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RESUMEN
En Ecuador, alos estudiantes de bachillerato y universitarios se les exige poseer un nivel de
inglés B1. Sin embargo, un gran nimero de ellos presenta niveles de inglés bajos y
enfrentan grandes dificultades cuando se trata de dominar habilidades productivas como
hablar y escribir. Después de identificar la necesidad de mejorar las habilidades del habla
de los estudiantes ecuatorianos, estainvestigacion planted descubrir la efectividad de la
Instruccién Basada en Tareas (TBI, por sus siglas en inglés) en lamejora de la fluidez del
habla en estudiantes de inglés de nivel A2, asi como explorar sus percepciones sobre este
enfoque de ensefianza. La investigacion se llevo a cabo en una academia de inglés privada
ubicada en Pinas, El Oro, Ecuador. Se empled un muestreo intