired in
negativity (Gustian et al., 2023).

Students are more motivated to understand the content when they watch videos thet teachers have
provided, accept criticism, and work together in the classroom. The availability of instructional films for
students can boost their motivation since it allows them to prepare for class before they even arrive,
clam Abdullah et a. (2021). Students are not obliged to attend class if they are preparing by watching
videos and taking supplementary notes for the instructor. Most of the time, students are comfortable and
well-prepared to give the materia to the class. The same study highlights that participants show a high
degree of acceptance and gratitude for the feedback that their peers and professors provide on their
spesking performances. This boosts their confidence and enthusasm to speak English whenever the
chance comes. This illustrated the vital role that feedback plays in motivating pupils and enhancing their
self-esteem. Inner motivation comes from the students ongoing presence in thelr support system, which
they believe inspires them to better comprehend who they are.

Regarding educators, the mgjority of prior research has indicated that students involvement in

group projects during class can foster constructive interdependence while also preserving a level of
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rivalry that is necessary to sustain students engagement in class discussons. Students are likely to
acquire favorable views on the type of teaching they have received when they are exposed to learning
issues utilizing supporting resources that align with their learning styles. This frequently entails acting
out actions that might result in fulfiliment and reachable learning objectives (Al-Samarraie et al., 2019).

According to Zarrinfard et a (2021), FCM enables educators to provide and expand the learning
experience beyond the classroom, freeing up time for other crucial subjects. It is useful for language
instructors as well as people who produce EFL materials. Technology enhances learning outcomes,
autonomous learning, student motivation, and opportunity for language practice. It also gves the
instructor more time in class to focus on individual students learning challenges. By enploying cutting-
edge drategies like flipped teaching, producers of EFL materials may provide more customized
educational materials that satisfy the needs of language learners with arange of learning preferences and
styles. They may produce multimodal meterials and attract different kinds of pupils to the subject metter
by using technology.

Lee and Wallace (2018) emphasized in their study the critical role that teachers play in ensuring
the successful implementation of flipped learning. Having adequate time, the quality of the online
courses, and their accessibility are some of these factors. Furthermore, Nguyen (2018) said that when a
teacher engages with students in person, it is preferable for her to be considerate of their requirements.
Students were able to further their education as a consequence, guided by an understanding and kind
teacher.

Alebrahim & Ku (2020) asserted in their research that every faculty member had a favorable
experience with using active learning in the classsoom. Based on the data, faculty viewpoints and
observations demonstrated that active learning by instructors, demonstrated by practicing in-class
activities pertaining tothe online material, had an impact onenhancing student engagement and learning

results. In addition, provided there were enough activities to keep students busy during class, the faculty
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participants thought that assigning each student in the group a part in answering questions during the
activity increased student involvement (Mandasari & Wahyudin, 2021). This outcome was in line with
studies that found ways to encourage students to actively engage in class activities and that have created
anew setting for conducting cooperative and active learning.

1.1.3 Barriers to theimplementation of FCM

There are several signs of the obstacles to the successful use of this strategy, aside from the
pedagogical advantages of the FCM as an attempt to improve students’ EFL language proficiency and
offer an interesting learning experience. The chalenges of sef-directed learning, technological
difficulties, and an increase in workload are some of these obstacles.

The fact that FCM gives students the freedom to direct their own education is one of its strong
points. However, because of external distractions, students may find it chalenging to focus during the
learning process (Vuong et a., 2018). Likewise, Cabi (2018) mentioned that some students still struggle
with time management when it comes to their studies.

Both students and teachers must have appropriate access to the necessary technologies in order
to use FCM effectively. According to Vuong et a. (2018), students dissatisfaction with a duggish
internet connection highlights the necessity for suitable internet-connected gadgets and astrong internet
connection. A same problem was discovered in Li and Li (2022), who also discussed the drawbacks of
presenting the learning material through lengthy movies. Similarly, Zhonggen (2019) found in another
study that students reading comprehension was hindered by video lectures since the audio is frequently
distracting. Students preference to read learning materials from hardcopy files rather than mobile
resources was also attributed to eye tiredness.

Furthermore, the instructor's ability to promptly clarify any misunderstood material may be
limited by PowerPoint presentations or videos (Zhonggen, 2019). In researches made by Teng (2017)

and Cabi (2018), there was also worry over the caliber of the technologies utilized in flipped classrooms.
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Students had trouble understanding the material when lectures in class were replaced by poor-quality
videos.

FCM fecilitates lengthy class discussions, which calls on teachers to deliver course materias in
avariety of formats and with appropriate instructional techniques. For educators, this can be a difficult
undertaking since they have to set aside time to either produce the materials themselves or obtain them
from other sources that meet the needs of the pupils (Zhonggen, 2019). According to Suranakkharin
(2018), educators should also train themselves to be adept at managing online learning resources and
planning classroom activities. It is not a simple undertaking, particularly for people who are not tech-
sawy. In contrast, students worked even harder in the flipped classroom. Bakla (2018) brought out the
necessity for a variety of digital literacy, many of which call for advance planning in order to put the
concept into practice. Moreover, FCM places additional demands on students that may be unpleasant or
even stressful (Vuong et al., 2018; Li & Li, 2022). This course is more rigorous than the usual one since
students will inevitably need to devote more time to work on it after school.

Finally, the teacher encourages students to independently absorb the material and do the given
activities while they work independently anyplace outside of the classroom. To beready to participate
in the next class discussion, students must attempt to understand the meterial by seeing the assigned
videos, reading the dlides, or visting websites. Cabi (2018) raised concerns about this kind of FCM and
the lack of prompt instruction. The author made the case that students were irritated when they ran into
problems with the meaterial or technical aspects of self-learning since they were not recelving direct
assistance.

1.1.4. Empirical Evidence
Flipped Classroom in Adult Education. Review of studies applying the flipped classroom model

to adult learning contexts, particularly in language learning.
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Effectiveness of Flipped Classrooms: Summary of research findings on the effectiveness of
flipped classrooms in improving learning outcomes, engagement and student satisfaction.

Grammar Acquisition in Aduits: Studies focusing on effective strategies for grammar teaching
and learning in adult learners, including the role of explicit and implicit learning.

Pre-Task Activities: Research onthe impact of pre-task activities (such aswatching instructional
videos) on learning outcomes in language education.

1.2 Adults grammar development
1.2.1 Grammar development

Grammar is an explanation of alanguage's structure and the way linguistic components, such
words and phrases, are put together to form sentences (Mandasari & Wahyudin, 2021). Usually, it's
important to take into account how these phrases fit into the overal structure of the linguistic system.
Language sound descriptions may or may not beincluded (Richards & dan Schmidt, 2002). The learner's
learning approach for both comprehending and creating language is the most crucial factor to take into
account in interactive, communicative language acquisition.

Understanding different sentence grammetical patterns without paying close attention to form or
providing explanations is known as implicit grammar learning. According to Ellis (1994), language
learners infer asentence's grammetical structure from examples provided, without any more explanation.
Mandasari and Wahyudin (2021) countered that linguistic aspects still require attention while learning a
language. It can be inferred from some of these experts opinions that there are two types of language
learning strategies (including grammar): (1) language learning strategies through exposure (increasing
language learning experience) or interaction with different language learning resources, such asreading
newspapers, watching English-language TV, and conversing with native speakers.

According to Mandasari and Wahyudin (2021), knowing good grammar serves four purposes.

firgt, it helps learners assess their level of language awareness and categorizes them into intermediate
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or advanced groups, second, it helps them develop their ability to communicate properly using
grammar by following its rules; third, it helps them learn how to use nature asateaching tool to
communicate using English grammar; and fourth, it helps them understand the structure of formal
language in accordance with English sentence rules and comprehend the meaning of the sentence

itself, meking grammar instruction easier.

Sermsook et al. (2017) mentioned that the words that make up aphrase in English grammar
may be categorized into eight groupings, or “the eight parts of speech”, which include the following:
Noun, Verb (Verb), Adjectives (Adjective), Adverbs (Adverb), Pronouns (Pronouns), Propositions,
Conjunctions, and Interjection. If someone warnt to learn English, they must comprehend these eight-
word groupings, which make up the most significant components of grammar. Grammar is the main

issue with students writing because almost al non-native pupils writing includes grammar errors

(Alghazo & Alshraideh, 2020).

1.2.2 Adult learning theories

No single learning theory is appropriate for al adult learners. Infact, the literature from the last
century has produced a wide range of models, presumptions and principles, theories, and justifications
that together comprise the body of knowledge on adult learning (Corley, 2011). Knowles (1984)
popularized the notion of andragogy, which is defined as "the art and science of helping adults learn, by
drawing a comparison between it and pedagogy, which is defined as the art and science of teaching
children, in an effort to highlight the disparities between the ways adults and children learn.

The same author (Knowles, 1984) made several assumptions about adult learners, some of which
are listed below: When he or she reaches aduithood and is able to direct their own learning, they
trangtion from dependency to increasing self-direction; they are ready to learn when they take on new

socia or life roles; they are problem-centered and eager to put new knowledge into practice right away;
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and they are motivated to learn by internal rather than external factors. Two models that will be taken
into consideration are transformational learning and self-directed learning.

o Sdf-directed learning

Roughly 90% of al people carry out at least one seif-directed learning activity year (Tough,
1971), and roughly 70% of adult learning is seif-directed (Cross, 1981). According to Knowles (1975),
self-directed learning (SDL) is a process where individuals create, carry out, and evauate their own
learning experiences "without the help of others’. SDL is essertially an unstructured process that
happens mostly outside of the classroom. The learner's decision-meking about the course material,
instructional strategies, available resources, and learning assessment is what defines learning as "self-
directed" (Corley, 2011).

People take charge of their own education by assessing their own requirements, establishing
objectives, finding resources, putting plans in place to achieve those objectives, and assessing the resuits.
Ore of the advantages of self-directed learning (SDL) is its ability to seamlessly integrate learning into
everyday routines, accommodating individual learner preferences and alowing for flexible scheduling.
It might include solitary tasks like Internet research, or it can feature group projects and contact with
peers and experts, much asin a convertional classroom (Corley, 2011).

e Transformetive learning

Transformative learning (TL) is frequently defined aslearning that involves ashift in awareness
and modifies an individual's perspective of themselves and the world. For instance, when they develop
comfort speaking anew language, English language learners frequently describe a transformation in how
they seethemselves and American society (King, 2000). Different thinkers have different perspectives
onTL. Inorder to assist Brazlian workers shift their perspectives and contribute for social change, Freire
(2000) taught them to read by including them in conversations about unfair labor practices and low pay

through the use of a problem-posing instructional strategy.



17

Transformational learning is liberating, according to Freire. Mezirow (2000) asserts that TL is a
logical procedure. People frequently experience ashift in thelr frame of reference or world view as they
consder and talk about their presumptions about the world. In order for this to occur, participants in
reflective conversation must push back against presumptions made by one another and urge one another
to think about different viewpoints. In order to engage in reflective discourse, participants must be
impartial, have comprehensive and correct knowledge of the subject under discussion, and gatherg in a
setting that fosters acceptance, empathy, and trust (Mezirow, 2000; Corley, 2011).
1.2.3 Second language acquisition theories

Second language acquistion theories are acrucia component of understanding how individuals
learn and develop proficiency in alanguage beyond their native tongue. These theories encompass a
wide range of perspectives and approaches that seek to unravel the intricate processes involved in
acquiring a second language. Drawing on insights from linguistics, psychology, and education, these
theories shed light on the cognitive, social, and cultural factors that shape language learning
experiences. By exploring the various theoretical frameworks that underpin second language
acquisition, educators and researchers can gain valuable insights into effective teaching strategies and
interventions to support language learners in their journey towards linguistic fluency.
1.2.3.1 Monitor model

The acquisition of a second language is mainly related to different theories such asthe theory
of the monitor model proposed by Krashen (1981), this theory is divided into five hypotheses and all
of them are linked to different teaching methods for the development of communicative language skills
(reading, writing, listening, and speaking) and also for acquiring knowledge. According to Abdulaal
(2021), Krashen considered that people learn a second language by understanding it.

However, it can be said that the acquisition of a second language has no relation to the process

of acquisition of the first language. According to Abdulaal (2021), Monitor's theory differs in that it
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focuses primarily onthe learner and inquires into the learner's performance, provides insight into
second language teaching, and emphasizes the importance of input.

e The Acquistion-Learning Hypothesis
This hypothesis is the primordial of al other hypotheses, and it has two systems called
acquisition and learning. According to Krashen (1981) in this hypothesis, aduits and children have
different ways of acquiring, learning, and developing proficiency in asecond language, and he also
mentions that learning is less important than acquisition and also that the second language is
subconscious.
e The Natural Order Hypothesis
This natural order hypothesis refers mainly to the acquisition of language and grammatical
structures by means of an order. Krashen & Terrell (1983) mention that second language acquisition in
both adults and children takes place in a predictable manner.
e The Monitor Hypothesis
The monitor hypothesis refers to the link between language acquisition and learning, in short,
the acquisition is the intiator of the enunciation and learning is the monitor that acts according to
planning, correction, and editing. Krashen (1981) mentions that acquisition is responsible for our
fluency in a second language and that learning has only one function, which is to edit, and this occurs
before speaking or writing.
e The Input Hypothesis
Through this hypothesis, Krashen clarified how the learner acquires a second language.
According to Krashen (1985), people obtain a second language by understanding messages or by
recelving comprehensible input.

e The Affective Filter Hypothesis
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In this last hypothesis, the affective variables are of great importance. Krashen (1985)
mentions that personality characteristics such as self-confidence, motivation, and anxiety influence
second language acquisition.
1.2.3.2 Interlanguage Theories

The student goes through an acquisition process to learn a second language. According to Gass
and Selinker (1994), the word interlanguage characterizes the linguistic stages that second language
acquisition students go through while studying the target language. Since then, the term
"interlanguage” has entered the mainstream of foreign language acquisition and theory study. These

rues result from five mgjor mental abilities:

e Overgeneralization: Some rules of the interlanguage system could result from the
overgeneralization of a particular target language's rules and characteristics.
e Transfer of Training: Severa of the different elements of the interlinguistic system are mainly
related to the transmission of specific aspects through which the learner is taught the L2.
e Srategies of Second Language Learning: Certain interlanguage rues may become a result of
the use of language learning methodologies.
e Srategies of Second Language Communication: It might also be the outcome of tactics used by
learners to interact with natives.
e Language Transfer: The outcome from the first idiom's transfer.
1.2.3.3 Universal Grammar Theories
The theory of Universal Grammar (UG) is based on innatism, therefore, it is said that children
are born with an innate ability to learn alanguage, this means that the child has the ability to acquire
the language only by listening to people that are around him, he learns without grammatical rules.

According to Lightbown & Spada (2006), al people may learn the language of their surroundings
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during acrucia developmental stage thanks to Universal Grammar (UG). Children will not learn
language innately after the critical period of development.

That is why several linguists mention that Universal Grammar is not appropriate for students
who exceed the critical period of development. According to Lightbown & Spada (2006), at the end,
learners have agreater understanding of the language than they could have if they were to rely just on
the information they are exposed to. Universal Grammar (UG) is more appropriate to explain thet
learners know more than they learn in areasonable way, this is because each learner decides to seif-
learn using various teaching tools.
1.2.3.4 Cognitive Theories

These theories of Second Language Acquisition propose that the learner processes information
and learns it through pre-existing mental connections and internal processes. Cognitive theories make
suggestions  about the kinds of mental structures and thought processes that could be occurring by
seeing insde the child's head. There is aclam that akid cannot acquire anew language skill unless
they are cognitively prepared for the following level (Sankar, 2018). In other words, these theories
focus on al the connections and internal processes that occur during the learning of a second language.

For learners to be able to understand and use the language actively and successfully, it is
necessary that they possess certain capacities and cognitive abilities. According to Sankar (2018) from
acognitive view, learning a second language is a purposeful activity that involves using learning
techniqgues and conscious, reasoned thought. Learning alanguage is more than just memorizing its
syntax; it also entails understanding how it works. The application of strategies to process, understand,
and retain information is avital part of cognitive theories that attempt to explain how a second

language is acquired.
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1.2.3.5 Multidimensional Model

The multidimensional model tries to explain how second language learners acquire
morphological, grammetical, and semartic features through a series of predictable steps. According to
Gitsaki (1998), the multidimensional model is still limited so that the student's target language
acquisition stage is determined by two main dimensions: the student's developmental stage and the
student's social environment.

The principal characteristic of the muitidimensional model is the developmental phase defined
by developmental sequences, in aphase each of the students has the possibility of differing thanks to
thelr psychological orientation. According to Gitsaki (1998) muitidimensional model has made
contributions to today's second language acquisition research, and has some disadvantages with the
“fake potential” of its prediction framework, such asdescribing how it happens that students very
easly learn everything they achieve despite the constraints of treatment.
1.2.3.6 The Acculturation Hypothesis

It is a process that involves socia and psychological adaptation, this being the way to adapt to a
new culture where attitudes, knowledge, and behavior are modified. Schumann (1978) mentions that
the acquisition of asecond language is an aspect of accuituration that the learner incorporates into the
target language, thus determining the level reached in the second language. In Schumann's model,
acculturation is avariable in the process of learning a second language.

The acculturation model is the formation of pidgin languages, characterized by following a
formation process in which the stages of the acquisition of a second language such as English are the
same asthose that occur in agroup. Schumann (1978) states that this occurs when acculturation is
prevented, that is, when there is alot of social or psychological distance, it is when the learner will not

advance beyond these initial stages and the language will remain asa pidgn.
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This theory mentions that the acquisition of a second language produces adirect impact on
students specifically on socia factors. In addition, pidginization is a phenomenon that occurs in a
group and language acquisition occurs individually (Ellis, 1994).

1.3 Legal bases

According to the Ecuadorian Ministry of Education (2019), the context in which the language
will be used will be facilitated by the CLIL (Content and Language Integrated Learning) meterial,
which will also provide students the chance to hone and enhance their critical thinking abilities.
Critical thinking abilities are essential for being a well-functioning adult in today's environment. The
following highlights afew of these abilities:

e Gererating hypotheses by making predictions and utilizing probability and possibility
conditions,

e Demonstrating how objects relate to one another in order to compare and contrast.
explaining the relationship between cause and effect in social and ecological processes.

e Concepts and content are categorized and grouped by highlighting distinctions and
establishing connections between concepts and objects.

e Utilizing and measuring numbers.

Similarly, the Ecuadorian Ministry of Education (2019) mentions that grammar in terms of
reading and writing sKkills are related to initial literacy. Inthis case, they state that literacy everts area
part of daily life for most individuals. Reading astreet sign, writing down an idea, getting a birthday
card, or reading an email all help to shape aliterate individual. Since the introduction and widespread
use of ICT, literacy skills have been incorporated into the lives of many students, both at home and in
the classroom. A person's ability to read and write is essertial to their existence.

All this isin accordance with the goals of the National Plan of Development and the

Development Regime, aswell asthe constitutional definitions of the Inclusion and Equity System and
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in coordination with the other instances specified in this law, develop and implement educational
policies, the mandatory national curriculum at al levels and modalities, and the quality standards of
educational provison (Ministerio de Educacion, 2019).

For this reason, it is important to mention that according to Article 26 of the Republic of
Ecuador's Constitution (Constitucion de la Republica del Ecuador, 2008), education is both alifelong
right and an inevitable and unforgivable state obligation. Additionally, it acknowledges in article 343
that the subject who learns is at the core of educational processes. However, the same article aso states
that the national education system would incorporate an intercultural perspective that respects the
rights of communities, peoples, and nations while also taking into account the country's geographic,

cultural, and linguistic variety.
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Chapter I1. M ethodology

This chapter will have adeep description of the investigative stages and thelr purposes. In this
sense, there will be appendixes to define the type of method, the conceptualization and

operationalization of the main categories as well as the justification of the research approach.

2.1. Research approach

According to Taderhoost (2022), the chosen methodology to gather, examine, and evaluate data
is known as an approach. Depending on the kind of data being sought, research may be divided into
guaitative and quantitative methodologies. Additionally, research that combines two approaches and
covers the benefits of both is a mixed-method  study.

In order to better comprehend the issue, mixed-method simply combine quaitative and
guartitative approaches according to the study's objectives and the nature of the main question. These
technigues provided the best features of qualitative and quantitative methodologies; thus, they can be
helpful when one approach aone is insufficient for certain research. Using mixed methods is disparate
methodological preferences and areas of interest in an interdisciplinary research environment
(Taherdoost, 2022).

Along the same line, Sautu et al. (2014) highlight that qualitative research provides a
comprehensive understanding of the context in which aphenomenon arises, a fact that is
transcendental when understanding causes, consequences and possible solutions. Rojas de Escalona
(2014) points out that qualitative research provides avoice to participants that encourages their
experiences and perspectives to be better understood. Hence, a qualitative approach helped to
understand a phenomenon nuancedly and deeply from its context and people's experiences, which

makes it avaluable tool capable of generating new theories and/or testing and refining existing ones.



25
On the other hand, that quartitative aspect is given in the quantification for the applicability of a pre-
and post- test to determine if the use of FCM favors the learning of adults.

Given this fact, this project had amixed approach that allowed the analyses of the use of FCM
to promote the learning process of aduit students. Identifying how FCM benefits inclusion, equity,
quality, and appropriate integration of technology within the educational system. Additionally, a study
on the population of adults allowed addressing equity gaps in accessto education tools, approaches
and resources that guarantee that every student has the opportunity to develop their maximum
potertial. The phenomenon studied presents the measurement of its attributes in the field of FCM and
EFL. It had a phenomenological method because it sought to specify and describe in detail the
experience carried out (Hernandez-Sampieri & Mendoza, 2018). The study lasted four months.

2.2. Research design

Similarly, for Herndndez-Sanmpieri and Mendoza (2018), this research is descriptive and
inferential. 1t means for them that it had the potential to describe the different qualities that the
phenomena of FCM in aduits has, but it did not try to search its causation or predictability in learning.
Instead, it focused on trying to give ageneral idea of how it is being currently presented. In this case, a
number of aduits have been taken in consideration for adiagnostic part and then, were intervened to
prove the differences between the two moments. Similarly, it is inferential because it measures the
contrasts of the mean through the application of aproposal. Findly, it had a pre-experimental design,
which means that it had just one group of study with no control group (Hernandez-Sampieri &
Mendoza, 2018). So, the participants have been included into the same experimental group during the
study, which mean that al of them have learned English grammar through the flipped classroom

strategy.
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2.3. M atrix operationalization

According to Townsend (2021) operationalization is the logical process of taking a study
variable and turning it from an abstract level to aconcrete one to be quantified. For that reason, before
writing the instrument's inquiry, the variable's dimension, indicator, and scale were defined. Stated
differently, the operationalization metrix is a methodological process that decomposes the study
variables in order to facilitate the researcher's design and creation of empirical measuring instruments
that address the empirical variables. It is important because it is the result of the variables branching,
and it serves asaguide to decide how far the topic of the research should beinvestigated. This makes
it possible to evaluate the topic's coherence, structure, and semartic consistency (Townsend, 2021).

There have been taken two categories: FCM and adults’ grammar development. Flipped
classroom model, that is what is practically done in atraditional class aslearning content is taught
outside the classroom while the regular take-home assignments are discussed in the classroom. Zhang
(2019) assumed that FCM serves as an innovative teaching approach that incorporates convertional
classroom and computer network technology. It has three subcategories, which implies method,
student-centered activities, and problem solving, each one of them with two or three indicators (See
Annex 9).

Similarly, there is adults’ grammar development, as the second category of the study. In that
sense, grammar is an explanation of alanguage's structure and the way linguistic components, such
words, and phrases, are put together to form sentences (Mandasari & Wahyudin, 2021). Its
subcategories are expression, strategies, and process. Each one of them has between two and four
indicators (See Annex 9).

2.4. Instruments
According to Herndndez-Sanmpieri and Mendoza (2018) researchers refer to any type of

measurement tool, such assurveys or checklists, as an instrument. For this reason, one of the most
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important steps in the research process is choosing aresearch instrument. The researcher has to find
the right tool to employ with the aid of athorough literature search because every variable should be
captured by aresearch tool according to its theoretical or conceptual description

In this study, the kind of instruments used were questionnaires. In this sense, a questionnaire is
aresearch tool made up of a series of inquiries or other kinds of cues intended to €licit datafrom a
respondent. Usually, aresearch questionnaire consists of both open-ended and closed-ended items with
long-form, open-ended questions consent the respondent to go into further detail about thelr ideas.
Both qudlitative and quartitative data can be gathered using a data gathering questionnaire
(Hernandez-Sampieri & Mendoza, 2018). The technique used for aquestionnaire is a semi-structure
survey which was useful, according to the same authors (Hernandez-Sampieri & Mendoza, 2018) to
apply to many individuals at the same time while answering their doubts if they exist.

In order to collect the data, there have been two types of questionnaires. First, the pre- and
post- test, which comes from the evaluation of Cambridge University Al level, to establish ther
comprehension of reading, writing, and grammar between them two (See Annex 9). Onthe other hand,
there has been used a satisfaction survey with a 5-point Likert scale (See Annex 10).

2.5. Validation of instruments

According to Campo-Arias & Pineda-Roa (2022), the process of evaluating an instrument's
quality, accuracy, and dependability in relation to measuring acertain characteristic or construct is
known as validation. It entails evaluating the instrument's capacity to measure the things it is supposed
to measure and to yield reliable, consistent findings. It is possible to assess severa forms of validity,
such as content, construct, and criterion validity. The instrument's content validity was evaluated to see
if it fully captures every facet of the characteristic being assessed. The instrument's ability to assess the
desired concept properly was tested by its construct validity. The test's criterion validity evaluates how

well the results align with those of other recognized assessments of the same characteristic. Another
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crucial component of instrument validation s reliability, which is the stability and consistency of the
instrument's measurements  across time.

Validation is crucia since it improves the research's methodological quality and guarantees the
reliability of the data gathered (Vigueras & Sanchez, 2023). This study used for both instruments and
external validation made by expert’s judgments. In the case of the pre- and post- test, giving thet is a
standard instrument that the University of Cambridge uses, there was no need no validate it. Onthe
contrary, the validation was needed for the satisfaction survey (See annex 10 for satisfaction survey
and its validation).

According to Hernandez-Sanpieri and Mendoza (2018), expert judgment is a strategy in which
verdict is offered based upon a specific set of criteria and/or competence that has been obtained in a
certain knowledge area, application area, or product area, a particular field, an industry, etc. Such
expertise may be supplied by any organization or person with education, knowledge, skill, experience,
or training. This knowledge base might be contributed by one or numerous people. However, it is usual
for an external group or individual with a specific relevant skill set or knowledge base to be called in
for a consultation, even when researchers have knowledge about the object they explore. Such
expertise can be offered by any organization or individual with specific knowledge or training and is
accessible from numerous sources (Hernandez-Sampieri & Mendoza, 2018) (See Annex 8). To see the
vaidation, (see Annex 7).

2.6. Population, sample, and sampling

Regarding the size of the sample, this is areferential one that represents both the parts and their
groups, having the possibility of access by the researcher to such, it does not need statistical
significance, because it is based on the smilarity of characteristics. Onthe other hand, the sampling
used is non-probabilistic, intentional, and it is census sanpling because it considers the complete

sample instead of achoice of subjects (Hurtado, 2012).
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The only criteria for exclusion are participants who were not there on the days when the
instruments were applied. The inclusion criteria consist of adult students who attend the institution.
The sanple size is 21 aduit students who arein the 3" baccalaureate at Unidad Educative Fiscal
Tarqui, who used FCM tools and/or resources as part of their educational process. Also, the teacher

who implements the proposal is a part of the sample.

2.7. Data analysis and the ethical considerations

The data analysis has been made through a process in which, first, the instruments were made.
Then, they were applied in this order: pretest, then, the educational intervention using FCM and, after
thet, the post-test. To consider also the satisfaction aspects around the use of FCM, it was used a
satisfaction survey the same day asthe post-test.

Quantitative data was analyzed through the SPSS software to see the Statistical parameters of
understanding descriptive and inferential statistics, since it provided the percentages, mean and
frequencies, and then, each mean from the pre- and post- test could be contrasted with each other.
After that, it has been triangulated with the literature to contrast their smilarities and differences.

According to Kaliyadan and Kulkarni (2019), a subfield of datistics known as descriptive
satigtics is concerned with condensing, arranging, and presenting data in an understandable and
efficient manner. Without drawing any conclusions or generalizations to awider population, it
concentrates on summarizing and evaluating the key traits and aspects of a dataset. Descriptive
satistics main objective is to give readers aclear and succinct overview of the data so that analysts
and researchers may learn more and recognize trends, patterns, and distributions in the dataset.
Measures including central tendency (mode, mean), dispersion (standard deviation, range), and
distribution shape (skewness, kurtoss) are commonly included in this summary.

Particularly, for the pre- and post- tet, the University of Cambridge has established that for the

Al level (and other levels) the punctuation is given by receiving shields. Therefore, to have an
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accomplished goal or an approval of Al level, four or five shields are needed. The points stablished for
each consst in 7 points (counting 0), so one shield is equal to 0-6 points; two shields, 7-13; three
shields, 14-21; four shields, 22-28; and five shields, 29-35 points.

On the other hand, the severa methods that statistics obtained from observations on sanmples
from research populations may be utilized to infer whether or not such populations are genuinely distinct
from one another arereferred to asinferential statistics. These kind of statistics use a variety of proves,
generally to contrast and look for asignificant p value (lesser than 0,05, which means that the probability
is that it will occur in more than 95% of the similar cases) (Kaiyadan & Kulkarni, 2019).

According to Oxfam (2020) and Orozco and lamberto (2022), the following are some of the
primary ethical issues raised by the study:

1. Value: The study's objective should be to improve health or knowledge.

2. Scientific validity: Research must follow an established methodology to prevent wasting study
participants time with redundant investigations.

3. Honest selection of research participants or human subjects is required. Research volunteers
must be selected in an objective, equitable, and bias-free manner.

4. A good risk/benefit ratio: When the information gathered for society and the potertial benefits
for individuals surpass the hazards, the potential benefits for research participants are increased and the
risks are reduced.

5. Voluntary and informed consent: Prior to taking part in the study, participants were told about
it and gave their informed consent.

6. Respect for human subjects in research: Participants must have thelr right to privacy protected,

be given the chance to opt out of the study, and have their welfare observed.
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All of the above-mentioned points are compliant with the ACA's ethical guidelines (American
Counseling Association, 2005; 2014). There is also recognition of the idea of doing no damage.
Anonymity has been maintained through the use of coding.
2.8. Initial diagnosis
After doing the pretest, and according to the measurement stablished based on points and shields
(described in section 2.7). In summary, as the test does not have an approval/disapproval statement,
Cambrige University uses a system to give shields to students based in their answers. Thus, for each
seven points or correct answers, they have one shield, which means that for three or more shields
(approximetely from 14 to 21 points) they could be considered approved in the Al level. In this sense,

the initial diagnosis showed that:

Table 1. Initial leved

N %
Low (1 shield) 2 9,5
Low to medium (2 shields) 11 52,4
Medium (3 shields) 8 38,1
Total 21 100

Note. Data collected by author (2024).
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Figure 1. Initial level

Low (1
shield)
Medium 10%
(3 shields)
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medium
(2 shields)
52%

Note. Data collected by author (2024).

According to Table 1 and Figure 1, the initial level was mostly with two shields (low to medium
= 52,4%), three shields (medium = 38,1%) and one shield (low = 9,5%). So, it can be said that most of
them have alow to medium intial level. Simlarly, after doing the pretest, which had 6 different tasks

that have apossible punctuation between 5 and 6 points, aduit learners have shown that:

Table 2. Descriptive statigtics for tasks

N Minimum Maximum Mean Standard deviation

Task 1 21 0,00 5,00 3,1905 1,53685
Task 2 21 1,00 6,00 2,9524 1,68749
Task 3 21 0,00 5,00 1,7619 1,22085
Task 4 21 0,00 5,00 2,0476 1,20317
Task 5 21 0,00 2,50 ,8571 ,80844
Task 6 21 0,00 2,50 ,7857 ,88842

Note. Data collected by author (2024).



33

There has been 6 different tasks or parts of the tests, al of them were corrected as an exam, to
which acorrect answer would give 1 point. When one question was partialy correct (probably having
agrammar eror), it would give 0,5 points, and an incorrect answer would give O points. Task 1 and 4
had amaximum of 5 points, while tasks 2, 3 and 6 had 6 points, and task 5, 7 points. All 21 members
of the sample participated. It is noticeable that while al questions had a minimum answer of O points,
in the second task, the mnimum was 1 point. Onthe other hand, tasks 5 and 6 were the least

punctuated with a maximum observed of 2,50 points.

Table 3. Total score

N Minimum Maximum Mean Standard deviation

Score 21 3,00 19,00 11,5952 4,58426

Note. Data collected by author (2024).

Having amaximum possible of 35 poirnts, it was noticed that if it were divided from the half
(17,5 points), only 4 students could pass this test. On the other hand, the minimum showed a low
punctuation on astudent (n=1). The mean was 11,60, which its less than athird of the possible

punctuation. For this reason, it can be said that their English level in genera, is low.

Table 4. Empty answers and partial punctuation

N Minimum Maximum Mean Standard deviation

Partial score 21 0,00 4,00 1,0952 1,44585
Empty answers 21 0,00 14,00 5,0476 3,77460
Empty and partial answers 21 0,00 14,00 6,1429 3,46822

Note. Data collected by author (2024).



It was analyzed how many empty or partial answers were done. Partial answers were those
where the student give a correct answer, but had agrammar mistake. In that sense, some students did
not have any of those (mnimum = 0), having a maximum of 4 partia answers (M=1,10), and 14 empty
answers (M=14). Itis noticeable that those students who did not have empty answers had most partial

answers, so they could answer more questions, but had more grammar mistakes.
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Chapter I11. Presentation and Validation of the Proposal

This chapter presents the different characteristics that the proposal has. In this sense, it shows
the theoretical foundation, objectives, structure and dynamics of its components, and the
methodological and technological requirements. Finally, the validation of the proposal is made,
considering the post-test made to studerts.

3.1. Validation of the proposal

As Strauss and Smith (2019) mention, validity was first conceptualized in terms of atest's
capacity to forecast a useful criterion in the early and middle decades of the 20th century. Three factors
may have contributed to the emphasis on criterion prediction: improvements in the field's substartive
knowledge and level of reasoning, the clear shortcomings of tests designed based only onlogic, and a
philosophical mistrust of theories describing unobservable ertities. In fact, a lot of proponents of
validation theory vehemently disagreed with the notion that test results have any significance other
than serving asindicators of future everts.

In this case, this proposal has had 2 types of validity: construct and content validation. Inthe
construct validation, the main idea is that the tasks are actually measuring what they have been
designed to measure in theory. Inthis instance, it centers on the effectiveness of activities in
developing grammar awareness with the focus frames of Flipped Classroom Model and Adults
Grammar Development. Onthe other hand, content validation evaluates if the exercises sufficiently
address the topics pertinent to the development of adult learners grammar, asfluency, punctuation,
nouns, among others.

3.1.1. Viability and feasibility
The proposal's feasibility is aligned on how well it fits in with modern teaching strategies,

especially the Flipped Classroom Model, which has been demonstrated to improve student engagement
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and understanding. In this sense, the proposal takes into accourt different learning styles and
preferences by including activities like role-playing, quizzes, homework, and podcasts. This makes
grammar training more approachable and applicable for adult learners; so, this comprehensive method
strengthens  students' comprehension and application of grammetical principles by encouraging active
engagement and providing opportunities for grammar practice in authentic settings.

The availability of resources and technology that make the proposition easier to implement
makes it seem redlistic. With the exception of scripts or stuations, role-playing can be dore in a
classroom or virtually. The ease of administration of quizzes and homework assignments facilitates
effective evaluation and feedback. With the prevalence of audio material consumption among adults, it
is also possible to create a podcast. Furthermore, the cooperative character of the exercises creates a
posttive learning atmosphere by promoting peer communication and criticism. All things considered,
the plan can be implemented well, which mekes it aworkable and realistic method for improving adult
learners grammar.

3.1.2. Beneficiaries

This proposal is designed with a special focus on adults who are learning English as a foreign
language, particularly, many of these individuals are at alow proficiency level and have not yet
reached an Al level of competency. The proposed godl is to provide them with the support and
resources they need to build their skills and corfidence in using English specifically to develop their
grammar.

As they work towards achieving their Al level, it is aso important to help them take the next
step to A2, which is an important milestone in their language, particularly focused on grammar
learning. By offering tailored guidance and practical tools, it is amed to make learning English amore
accessible and enjoyable experience. This way, learners can not only improve their understanding of

the language but also feel empowered to communicate in everyday stuations. It is all about creating a
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solid foundation for their future studies and helping them thrive asthey continue their language
learning adventure.

With an emphasis on adult learners who are still in the early phases of their English language
acquisition, this proposal provides teachers with astructured framework to improve their teaching
strategies. In addition to making grammar education more dynamic, this multimodal method enables
teachers to monitor and evaluate student progress in real time. Teachers may experience the thrill of
seeing their students improve asthey acquire competence and confidence, creating a supportive
learning atmosphere that promotes creativity and teamwork.

Additionally, instructors goals of preparing pupils for greater levels of competency are aligned
with the emphasis on developing core grammetical abilities. Through highlighting the shift from Alto
A2 levels, teachers may provide adistinct route for students to progress. Teachers may more easily
adapt classes to fit the requirements of individual students when they use this organized progression to
help them set reasonable expectations and goals. With the tools in the proposal, educators may create
memorable and productive learning experiences for their students, which will eventually improve their
professonal growth and work satisfaction.

In the case of the ingtitution, implementing this proposal congtitutes a strategic investment in its
language programs, particularly in addressing the needs of adult learners who are typically
underserved in traditional educational settings. By emphasizing low-proficiency students, the school
may draw in awider audience and strengthen its standing asawelcoming and encouraging place. This
dedication to aduit education not only fits in with current educational practices but also establishes the
college as apioneer in cutting-edge language teaching, which might boost student body size and
community involvement.

Finally, the proposal could lead to better student outcomes by focusing on practical tools and

personalized coaching. As students’ progress from Al to A2 levels, their ability to speak in ordinary
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settings will improve, which will enhance the caliber of instruction provided by the school. It will have
ahigher impact in learners’ satisfaction and success rates, which will strengthen the ingtitution's
reputation in the community.

3.2. Theoretical Foundations

3.2.1. Flipped Classroom Model

Lage et d (2000) intially proposed the idea of the "flipped classsoom model" or FCM, by
aluding to the notion of aninverted version of the traditional classroom (Deng, 2019). Since Bergmann
and Sams (2012) incorporated the newest technology into the notion that was eventually identified as
FCM, this idea has garnered more attention. The ongoing advancement of educational technology has
led to anumber of innovations that are changing the face of conventional teaching methods (Zain, 2022).
Along with the rise of online learning environments like Ted and Moodle, there is currently a greater
interest in research across arange of fields (Gaughan, 2014).

FCM reverses what is practically done in atraditional class aslearning content is taught outside
the classroom while the regular take-home assignments are discussed in the classroom. Zhang (2019)
asserted that FCM serves as an innovative teaching approach that incorporates convertional classroom
and computer network technology. It can be made possible with technological assistance that enables
students to access the learning content from available online learning platforms through internet-
connected computers or mobile devices (Jensen, 2019).
3.1.2. Adult learning theories

No singe learning theory is appropriate for al adult learners. In fact, the literature from the last
century has produced a wide range of models, presumptions and principles, theories, and justifications
that together comprise the body of knowledge on adut learning (Corley, 2011). Knowles (1984)

popularized the notion of andragogy, which is defined as “the art and science of helping adults learn, by
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drawing a comparison between it and pedagogy, which is defined as the art and science of teaching
children, in an effort to highlight the disparities between the ways adults and children learn.

The same author (Knowles, 1984) made several assumptions about adult learners, some of which
are listed below: When he or she reaches aduithood and is able to direct their own learning, they
trangtion from dependency to increasing self-direction; they are ready to learn when they take on new
socia or life roles; they are problem-centered and eager to put new knowledge into practice right away;
and they are motivated to learn by internal rather than external factors. Two models that will be taken
into consideration are transformetional learning and self-directed learning.

e Sdlf-directed learning

Roughly 90% of al people carry out at least one self-directed learning activity year (Tough,
1971), and roughly 70% of adult learning is self-directed (Cross, 1981). According to Knowles (1975),
self-directed learning (SDL) is a process where individuals create, carry out, and evaluate their own
learning experiences "without the help of others’. SDL is essentially an unstructured process that
happens mostly outside of the classroom. The learner's decision-meking about the course material,
instructional strategies, available resources, and learning assessmernt is what defines learning as "self-

directed" (Corley, 2011).

People take charge of their own education by assessing their own requiremernts, establishing
objectives, finding resources, putting plans in place to achieve those objectives, and assessing the
results. One of the advantages of self-directed learning (SDL) is its ability to seamlessly integrate
learning into everyday routines, accommodating individual learner preferences and allowing for
flexible scheduing. It might include solitary tasks like Internet research, or it can feature group

projects and contact with peers and experts, much asin aconvertional classroom (Corley, 2011).

e Transformetive learning
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Transformative learning (TL) is frequently defined aslearning that involves ashift in
awareness and modifies an individual's perspective of themselves and the world. For instance, when
they develop comfort speaking anew language, English language learners frequently describe a
transformation in how they seethemselves and American society (King, 2000). Different thinkers
have different perspectives on TL. In order to assist Brazlian workers shift their perspectives and
contribute for social change, Freire (2000) taught them to read by including them in conversations

about unfair labor practices and low pay through the use of a problem+posing instructional strategy.

Transformational learning is liberating, according to Freire. Mezirow (2000) asserts that TL is a
logical procedure. People frequently experience ashift in their frame of reference or world view as
they consider and talk about their presumptions about the world. In order for this to occur, participants
in reflective conversation must push back against presumptions made by one another and urge one
another to think about different viewpoints. In order to engage in reflective discourse, participants
must beimpartial, have comprehensive and correct knowledge of the subject under discussion, and

gather in a setting that fosters acceptance, empathy, and trust (Mezirow, 2000; Corley, 2011).

3.3. Characteristics of the proposal

This proposal is structured around five cautioudy designed activities that emphasize the
importance of self-directed learning, particuarly suited for adult learners. The first key characteristic is
the requirement for students to prepare in advance at home, fostering a sense of responsibility and
autonomy in thelr learning journey. This approach aligns with the principles of FCM, where traditional
teaching dynamics areinverted because of by engaging with the content outside of class, students can
explore topics at their own pace, allowing them to delve deeper into the material and reflect on their
understanding. The asynchronous nature of this preparation not only accommodates the diverse

schedules of adult learners but also empowers them to take ownership of their educational experience.
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The structure allows for three activities in the first week and two in the following week, which helps
maintain a manageable workload while encouraging consistent engagement with the material.

Similarly, the second significant characteristic of this proposal is the interactive classroom
environment it aims to create. It means that in-class time is reserved primerily for addressing questions
and clarifying doubts, transforming the classroom into a collaborative space for discusson and
exploration rather than amere lecture hall. This model encourages peer-to-peer learning, where
students can share insights and strategies based on their individual experiences, thereby enriching the
collective understanding of the group. The feedback mechanism embedded in one of the home-based
activities reinforces this collaborative spirit, allowing students to receive constructive critiques that can
inform thelr learning process.

It can be summarized that by positioning the classroom as a place for complementing
knowledge rather than delivering it, the proposal fosters a supportive community where adult learners
feel valued and encouraged to contribute. This dynamic not only enhances retention and
comprehension but also cultivates essential skills such as critical thinking, problem-solving, and
effective communication—capabilities that are vital in today’s labor market. Ultimately, this proposal
seeks to create a holistic learning experience that respects the unique needs of adult learners while
equipping them with practical skills for personal and professional growth.

3.4. Objectives of the proposal
Based on the FCM, the pedagogical objectives for the proposal are:
e To foster adeeper understanding of grammar in adult learners.
e To promote practical application of grammar skills in adult learners.
e To increase learner engagement and motivation adulits.

e To provide persondlized feedback for continuous improvement in adult learners.
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3.5. Structure and dynamics of the components of the proposal

The proposal has 5 activities, taking in consideration the difficulty that adults have to go to
presencial classes in the school where it is proposed at first. Considering thet the proposal is made with
aFCM approach, some of the activities require that students have previous preparation at home before
going to the class.

The proposal outlines aFCM aimed at enhancing grammer acquisition for Al level EFL
learners, focusing on the present simple and present continuous tenses. The activities involve sessions
with conversational or writing parts accompanied by avideo that introduces relevant vocabulary.
Students are required to listen to the podcast (for example, in activity 1) and watch the video
independently before class. In-class sessions promote collaborative analysis of sentences
demonstrating the targeted tenses, encouraging peer interaction and discussions about new vocabulary.
This approach not only helps students grasp grammetical concepts but also fosters a sense of
community and active engagement in thelr learning process.

In general, the teacher provides feedback on these activities, highlighting areas for
improvement and encouraging reflection. This iterative process allows students to revise their (written
or spoken) sentences based on constructive feedback, promoting deeper understanding and ownership
of their learning. Overall, the combination of pre-class preparation, in-class collaboration, and
reflective writing practices creates an effective and supportive environment for grammar acquisition
among adult EFL learners. Now, each activity will be explained:

Activity 1: Podcast (Conversational)

By enmphasizing the differences between the present smple and present continuous tenses, the
podcast exercise aims to improve students grammetical correctness while also broadening their
vocabulary. In order to hear how these tenses are employed in context, students will participate with a

30-minute conversational audio that covers real-world encounters. Students will watch avideo



assgnment that teaches important terminology related to the podcast's subjects in order to
independently prepare before class. They'll construct alist of unknown terms and their definitions,
establishing a sense of ownership over their learning and promoting peer cooperation during class
discussions. This warm-up not only gets students ready for the subject ahead of them, but it also fosters
acommunity of learners in which they may ask questions and exchange ideas about new vocabulary.

Grammar application and active listening become the main topics of discussion in class.
Students will make notes on sentences that demonstrate the present simple and present continuous
tenses while they listen to the podcast. Through the use of real-world examples of language in use, this
activity helps students learn when to utilize each tense. Students are able to critically interact with the
topic in a dynamic classroom environment that is created by the mix of writing, talking, and listening.
Through acollaborative analysis of their notes, students will be able to recognize verb use patterns and
contextual cues that indicate tense shifts, which will help them become more proficient in conversation
and get adeeper understanding of grammar. Thus, this activity promotes the foundation of grammear
skills and vocabulary acquisition while making a collaborative learning.
Activity 2: Role-Play Scenarios

The purpose of the carefully crafted Role-Play Scenarios exercise is to help students become
more proficient with grammar, with a special emphasis on the present simple and present continuous
tenses, aswell asto broaden their vocabulary and comprehension of conjunctions. Students prepare
independently before class by watching avideo that provides essential words, phrases, and expressions
frequently used in role-play scenarios.

This preparatory phase is essential because it gives students the linguistic skills they need to
handle the circumstances that will come up in the interactive class. Students are given a worksheet
with fill-in-the-blank tasks, like "The man (be/ carries) abox of oranges,” to go aong

with the film. This helps to systematically reinforce the concepts of tense use.Students who get
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familiar with this material at home take charge of their education and are more equipped to contribute
constructively to class discussions.

Throughout the lesson, the emphasis switches to interactive application through role-playing
exercises that need proficient use of both tenses from the students. Students are divided into pairs and
given particular scenarios, such asbeing aclient and a waiter in acafé, after aquick review to clear up
any misunderstandings from the pre-class materials. With the simple present used for routine tasks,
they are encouraged to use the present continuous for describing immediate actions. Students are able
to observe how grammetical structures are used in everyday discussions because of the emphasis on
context.

Students participate in peer feedback after their role-play, providing helpful criticism on one
another's usage of tenses, which promotes teamwork and reinforces their learning. Students are
required to write reflection diaries in which they discuss the difficulties they encountered throughout
the role-play and the tactics they used to solve them in order to better cement their learning. By
engaging in reflective practice, students are able to identify areas for growth and get a deeper
understanding of grammar. As afollow-up homework project, students develop their own
conversations or narratives that include both tenses, further solidifying their comprehension of the
contert in apersonal and meaningful way. This all-encompassing method guarantees that students gain
corfidence in their conversational abilities aswell as grammetical precision, making the learning
process complete and effective.

Activity 3. Homework Assignment: Grammar Journals

The purpose of the grammar journals activity is to encourage students to practice and reflect on
their use of grammar on aregular basis. Students are required to write five sentences aday that include
the grammatical topics they have learned in class. As aresult, this daily activity encourages students to

try out new words and sentence structures while simultaneously reinforcing their awareness of
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grammatical precision. Students can go deeper into thelr writing by concentrating on a modest number
of phrases and paying special attention to word arrangement and the subtleties of each grammetical
aspect. The inclusion of last week's homework, such asthe conversations or narratives produced
during the role-play situations, guarantees that students are continuously expanding on what they
aready know while incorporating new ideas into their writing.

The main idea is that students can share their grammatical notebooks with the class at the
conclusion of the week, fostering an engaging atmosphere that encourages peer learning. For this, the
teacher gives specific feedback on each student's work during this sharing session, emphasizing areas
of correctness and making suggestions for development. Students need this feedback loop because it
helps them recognize particular grammar mistakes and learn how to fix them. Additionally, the process
of rewriting their sentences in light of this criticism strengthens their grasp of grammar and reinforces
what they have learned. Students participate in areflective activity that strengthens their understanding
of grammetical ideas and cultivates a sense of ownership over their learning journey by resubmitting
thelr corrected sentences the following week. This cyclical process of writing, receiving criticism, and
modifying produces a supportive classroom culture where students feel encouraged to take chances in
thelr language use while refining their grammetical abilities in a meaningful way.

Activity 4: Grammar Quiz Show

The Grammar Quiz Show activity is intended to provide students with afun and competitive
environment in which to reinforce their knowledge of grammar principles. The practice, which divides
the class into teams, encourages students to work together to remember and apply their understanding
of grammer ideas. This builds teamwork and collaboration among the students. In the role of quiz
mester, the instructor crafts questions from pre-class materials, making sure the information is
pertinent and matched to the particular grammetical elements that have been addressed in earlier

courses. In addition to increasing student enjoyment, this interactive technique encourages active
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engagement since it requires students to properly communicate within their teams in order to generate
responses. The competitive aspect heightens the excitement and encourages pupils to am for precision
while solidifying their comprehension of fundamental grammetical principles.

While doing the activity, teans receive instant feedback on how well they grasp grammetical
ideas asthey accumulate points for right responses, which helps them retain what they have learned.
Mulitiple choice, fill-in-the-blank, and sentence correction are just afew of the question kinds available
in the quiz format, which accommodates various learning styles and keeps students interested
throughout the process. A modest incentive awaits the team with the most points, which further
encourages pupils to concentrate and work well together. Furthermore, the quiz creator has the ability
to draw attention to frequent mistakes made by students, offering prompt explanations and reiterating
proper usage in real time.

Students study in adynamic atmosphere where they not only reinforce their grammear
knowledge but also build critical thinking and teamwork skills due to the mix of competition,
cooperation, and instant feedback. In the end, The Grammar Quiz Show turns the often-difficult work
of learning grammar into an engaging and memorable evert that boosts students self-confidence in
thelr language sKills (See Annex 5: Grammar Quiz).

Activity 5. Word Wall Story

A creative and dynamic approach to get aduits interested in comprehending and using sentence
structure and parts of speech is through Word Wall Story. Making a"Word Wall," where words are
painstakingly arranged into categories including nouns, verbs, adjectives, adverbs, and more, is the
first step in the exercise. Students can understand the connections between various components of
speech and how they might be combined to produce meaningful sentences by using this graphic
resource as apoint of reference. In order to ensure that all students have a foundational understanding

before diving into the hands-on portion of the activity, an instructional video is given to them prior to
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class to familiarize them with the various parts of speech and their functions within a sentence. This
sets the stage for agreat engagement.

Students are encouraged to look through the Word Wall throughout class and choose words that
speak to them in order to create their own phrases or short stories. This method, which may be carried
out alone or in cooperative groups, encourages creativity and cooperation as participants generate ideas
collectively. Asstudents develop their tales, they are urged to pay specia attention to sentence
structure and the right use of each part of speech, reinforcing their grammeatical knowledge in a
practical Situation.

Once completed, students have the option to share their tales aloud with the class, strengthening
public speaking abilities and providing for peer critique. This sharing phase gives them a chance to
showcase their creativity and have a conversation about the various ways speech pieces may be used
effectively. Through this stimulating exercise, students improve their comprehension of grammar and
strengthen their writing and communication abilities in alighthearted and cooperative setting (See
Annex 6 for vocabulary for this activity).

3.6. Description of the methodological and/or technological requirements

The proposal's methodological specifications are made with aduit learners in mind, taking into
account their particular demands and experiences in the workforce. The educational films allow
students to interact with the meterial at their own speed and are an essential pre-class resource. This
hybrid method to learning—which combines synchronous and asynchronous learning-, based on
Flipped Classroom Moddl, is especialy helpful for individuals with unpredictable schedules and
obligations. Before beginning the hands-on activity, students may review the content whenever
necessary by having access to the video on a platform that is convenient for them to use on computers
or cellphones. Furthermore, the collaborative nature of the proposal fosters peer engagement as well,

giving students the opportunity to enhance their storytelling by drawing on their varied backgrounds
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and work experiences. This social constructivist method makes learning more relevant and interesting
for adult learners by fostering afeeling of community in addition to improving retention.

Lastly, in terms of technology, this proposal's implementation calls for few yet efficient
resources. To access the instructional videos and any other resources that may be made available
online, including digital worksheets or models of persuasive storytelling, one must have accessto a
computer or smartphone. Traditional teaching aids like awhiteboard, markers, paper, and scissors are
needed to create the Word Wall and lead group projects during the lesson. With markers that facilitate
simple edits and alow for creative phrase construction, the whiteboard provides a dynamic
environment for students to arrange their ideas graphically and collaborate on brainstorming sessions.
Cutting and organizing text by hand creates atactile learning environment that works with digital
resources to accommodate different learning styles. Finally, the proposal not only satisfies the
demands of adult learners but also offers an engaging platform for the development of critical writing

and communication skills—both of which are crucia in today's job market—by fusing technology

with conventional teaching techniques.

3.7. Analysis and discussion of the results obtained from the implementation of the proposal

It has been made an empirical validation through the use of a post-test, comparing the numbers
with the pre-test. In this sense, the post-test has shown different elements, such as ahigher mean,
which can be seen in the following paragraphs. First, considering the differences between the pre- and
post- test, it must be said that the number of participants is different since in the pre-test 21 students
participated and in the second, there were 17 students. This difference was made due to non-attendance

to classes of 4 of them, and as aconsequence, missing the posttest.



Table 5. Descriptive gatistics for tasks ( Post-test)

Standard

N Minimum Maximum Mean deviation

Task 1 17 2,00 5,00 41176 1,11144

Task 2 17 ,00 5,00 2,5294  1,28051

Task 3 17 ,00 5,00 1,5294  1,37467
Task 4 17 1,00 4,00 2,2941 91956

Task 5 17 ,00 6,00 2,0294 1,58578
Task 6 17 50 3,50 2,3824 99262

Note. Data collected by author (2024).
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Table 5 shows the descriptive datistics during the different tasks. In this sense, it must be noted

that in three of them the minimum punctuation was 0 points (no correct answers) and a maximum of
five or six. Particularly, in the observed maximum, there was adifference of 1 point to the possible
maximum, given that in some of them, the possible maximum was five (first and fourth task), six

(second, third and sixth task) or seven (fifth task). In that sense, the only task fully completed by one

or more students was the first one and, the one with the mgjor difference was the last one. Considering

the mean, amost al of them were similar, having a number close to the half of the possible

punctuation for each task (from 2 to 3 points), being the best one the first task, where the mean was

4,11 points.
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Figure 2. Difference between pre- and post- test by task
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Note. Data collected by author (2024).

As noticed in Figure 2, there is a positive difference in most of the task while observing the
post-test. So, the tasks in which there was a positive difference were -in decreasing order-, the sixth
(1,59), the fifth (1,17), the first (0,92) and the fourth (0,24), being negative and with alower difference

the second (-0,42) and the third task. So, generally, the posttest had a better resuit.

Table 6. Total score

N Minimum Maximum Mean Standard deviation

Score 17 5,50 24,00 14,8824 4,41067
Note. Data collected by author (2024).

In Table 6, it can be seen the total punctuation made by the participants. In this sense, the
maximum possible was 35 points and students show amnimum of 5,50 points and a maximum of 24
points. The mean was stablished at 14,88 points (S.D. = 4,41 poirts), being lower than the possible

half (17,5 points).
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Table 7. Pre and posttest difference

Mean of

N Mean Sg‘:t?éﬂ standard

deviation
Pretest score 21 11,5952 4,58426 1,00037
Postest score 17 14,8824 4,41067 1,06975

Note. Data collected by author (2024).

In Table 7, it can be seen that the mean increased, even when less students participated. The
difference was made from 11,59 in the pre-test to 14,88 points in the post-test, having 3,29 points of

difference. Also, the standard deviation decreased (from 4,58 to 4,41).

Table 8. Sudent t for pre and post test

95% confidence interval of the
Mean

T Gl Sig. (bilateral) : difference
difference | nferior Superior
Pretest score 11,591 20 ,000 11,59524 9,5085 13,6820
Post-test score 13,912 17 ,000 14,88235 12,6146 17,1501

Note. Data collected by author (2024).

Table 8 presents student t test for pre- and post-test, showing that there is a significance lesser
than 0,05 (<0,01) which stablishes that the contrast between the two means is given by the proposal
made and not by any casual circumstance. For this reason, the proposal is considered empirical

validated.



Table 9. Satisfaction survey

Standard

Staterment N Minimum Maximum Mean Deviation
1Pre-recorded lessons were easy to understand 17 1,00 500 4,1765 1,01460
2The in-class activities and discussions enhanced 17 4,00 500 4,4706 ,51450

my understanding of grammar concepts.
30nline resources were useful 17 1,00 500 4,0588 1,29762
4FCM dlowed to take ownership of self-learning 17 1,00 500 4,1765 1,01460

process

5The teacher's facilitation and support during in- 17 1,00 500 4,6471 ,99632
class activities were valuable

6Motivation was increased usng FCM 17 1,00 500 4,1176 1,11144
7FCM was more interactive and engaging than 17 1,00 500 4,0000 1,17260
traditional methods

8FCM allowed persondlized feedback from the 17 3,00 500 4,2353 ,83137
teacher

9In gereral, FCM was effective for grammar skills 17 2,00 500 4,2353 ,83137

Note. Data collected by author (2024).

Table 9 presents the student’s appreciation about the use of FCM, collected by the satisfaction
survey. In general, it can be seen that at least one student chose 1 point (totally disagree) in five
statements. In the same way, al of the nine statements had amaximum of 5 points (totally agree).
When meking the contrast between them all, they had a general mean of 4 points (agree) to 5 points

(totally agree), where the minimum mean was 4,00 and the maximum one was 4,64. This means that
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the FCM had a good perception in almost all students, considering that they are satisfied with the FCM

implementation.
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Conclusions

Consdering that the general objective of this study was to evaluate the impact of flipped
classroom in grammar acquisition to improve adult’s performance in an EFL class. Each conclusion
will be related to each one of the specific objectives and the specific research questions.

Taking in account thet, the first objective wasto describe the grammar teaching methods used
during the time. It was noticed that usually in Ecuador and in the studied classroom, the chosen method
was the traditional approach. As stated by Abedi et al (2019), it happens commonly because of 2
elements: the first one, teachers do not try to apply other approaches that can benefit students and
second, because adults are adapted to that kind of learning method. Second, many adult learners are
more accustomed to these traditional methods, asthey aretypically seen asthe most straightforward
and reliable way to teach grammear. This is further supported by recent studies, such asthose by
Kumaravadivelu (2020), which argue thet traditional methods often persist due to ingrained
educational practices, cultural expectations, and inditutional congtraints. Furthermore, studies like
those by Martin & White (2021) suggest that the traditional approach may not fully prepare students
for communicative competence in real-world settings, leading to calls for more dynamic and studert-
centered teaching strategies. Despite these critiques, traditional grammar teaching remains deeply
rooted in many educational cortexts, including in Ecuador, where educational reforms have been dow
to implement alternative, more interactive approaches.

The second objective was to examine student’s performances in an EFL class. At this respect,
they showed a good presentation in al the activities proposed, such as a podcast, arole-play scenario,
and aword wall story, which can be contrasted with the satisfaction survey in which they mentioned
thet they had improved because of that method, considering it amilestone in their learning process. In

this sense, it can be seen that both in and outside the classroom there was a good development and
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performance in students. At this respect, according to Abdulah et a (2021), FCM method decreases
anxiety and foments a better understanding of aforeign language.

Findly, the third objective was to compare adult’s performance through apre- and post- test.
At this respect, students show alow level in the pre-test, giving that they could not accomplished all
the goals proposed. On the other hand, the post-test showed that the previous low level became alow
to medium level, showing an improvement, passing from 11,59 points to 13,91 points (2,4 points
approximetely) in less than amonth, having a significant difference (p= <0,01). This improvement was
given because of the proposal made which consisted in five activities that were done in a period of two
weeks. Thus, it could be noticed that even when the proposal had a relatively short period, it was

effective, gving abetter understanding of grammar in students.



55

Recommendations

The following recommendations are based on the conclusons made in the section before.
Particularly, this section will consider each of the results and objectives to make a recommendation

founded on evidence, limitations and or practical implications.

Consdering that the main teaching strategy is the use of the traditional approach, it is
recommended that future studies can study the reasons why that approach is still used in the classroom,

given that the Ecuadorian ministry of education has given different guidelines to change it.

Similarly, it was showed that students had a better performance given the flipped classroom

method implementation, but it is important to consider that this study is based on adults learning.

The study shows that FCM was effective in improving students performance in the acquisition
of grammar in EFL classes. However, traditional methods are still the most widely used in Ecuador. To
achieve better resuits, it is recommended to incorporate more dynamic and student-centered
approaches, such as the use of technological resources, online platforms and interactive activities
outside the classroom, which can foster greater autonomy and participation. In addition, a closer
integration between grammar theory and practice should be promoted through authertic
communicative activities, such aspodcast presentations or role-plays, which allow students to apply

what they have learned in real contexts.

Finally, it is critical to reduce learner anxiety and foster a positive learning environment, using
constructive feedback and collaborative activities. Although the study shows significant improvements
in a short time, it is suggested to extend the duration of the implementation of these methodologies to

achieve adeeper assimilation of grammatical contents. In addition, continuous training should be
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provided to teachers to enable them to adopt innovative methods and overcome resistance to change,

which would allow for asuccessful transition to more effective and engaging approaches for students.
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approach to improve aduli's performances in an EFL class

AUTHORS: Carla Moralas
Introduction

A conziderabla part of research has fasted the incosporation of the flipped model in EFL
coptegt The flipped has showm to be advantageous for shodents and teachers. Findings indicated
that there is a significant effactivenes: using flipped classroom in teaching grammar (Dincer &
Palat, 2072}

A coptimaeus paradizm chamze in education i= repressnted by flipping the clas:room,
which move: Tom feacher-centered imstructional methods {like lecharing) to leamimz-centersd
irstructional strategies (Jike active stodent imvolvement) Flipped leaming has many of the same
learming-centered idzas 22 approaches like case-bazed learnivg (CEL) and problam-bazed learning
(FEL). PEL and CEL inchxde shadents applving 2 particular method of problem-solving to leam
new materizl through case stodies er real-warld issues. Thele's a chance that this method calls for
pre-clazs leaming (Persky & McLaaghlin, 2017

The ampunt of teacher azsistance amd the kinds of leaming activities that ave employved in
2 flipped classroom, howsver, mizht differ Tom PEL or CEL. The following are the main
components of 2 flipped classroom: Pre-class offloaded confent 13 defined az the process of
preparing and pressnting a:sentizl foundational content to students before class; in-class active

leamming iz epemplified by a vanety of well-developed and empinically supported active-learning
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sirategies; assessment encompazses 3 variely of methods for a:sessing, commenting om, amd
holding studeni= re:poasible for leaming both in-class and pre-clas: content, and exploration is
defined as stodent-imitiated mauiry (Schmidt & Falph, 2014).

The English Lanpoage Leaming Stamdards (ELLE) are outcome: that shadentz hawe in
prospect o 2chisve upon 2t the end of thelr proficiency levels in terms of knowledge and :kills
gaimed throaghout the process. The Ecuadortan's English Langoage Leaming Sfandands are Al
Al El, depending on the educatioaal level. Although, several stodies show us the Ecuzdorian
high school students demonzirate a low level o langoage abiliies m all langoage skill areas.
Stadents commonly have problems in studying the rammar becaunszs the English grammar is
madarately different from Ecuadoriam ape, Therefore, making a0 ervar im grarmmar is commen for
ik stodexnts becanss they know Ecuadorian pattems hefore knowing Englizh patterns (Ministaria
de Educacioa, 2011 Thiz study is centersd m Al students, which means that for the Ministry
2011, when langoage leammers are able to comprehend and employ common terms that are otilized
i meet urgent dernands, this is ackieved For mstance, at this [evel, students are able to mroduce
themzelves, others, and themselves to acquaintances, as long a: they speak properly amd
deliberately. They can also zive personal details abeat their honze and poszes=zions, for exampls

Thiz shady acgoimed a hizh lewel of importance duee to the problems to be zobred amd the
rezults that can be generalized and uzed by other professors in any other eduocational backeroumd.
Grammar acouracy copfzins rules for forming words and making sentences. It should be leamed
Ty stademts 10 be able to arrange English word into statements. Dhariag the ressanch, shudests”
inzufficient development of cognmitive mdspendsnt =kill: affecting ther leaming is Wentifed.
Furthermare, the major problems for studemts lacked engapement with the leamimz-teaching

process. |
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According to Huang (1010) srammar eccupies a central pozition, because when peopls do
not understand grammar, difficalfie: are encoumtered in learming and mastering some language
skills. By studying sramumar rules, leamers can makes a sentence from words and how to ammamge
sentences to form paragraphs. When teaching grammar accuracy, feedback iz eszential to evaluate
learmer's knowledge and understanding of the application of grammatical stroctures for
commuricative purposes. Therefore, teacking srammar shold focus on not onty structurs ot alzo
tha w:aze and the meaning.

[ this sense, the rezearch guestion presentad for this stody 1= what 13 the mpact of flipped
Claszropm in srammar acquisition to maproye adult s performancs in an EFL cla:s? 5o, the specific
question: are: What grammar teaching method: are wzed by teachers during this toma” How did
studentz perform in an EFL cla:s? How do adults' performances compars betwasn 2 pre-test and 2
posi-test” These guestions commect with the UBE's research lime: didactic management and
educational guality in bazic education, 23 it includes a didactic method for teaching srammar.

The gensral objective of this stwdy is to evaluate the tmpact of flipped claszroom in
Erammar acguisition to improve adult's performance in an EFL clas:z. The specific objectives are

- Describe the grammar teachims method: used during the time
- Erxamime student’s performance: in an EFL class.
- Compars adult's performance throogh 2 pre- and post- tast,

Thiz rezearch proposal cemters it: bases on two specific variable: which deal with flipped
Claszropm model and adult Al grammar performance. In this senze, the flipped clzzsroom—alzo
knonm a: the reverze, verze, of backwards classroom—is a teacking stratesy where students are

given foundational knowledze for pre-class leaming o that they cam use and expand upon it durng
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The rezearch propoe:al named "Feinforcing Al prammar acquisition by mtepratms flipped
classroom approach to improve adults' performances in an EFL clazs" has the potential to benefit
varipu: stakeholders, incloding the academic community, ndustry, and society. Consequently,
researchers and scholar: in the field of edwcation and langoage acquisition will benefit from this
rezearch proposal a: it coptribats: to the prowing body of knowledss on effective languaze
teaching methedologies.

Alonz the zams line, it will provide m=ightz imto the efficacy of inteprating fipped
classroom approachs: in adult EFL edocation, which can mform futurs ressarch and pedagogical
practices. Thu:, the prope:al may lead to the development of new teachms strategies amd
instructional materials that can be used m adult EFL classreoms. On the other hand, the broader
soCiefy can benefit from improved language education practices, as adults with ephanced English
language proficiency can coairibute mors effecovely to their comemnities, workplaces, and global
compnarication Likswize, enhanced [anzuasze skills can l=ad to increased opportamities for adults
in terms of employment, aducation, and perzonal development. Finally, it may offer inzights into
how adult learners' grammar acquisition cam be remforced through immovative mstroctional
methods, thus informing best practices for lanpuage educators
This research project is structafed mto several key chapters to provide a comprehensive analbyzis
of the topic. Chapter 1: Literahare Feview conziders existing theories, studies, and frameworks
related to the topic, idzntifyving gaps that thiz research aims to fill Chapter I: Methodology
autlines the research dezign, data collection metheds, and anabytical techmioues employed,
ensuring the shedy's mgar. Chapter 3: Proposal Data Avaly:i: mmd Finding: presents the result: of
the ressarch, accompaniad by detailad data analy=is and visual representations. Chapter 5

Conclosion interprets the findings m the context of existing literature, offermz maizhts,
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clas: {Perzky & McLaughlin, 2017). On the other hand, Grammar performance 1z the atbbode,
motivation and proper development of the grammar skills (Al Bataineh ot al | 2518}

There are =ix levels m the Common Eurcpean Framework of Feference for Lanzuages
(CEFR), ranzing from Al for lansuase leamers to C1 for fluent speakers. The first level af Englizh
in the CEFE. is called Englizh level Al. Thiz level might be refarred to a: "bheginner” m casual
conversation Accomplished leamers at the Al Elementary level are able to; comprehend and
employ commaon sveryday expressions and short phrases for urgent nesds; mtrodwcs themaehres
and others; azk and respond to questions about personal information like where they Live, what
they own, and who they kvow, and communicate simply when someons speaks slowly and clearly
(British Council, 2023).

Thiz research will employ 2 guantitative and qualitative design. According to Creswell and
Crezwell (2018 the mixed-methods sequential explanatory design consists of two distmct phases:
quamtitative followed by gualitative. Thiz method will provide more comprehensive svidence ta
the efectivensass of wamg the Flipped Cla:sroom in the reinforcement of srammar acquisition.

The participarts will be included mio the :ame experimental group during the study, witich
mean that all of them will leam English grammar through the flipped classroom stratepy. To
compare proficiency levels between the previous and post statos of their English level, a placement
test will be admmiztered befors the experiment and a post-test will be adminiztered afier the
experimental treatment. In addition, 2 quantitative and qualitzinre questionnaire will be pilized at
the end of the experiment to evaluate the experimental sroup stodemi:’ opimions and atirades
towards the muplementation of the flipped claz:room There will be 11 sudents in total. The

participants are from 18 to &8 vears old.
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compartsons, and maplication:. Chapter §; and recommmendation: summarezs the study,

highlighting itz comtribations, lomitations, and avenue: for fufure ressarch.
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Annex 4

Description: The following document is a letter from the candidate to the Director of the University

where the Research would be conducted.

Chuito, 1 de mayo d= 2024

Magister
Livia Eras

RECTORA UEF TARQUI
Presente

Estimada Factora,

Espero que exte menszje la enmentre bisn. e dirfjo 2 usted en calidad de docente de inglas
de la seccion nochuna, adicionalments quiers mformarle que acteabmente me encuentro
curzando 1ma maestria en 1z ensefianrs del idioma mgles en 1z universidad Bolivariana dal
Ecusdor, el motivo de la pressnte es para solicitar la autorizacion para llevar a cabo mi
ptm‘&cmdemr.mgaumquese basa en uma propuesta metodologica demominada:
EEINFORCING Al GRAMMAE ACQUISITION BY INTEGRATING FLIFFED
CLASSROOA APPROACH TO IMFROVE ADULT'S PERFORAANCES IN AN EFL
CLASS; que comsidero de gran valor pera mejorar la calidad de la ercemianza en muestra
institucian en el tarcero de bachillerato paralelo B réeimen Costa. Esta propuesta se hasa en
principios pedascgicoz zalido: v enfogues modernos de ensefanzs-aprendizzje gue hem
demosrado ser altamente efactivos en diversos camtestios educativos.

A contizuacion, me gustaria resunir los puntos clave de la propuests:
1. Descripcion de la hetodologia:

La metedologia Flipped Clasmroom. o Aula Invertida e ua enfoque pedagdgico que
ha ganado popularidad en los tltimos afics debido a =u capacidad para mejorar 1z
participacion de los estodiamtes v el aprendizaje active. La idez centmral de estz
metodologiz ez mvertir &l tradicionz]l modelo de ensefianza en ol zula, donde los
estudiantes zdquieren el comtenido en czsz a trawes de materialss previamente
proporcionados, comoe videos, lecturas o actividades inferactivas, v lnego utilizan al

umnnﬂﬂamammdamm:nlammax -:leaph:a.n:mndal
ConoCimleTia,

b

Beneficio: Experados:

hizjora de 1z Comprension del Conterido: Al tener acceso al conternido antes de la
clase, los esmdismtes tiemem la oporbmnidad de revizarle a =a propio rionoe ¥y

prnﬁmdlzarenaumm;:ren_mlEﬂnpuedEHEarammmmreﬁmunm aplicacion
del canocimiento.

Aprendizzje Adivo v Participative: La metedologia Flipped Clazsroom fomenta wm
aprendizaje mas active v paricipative en el mula. Les estudiamts: temen lz
oporimmidad de participar en dizcusiones, resobver problems: v osplicar el



Annex 7 Class plans

Activity 1. Podcast
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MICROCURRICULAR PLANNING BY SKILLS AND PERFORMANCE CRITERIA

TEACHERS: Lic. CarlaM oraes

AREA: Endlish
asaForegn SUBJECT:
Language Endish

COURSES: EGHTH,NINTH,TENTHEGBA,B,C,D, E

ACTIVITY: Podcast
@

OBJECTIVE OF THE ACTIVITY:

O.EFL 4.8 Integrate written and spokentext in order to identify cultural differences and similarities within a range of local,
national and global contexts familiar to the learner.
Toenhance students' understanding and gpplication of present simple and present continuoustenses.
Toexpand vocabulary related tored-world contexts.
Tofoster activelistening skills and criticd thinking through collaborative learning.

EVALUATION CRITERIA:

CE.EFL.4.8 Production— Accuracy and Intdligibility: Communicate needs and information clearly and in simpleterms, using
gammatica structureslearned in class (athough there may be frequent errors), effectively and without undue effort. Demonstrate
an ability tomake appropriateuseof new wordsand expressions in socia interactions.

What arethey goingtolearn?
DEXTERITIES WITH PERFORMANCE CRITERIA

How are they goingtolearn?
LEARNING ACTIVITES

What and how to evaluate?

EVALUATION

structuresthey identified, discussing
their observations in small groupsto
deepen their understanding..
CONCEPTUALIZATION

1. Focusongrammar.

2. Commpletewiththe correct
form of theverb. Usethe
word bank.

APPLICATION

e Vocabulary list

. - KEY PERFORMANCE EVALUATION
(Methodological Strategies) RESOURCES INDICATORS ACTIVITIES /
TECHNIQUES /
INSTRUMENTS
EFL 4.1. (5,7) Use suitable vocabulary, expressions and | EXPERIENCE e Tescher's Guide. |.EFL.4.4.1. Learners can | Activity:
language and interaction styles, ordly and writing, inorder | Studentswill engage witha 30- Endish Al1.2 demonstrate an ability togve and ask | « Podcast.
to communicate seek and provide information and | minute conversationa podcast that o Student”sbook for information and assistance using | Techniques and
assistance with specific intentions online or face to face, | illustrates rea-world usage of present Al12 leved-appropriate  language  and | instruments:
for personal, sociad and academic purposes. simple and present continuous tenses, | o \Worksheets interaction stylesin online or face-to- | Listening and spesking
providing them with contextual (pedagogical face  socid and  dassroom | Vocabulary Quiz
experience. record) interections.  (J.2, J.3, J4, 1.3) | Listening notes
REFLECTION ) ¢ Student’snotebook assessment
Afterlistening, studentswill reflect or English
on their notesand thegrammatica Portfolio.
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Sudentswill gpply their knowledge
in class discussions, using the
vocabulary and tensescorrectly in
conversation, as wel asin written
exercises that follow the podcast.

Activity 2: Role-Play Scenarios

MICROCURRICULAR PLANNING BY SKILLS AND PERFORMANCE CRITERIA

AREA: Endlish
L - . ACTIVITY: Role-play
TEACHERS: Lic. CarlaM orales as aForeign SUBJI_ECT. COURSES: 3 BGU narios
Language Endlish

O.EFL 4.8 Integrate written and spokentext in order to identify cultural differences and similarities within a range of local, national
and global contexts familiar to the learner.

Toenhance students proficiency in using present simple and present continuous tensesin red-life contexts.

Tobroaden students' vocabulary and comprehension of conjunctions relevant toeveryday interactions.

Tofoster collaborative learning through peer feedback and reflective practices.

OBJECTIVE OF THE ACTIVITY:

CE.EFL.4.8 Production— Accuracy and Intdlighbility: Communicate needs and information clearly and in simpleterms, using
gammatica structureslearned in class (dthough there may be frequent errors), effectively and without undue effort. Demonstratean
ability tomake appropriateuseof new wordsand expressions in socid interactions.

EVALUATION CRITERIA:

What and how to evaluate?
What aretheygoingtolearn? How are they goingtolearn? EVALUATION
DEXTERITIES WITH PERFORMANCE LEARNING ACTIVITES
i - KEY PERFORMANCE EVALUATION
CRITERIA (Methodol ogical Strategies) RESOURCES INDICATORS ACTIVITIES /
TECHNIQUES /
INSTRUMENTS

EFL 4.1. (5,7) Usesuitable vocabulary, expressions and | EXPERIENCE e Tescher's Guide. I.EFL.4.4.1. Learners can | Activity:

language and interaction styles, oraly and writing, in | Studentswill engage witha video Endish A1.2 demonstrate an ability to gve and | - Role-play.

order tocommunicate seek and provideinformation and | that introduces essentia vocabulary Student”sbook ask for information and assistance | Techniques and

assistance with specific intentions online or face to face, | and expressions related torole-play Al12 using level-appropriatelanguage and | instruments:

for personal, sociad and academic purposes. scenarios, dlowing themtoacquire Worksheets interaction stylesinonlineor face-to- e  Workshest
the necessary linguistic skills for (pedagogical face socid and classroom assessment
effective participation. record) interactions. (J.2, J.3, J4, 1.3) e RolePlay
REFLECTION , Sudent”s notebook Performance
Aftertherole-play exercises, or Engish Assessment
studentswill participatein peer Portfolio. e  Reflection Diary
feedback sessions, discussing their Video e  Peer Feedback
experiences and the grammitical Role-Play Scenario Evaluation
structures used, which encourages Cards
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critica thinking and reflection on
their performance.
CONCEPTUALIZATION
1. Throughthe fill-in-the-
blank worksheetsand
subsequent role-play,
students will conceptualize
the rules gover ning the use
of present simpleand
present continuous tenses,
reinforcing their
under standing of grammar
in context.
APPLICATION
Sudentswill apply their knowledge
during interactive role-play exercises,
using the targeted tenses and
vocabulary in redistic scenarios,
followed by writing reflection diaries
that summarize their learning
experiences.

o Reflection Diary
Templates.

e  Follow-up
Homework
Project

Activity 3: Homework assignment: Grammar journals

MICROCURRICULAR PLANNING BY SKILLS AND PERFORMANCE CRITERIA

TEACHERS: Lic. Cala M ordes

AREA: Endish
asaForegn SUBJECT:
Language Endish

COURSES: EGHTH,NINTH, TENTHEGBA,B,C,D, E

ACTIVITY: Grammar
journals

OBJECTIVE OF THE ACTIVITY:

O.EFL 4.8 Integrate written and spokentext in order to identify cultural differences and similarities within a range of local, national

and global contexts familiar to the learner.
Toenhance students’ grammatical precision through daily writing practice and reflection.
Toencourage exploration and application of new vocabulary and sentence structures.
Tofoster acollaborative learning environment through peer sharing and feedback.

EVALUATION CRITERIA:

CE.EFL.4.8 Production— Accuracy and Intdligibility: Communicate needs and information clearly and in simple terms, using
gammatical structureslearned in class (dthough there may be frequent errors), effectively and without undue effort. Demonstrate

an ability tomake appropriateuseof new wordsand expressions in socid interactions.

What arethey goingto learn?
DEXTERITIES WITH PERFORMANCE
CRITERIA

How are they goingtolearn?
LEARNING ACTIVITES
(Methodol ogi cal Strategies)

RESOURCES

What and how to evaluate?
EVALUATION

KEY PERFORMANCE
INDICATORS

EVALUATION




ACTIVITIES /
TECHNIQUES /

feedback.
CONCEPTUALIZATION
1. Throughthe process of
writing, receiving feedback,
and revising their
sentences, students will
conceptualize the rules and
subtleties of grammar,
reinforcing their
under standing of how these
rules apply to their writing.
APPLICATION
Sudentswill gpply their knowledge
by rewriting sentences based on
feedback, thereby solidifying their
understanding of grammatical
conceptsand improving ther writing
skills.

Narratives.

INSTRUMENTS

EFL 4.1. (5,7) Use suitable vocabulary, expressions and | EXPERIENCE e Teacher's Guide. |.EFL.4.4.1. Learners can | Activity:

language and interaction styles, oraly and writing, in | Sudentswill engage in a daily Engish A1.2 demonstratean ability togveand ask | - Grammar journals.

order to communicate seek and provideinformation and | writing activity wherethey compose Sudent”sbook for information and assistance using | Techniques and

assistance with specific intentions online or face to face, | five sentences using thegrammatical Al2 level-gppropriate  language  and | instruments:

for personal, socia and academic purposes. topicslearned in class. Thishands-on Worksheets interaction stylesin online or face-to- e Daily Sentence
experience alows themto practice (pedagogical face  socid and classroom Review
grammar in context. record) interactions. (J.2, J.3, J4, 1.3 e Pear Shaing
REFLECTION Student”s notebook Sessions
Afterwriting, studentswill reflect on or Engish e  Feadback
their sentences, focusing on Portfalio. Anaysis
gammaicd accuracy and areas for Grammar journas o Revised
improvement. Thisreflection is Feedback Sentence
further deepened by sharing their quidelines Submission
work with peersand receiving Role-Play e  Reflective

Journd Entries

Activity 4: Grammar quiz show

MICROCURRICULAR PLANNING BY SKILLS AND PERFORMANCE CRITERIA

TEACHERS: Lic. Carla M ordes

AREA: Engdlish
as aForeign SUBJECT:
Language Endish

COURSES: EGHTH,NINTH,TENTHEGBA,B,C,D, E

ACTIVITY: Grammar
quiz show
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OBJECTIVE OF THE ACTIVITY:

O.EFL 4.8 Integrate written and spokentext in order to identify cultural differences and similarities within a range of local, national
and global contexts familiar to the learner.
Torenforce students' understanding of grammar principlesthrough a competitiveand collaborative format.
Toenhance teamwork and communication skills while engaging in grammar practice.

Toprovideimmediate feedback that helps solidify knowledge and correct misunderstandings.

EVALUATION CRITERIA:

CE.EFL.4.8 Production— Accuracy and Intelighbility: Communicate needs and information clearly and in simpleterms, using
gammatica structureslearned in class (although there may be frequent errors), effectively and without undue effort. Demonstratean
ability tomake appropriateuseof new wordsand expressions in socia interactions.

What aretheygoingtolearn?
DEXTERITIES WITH PERFORMANCE

How are they goingtolearn?
LEARNING ACTIVITES

What and how to evaluate?
EVALUATION

. - KEY PERFORMANCE EVALUATION
CRITERIA (Methodol ogical Strategies) RESOURCES INDICATORS ACTIVITIES /
TECHNIQUES /
INSTRUMENTS
EFL 4.1. (5,7) Use suitable vocabulary, expressions and | EXPERIENCE e Teacher's Guide. I.EFL.4.4.1. Learners can | Activity:

language and interaction styles, oraly and writing, in
order to communicate seek and provideinformation and
assistance with specific intentions online or face toface,
for personal, socia and academic purposes.

Sudentsparticipatein The Grammar
Quiz Show, wherethey workin
teams to answer questions related to
gammar principles. Thisinteractive
experience fostersafun and
competitive etmospherefor learning
REFLECTION
After each round, studentsreflect on
their performance, discussing what
strateges worked well and areas
wherethey strugged. Theinstructor
providesinstant feedback, prompting
studentsto consider their
understanding of the materid.
CONCEPTUALIZATION
1. Through answering various
typesof questions
(multiple choice, fill-in-
the-blank, sentence
correction), students
conceptudize grammar
rulesin apractica context,
reinforcing ther learning
through application..
APPLICATION
Sudentsgpply their knowledge by
engaging in red-time problem-
solving during thequiz, utilizing
teamwork toarrive a correct

Endish Al1.2

e Sudent”sbook
Al2

o Worksheets
(pedagogica
record)

e Quiz materids

e Score tracking
system

e |ncentives

e Feedback
mechanism.

demonstrate an ability to gve and
ask for information and assistance
using levd-appropriatelanguage and
interaction stylesin online or face-
to-face socid and  classroom
interactions. (J.2, J.3, J4, 1.3

« Grammar quiz show
Techniques and instruments:
e  Quiz Performance
Assessment
e Team
Collaboration
Observation
e Instant Feedback
M echanism
e Reflection
Discussions
e Point
Accumulation
Tracking
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answers and learn from mistakes
highlighted by theinstructor.

Activity 5: Word Wall Story

MICROCURRICULAR PLANNING BY SKILLS AND PERFORMANCE CRITERIA

TEACHERS: Lic. CarlaM orales

AREA: Endlish
as aForeign SUBJECT:
Language Endish

COURSES: EGHTH,NINTH,TENTHEGBA,B,C,D, E

ACTIVITY: Word Wall
Story

OBJECTIVE OF THE ACTIVITY:

O.EFL 4.8 Integrate written and spokentext in order to identify cultural differences and similarities within a range of local, national
and global contexts familiar to the learner.
Toenhance students' understanding of sentence structureand parts of speech through interactive and crestive activities.

Tofoster collaboration among studentsasthey work together tocreate stories.
Toimprove public speaking and presentation skills through sharing their work with peers.

EVALUATION CRITERIA:

CE.EFL.4.8 Production— Accuracy and Inteligibility: Communicate needs and information clearly and in simpleterms, using
gammatica structureslearned in class (although there may be frequent errors), effectively and without undue effort. Demonstratean

ability tomake appropriateuseof new wordsand expressions in socia interactions.

What aretheygoingtolearn?
DEXTERITIES WITH PERFORMANCE

How are they goingtolearn?
LEARNING ACTIVITES

What and how to evaluate?
EVALUATION

KEY PERFORMANCE

EVALUATION

CRITERIA (Methodol ogical Strategies) RESOURCES INDICATORS ACTIVITIES /
TECHNIQUES /
INSTRUMENTS
EFL 4.1. (5,7) Usesuitable vocabulary, expressions and | EXPERIENCE Teacher's Guide. |.EFL.4.4.1. Learners can | Activity:

language and interaction styles, ordly and writing, in
order tocommunicate seek and provide information and
assistance with specific intentionsonline or face toface,
for personal, socid and academic purposes.

Sudentsengage in cresting a "Word
Wall" that categorizes different parts
of speech, which serves as avisud
reference throughout the activity .
They thenusethis resourceto
construct sentences and stories,
dlowing themtointeract with the
materid cregtively.

REFLECTION

After creating their stories, students
reflect on their writing process,
discussing the choices they made
regarding word selection and

Engdish A1.2
Sudent”sbook
Al2

Worksheets
(pedagogical
record)

Word Wall
meterids
Instructional video
Writing supplies
Presentation space.

demonstrate an ability to gve and
ask for information and assistance
using level-appropriatelanguage and
interaction stylesinonlineor face-to-
face  socid and  classroom
interactions. (J.2, J.3, J4, |.3)

- Word wall story
Technigques and

instruments:
e  Story assessment
Assessment

e  Peer review
e  Collaboration

observation
e  Public speaking
evduaion
e Réflection
journas
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sentence structure, as well as how
they collaborated with peers.
CONCEPTUALIZATION
1. Through theinstructiona
video and hands-on
activity, students
conceptudize how
different partsof speech
function within sentences.
They learn to connect
theoretical knowledge with
practicd gpplication as
they create meaningful
phrases.
APPLICATION
Sudents gpply their understanding
by crafting their own sentences and
stories, focusing on thecorrect use of
partsof speech and sentence
structure. Sharing their work withthe
class provides an opportunity to
apply therlearning in a red-world
context.
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Annex 8 Gannt Diagram

Description: The chart below contains the schedule based on aGannt Diagram with the

Research Proposal activities.

No [Activity

Development of Literature
1| Review

Select variables to study

2| according to Lit Rev

Write Methodology (Design)

Collect data through pretest

Proposal design

Proposal execution

Collect data through posttest

9| Conpare data
Writing Discussion and
10| Conclusions

11 | Feedback and modifications
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UBE CERTIFICATE OF VALIDATIONOF THE MEASUREMENT INSTRUMENTS THROUGH EXPERT
JUDGEMENT

TITLE OF RESEARCH: reinforcing a1 grammar acquisition by integrating flipped classroom approach to improve adult’s performances in an EFL
class.

AUTHOR(S): Carla Morales

Instrument: Satisfaction Survey (Likert scale)

¢

N VARIABLES DIMENSIONS / ltems Pertinence 1 [Relevance 2 Accuracy3 | Suggestions/ observations
Yes No Yes No Yes No
1 The pre-recorded grammar lessons provided in the flipped classroommodel | x X X |
were clear and easyto understand.
2 The in-class activities and discussions enhanced myunderstanding of X X X
grammar concepts.
3 The use of online resources (videos, quizzes, etc.) outside ofclass helped X X X
me to grasp grammar concepts more effectively.
4 The flipped classroom model allowed me to take more ownership ofmy X X X
learning process.
5 The teacher's facilitation and supportduring in-class activities were valuable | X X X
for my learning ofgrammar.
6 | felt motivated to engage with the grammar contentoutside ofclass due to X X X
the flipped classroom approach.
7 The flipped classroom model provided a more interactive and engaging X X X
learning experience compared to traditional classroom methods
8 The flipped classroom model allowed for more personalized feedback and X X X
supportfrom the teacher
9 Overall, | feel that the flipped classroom model was effective in helping me X X X
develop my grammar skills

Comments (specify if there is sufficiency): Adaptations after comments were made.
Assessment of applicability: Applicable [ x ] Applicable after correction [ ] Not applicable []

Validators' full names. Dr/ MSc: Alexis Contreras Falcones [.D: 0927235325
Validator's area of expertise: Research Methodology/ Higher Education/ Data Analysis/ ESL/ EFL/ International Examiner

1Pertinence: Theitem corresponds to the theoretical concept
declared. Date:

2Relevance: The item is appropriated to represent the component
declared in the specific dimensions of the variable.

3Accuracy: The item is understandable, concise, direct and clear.
Note: Applicable means when all items established are enough to

measure the dimensions.



Annex 10. M atrix operationalization
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Description: The chart below contains the Operationalization Matrix of Variables

Category Concept Subcategory Indicators [ nstrument

Flipped It iswhat is Method Projects Survey

classroom model  practically done Collective work (pre- and
in a traditional Individual work post- test)

class aslearning  Student-centered
contert is taught  activities
outside the

classroom while

the regular take-

home

assgnments are  Problem solving.
discussed in the

classroom

Zhang (2019)

asserted that

FCM serves as

an innovative

teaching

approach thet

Incorporates

Daily essays
Charts of what
one knows,
wants to know
and has learned
about atopic.
Fictional
problems.

Real problens.
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convertional
classroom and
computer
network

technology

Adults’ grammar

development

Grammar is an
explanation of a
language's
Structure and the
way linguistic
components,
such words and
phrases, are put
together to form
sentences
(Mandasari &
Wahyudin,
2021).

Expression.

Strategies.

Process.

Ideas

Emotions

Questions and
Answers
Fantastic
Hypotheses
Planning
Drafts

Review

Generd
survey

(students

teachers)




Annex 11. Pre- and post- test
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Part 1

—5 questions —

Look and read. Choose the correct words and write them on the
lines. There is one example.
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Thiz animel has very strong legs and hops

fram place to ploce. @ RAngdrmn

Questions

i You can put chairs and tables on this and sit
gutside,

2 This {4 Black and white and lives In the
mouentalne: 0000 stsssssiibbiiens

3 You put this on yaur head and then ride
your bike

4 You con walk up and down these inside o
house e SR

5 This animal swims ond sometimes jumps
above thewaves. i
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Part 2

— 6 questions —

Read the text and choose the best answer.

(el

Example

Fred: Do you like shopping Julia?

Julia: A 0K, here you are.

@ Yes, it’s all right.
C Mymum went shopping.

Questions
1 Julia: What do you need te buy teday Fred?

Fred: A lwent to get it

B There were lots of presents.
C  Something for my sister's birthday



Julia:

Fred:

Julia:

Fred:

Julia:

Fred:

Julia:

Fred:

Julia:

Fred:

A1 Movars Reading and Writing

Which is your favourite shop?

A That's my favourite sport
B How about doing some sport?
C |like the sports shop

Does your sister like sport?

A don't know!
B What's the matter?
C Sodol!

What are your sister's hobbies?

A Shels drawing.
B She loves drawing.
C She has got my drawings

How about buying your sister a book about drawing?

A ldon't wantut
B You buy them every day
C That's a goed idea.

Look! There's a bockshop. You can get a book there.

A | choose this bockshop
B Brilliant! Let’s go inside
C Yes, wecan see il
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Part 3

— & questlons —

Read the story. Choose a word from the box. Write the correct word
next te numbers 1-5. There (s ane example.

Lucy and Mart's mum s a docter. The children and their dad were ot hame last

Monday evening when MUm .....oeele e eniesseanecines . She sald, | have to do

same more work here at the (1) .o ne. o Ask Dad te make your

dinner'

Oy o said Mot Dad con’t (21 s U

The family looked for some food in the kitchen cupboards. They found some onions,

patatoes and carrots. "What can we make with these? asked Matt. 'I'm very

" Then Lucy seid, | know! We can make soup.” Matt

wias nat happy. He said, °| dan't like soup. | want pasta and meatballs!® ‘Sarry, Matt,'

Dad said "We haven't got any pasta or meatballs, We only have

L ) Lo eat for dinner.”

Lucy and Dod made the soup, Then the three of them sat down and started eating,
Lucy asked Matt, 'So, what do you think? “It's fantastic! | love it!" Matt answered,
‘Can | have anatier (5] i of soup, please® And they all

laughed.
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vegetables

oowl

(6] Now choose the best name for the story.

Tick one box.

Twe children make meatballs D
Matt has some nice soup []

The family is very thirsty D

A1 Movers Reading and Writing
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%
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] Part 4
- — 5 questions —
W
o
-1 Read the text. Choose the right words and write them on the
3 lines.
Q.
p3
a.
£
Example | There ........i fieeeiiereenes 350 kinds of parrot in the world.

They are ciever animals. A lot of parrots are green, but you can find

-

PAITOLE +orvarisresrrensareerrenres @r€ red, gellow and blue.  They
live in trees and rocks in hot places.

They have big heads and short necks They are very good
b 3 PYPI PO S AR SR climbing trees

B | consscensanns R parrots do not eat meat, They eat fruit
and piants. Parrots fly te many places every day to look for food.
& When they are ,.ccciciciinicicianianane, , they hold their food in
sgone JOOR eusitasveronssvusiniviasis birds make a lot of neue when

they are with their families
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Part 5

— 7 questions —

Look at the pictures and read the story. Write some words to
complete the sentences about the story. You can use 1, 2 or 3 words.

The rain in the jungle
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Last weekend, Vicky and Tom said te their friend Daisy, ‘Would you like o
go for a walk in the jungle?' Daisy said, ‘I need to take some photos for
homework. | can do that there ' Vicky's mum sald, ‘Take coats with you.”
The children laughed and said, 'It's hot and sunny. We don’t need coats!'
When the children got to the jungle, they saw lots of monkeys in the trees.

Examples
Vicky and Tom wanted to walk (n the jungle last
........... WEEREVADL ...veveeens with their friend Daisy,
For her homework, Daisy had to s CARE SOWME PlOLDS .
Questions
1 Mum wanted Tom, Vicky and Daisy t0 vuvvievneraranas T L
with them.
2 The wedather Was ..oiavrsvsarsrarrsrasrrssraraaranes . before the walk in
the jungle.

s¢ Camividge Assessnen Englien



Tom took pictures of seme beautiful plants which had red flowers on them
Then Daisy pointed and said, ‘Look at these black clouds!” Then it started
raining. ‘The camera! Put it in your bag!' said Vicky te Tom. ‘OK,' said Tom.
Tom got some very 5ig leaves and they held them above their heads. The
monkeys came and sat with them. It rained and rained, but the leaves were
really big and the children and monkeys didn't get wet. Daisy tock more

phetes.

3 Dausypownted at seme ..... Vebabaebibavsnsis e A etiive in the sky.

4 TOMPUL crerrrinrassnsasasentasansnsarananss i Ris Bag because it started

raining

5 When it rained the children and the monkeys sat under some

casanssiesarensenesiaennaneasasanass Qnd they didn’t get wet
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Al Movers

The children waited for the rain to stop and they ate their sandwiches,
When it was sunny agaw, the children ran back home. Mum looked at
their clothes and was surprised. 'Didn't it rain in the Jungle?' she asked.
Yes," they said ‘But we found some leaves and we didn’t need coats.” And
they showed Murm their photes.

6 The children had their lunch and then went
eraesarsasinansansasanansaasnsansss WHeEN it stopped raining.

7 Vicky and Tom's mother Was vovverererssrennes cresreraerevanrere DECOUSE

their clothes weren't wet
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Part 6
— 6 questions —

Look and read and write.
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The man Is camying @ ..c..peeeeininnnns b (. s AN o of oranges.

What's the girl in the yellow sweater

got? an. Leg creom
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Questions

Complete the sentences.
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The woman with the baby Ros i

arpund her neck,

2 DIFUB PEFSOM IS o ieiecininiansnsnrarimsanansnsaaanans a motorbice,

Answer the questions.

3 ‘What's the man with the white beard doing?

4 Who is in the red car?

Mow write twa sentences about the pleture,



Annex 12. Satisfaction survey and validation
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Below are some statements, to which you must respond with an X, within the escalation box with which

you feel identified:

1: totally disagree  2:disagree 3. nor agree nor disagree 4. agree  5: totally agree

N° Statement 1 totally 2 3noragree 4 5
disagree agree nor agree totally
disagree agree
1  The pre-recorded grammar lessons

provided in the flipped classroom model
were clear and easy to understand.

The in-class activities and discussions
enhanced my understanding of grammar
concepts.

The use of online resources (videos,
quizzes, etc.) outside of class helped me
to grasp grammar concepts more
effectively.

The flipped classroom model alowed me
to take more ownership of my learning
process.

The teacher's facilitation and support
during in-class activities were valuable
for my learning of grammer.

| felt motivated to engage with the
grammar content outside of class due to
the flipped classroom approach.

The flipped classroom model provided a
more interactive and engaging learning
experience compared to traditional
classroom methods

The flipped classroom model allowed for
more personalized feedback and support
from the teacher

Overall, | feel that the flipped classroom
model was effective in helping me
develop my grammar skills




Annex 13. Vocabulary for Activity 2

1. At a Café¢/Restaurant

M enu: mend

Order: pedir / orden

Bill: cuenta

Tip: propina

Reservation: reservacion / reserva
Special: especia

Waiter/Waitress. camarero/camarera
Appetizer: aperitivo

Dessert: postre

Vegetarian: vegetariano

2. Shopping/At a Store

Price: precio

Discount: descuento
Receipt: recibo
Exchange: cambio
Refund: reembolso
Fitting Room: probador
Size: talla / tamafio
Sale: rebgja / oferta
Cashier: cagjero/cgera
Shelf: estante

3. AtaHotd

Reservation: reservacion / reserva
Check-in: registro de entrada
Check-out: salida

Suite: suite

Amenities: servicios / comodidades
Reception: recepcion

Room Service: servicio de habitaciones
Concierge: conserje

Housekeeping: servicio de limpieza
Luggage: equipaje

4. Askingfor and Giving Directions
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o Intersection: interseccion / cruce

e Landmark: punto de referencia

o Block: cuadra/ manzana

e Turn: grar

o Straight: recto / derecho

o North/South/East/West: norte/sur/este/oeste
e Roundabout: rotonda / glorieta

o Traffic light: seméforo

e Crosswalk: paso de peatones

e Map: mapa

5. At the Doctor’s Office

e Appointment: cita

e Symptom: sintoma

o Prescription: receta médica

« Diagnosis: diagndstico

e Treatment: tratamento

o Medication: medicacion / medicamento
o Examination: examen medico

« Recovery: recuperacion

e Injection: inyeccion

o Allergy: derga

6. Parts of theHouse (Partes de la Casa)

e Living Room: sala de estar

e Bedroom: dormitorio / habitacion
o Bathroom: bafio / cuarto de bafo
« Kitchen: cocina

e Dining Room: comedor

e Garden: jardin

o Garage: garge

o Attic: dico / desvan

o Basement: sGtano

« Balcony: bacon

« Hallway: pasilo

o Stairs: escderas

e Roof: techo / tgado

o Door: puerta

e Window: ventana

o Closet: armario / closet

o Wall: pared

e Floor: suelo / piso

e Caeiling: techo / cielorraso



7. Jungle Animals (Animalesde |a Selva)

Lion: ledn

Tiger: tigre

Elephant: elefante

M onkey: mono

Giraffe: jirafa

Leopard: leopardo
Panther: pantera
Parrot: loro / papagayo
Snake: serpiente
Crocodile: cocodrilo
Jaguar: jaguar

Gorilla: gorila

Zebra: cebra

Hippo: hipopétamo
Rhinoceros: rinoceronte
Toucan: tucén

Sloth: perezoso
Chimpanzee: chimpancé
Anteater: 0so hormiguero
Cheetah: guepardo

8. Kitchen Items (Utensiliosde Cocina)

Fork: tenedor

Spoon: cuchara

Knife: cuchillo

Plate: plato

Cup: taza

Glass: vaso

Pan: sartén

Pot: olla

Stove: estufa / cocina

Oven: horno

Refrigerator: refrigerador / nevera
Microwave: microondas
Blender: licuadora

Toaster: tostadora

Sink: fregadero / lavaplatos
Cutting Board: tabla de cortar
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Annex 14. Grammar Quiz for Activity 4

Round 1: Verb Conjugation

1. Question: What is the correct form of the verb in the sentence: "She (to go) to
school every day"?
o Answer: goes
2. Question: What is the correct form of the verb in the sentence: "They (to eat)
breskfast right now"?
o Answer: are eating

3. Question: Fill in the blank with the correct form of the verb: " (to have) adog."
o Answer: have
4. Question: What is the correct form of the verb in the sentence: "He (to be) a
teacher."
o Answer: is
5. Question: Choose the correct verb form "We (to study) English every week."

o Answer: study

Round 2: Sentence Structure

6. Question: Isthe following sentence, correct? If not, correct it: "She go to the store every
Saturday."”
o Answer: No, it should be"She goes to the store every Saturday.”
7. Question: Rearrange these words to form a correct sentence: "am / reading /1 / a/ book."
o Answer: | am reading abook.
8. Question: Isthis sentence correct? "They is playing soccer.”
o Answer: No,it should be"They are playing soccer."
9. Question: Correct the error in this sentence: "She do not like coffee.”
o Answer: She doesnot like coffee.
10. Question: Which sentence s correct? @) He studying now.
b) He is studying now.
o Answer: b) Heis studying now.

Round 3: Basic Grammar Concepts

11. Question: You can put chairs and tables on this and sit outside.
o Answer: Patio
12. Question: This is black and white and lives in the mountains.
o Answer: Panda
13. Question: You put this on your head and then ride your bike.
o Answer: A helmet
14. Question: You can walk up and down these inside a house.
o Answer: Stairs
15. Question: This animal swims and sometimes jumps above the waves.
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o Answer: Dolphin
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Annex 15. Vocabulary for Activity 5

Nouns

People: teacher, doctor, studert, child, friend
Places. park, school, city, beach, restaurant
Things: book, car, ball, computer, chair

Animals: dog, cat, bird, elephant, fish

Ideas:. love, happiness, fear, success, freedom
Verbs

Action Verbs: run, jump, eat, write, sing

Helping Verbs: is, are, was, were, can

Modal Verbs: should, could, would, might, must
Linking Verbs: seem, become, appear, fed, taste
Past Tense Verbs: walked, played, talked, laughed, cooked
Adjectives

Descriptive: big, small, happy, sad, bright

Colors:. red, blue, green, yellow, purple

Numbers: one, two, three, four, five

Sizes: tall, short, large, tiny, huge

Shapes. round, square, triangular, oval, flat
Adverbs

Manner: quickly, slowly, carefully, quietly, loudly
Frequency: aways, never, sometimes, often, rarely
Time: now, yesterday, tomorrow, soon, later

Place: here, there, everywhere, nowhere, outside
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Degree: very, quite, amost, too, enough
Prepositions
Location: in, on, under, between, beside
Time: before, after, during, until, since
Direction: to, from, toward, away, through
Relation: of, with, about, for, against
Pronouns
Persond: 1, you, he, she, it, we, they
Possessive: my, your, his, her, its, our, their
Demongtrative: this, that, these, those
Interrogative: who, what, where, when, why
Relative: which, that, who, whose, whom
Conjunctions
Coordinating: and, but, or, nor, for, so, yet
Subordinating: because, adthough, since, if, while

Correlative: either/or, neither/nor, bothVand, not only/but also, whether/or

Articles
Definite: the
Indefinite: a, an

I nterjections
Emotion: wow, ouch, hooray, oh, ah

Surprise: hey, oh no, whoa, yikes, phew



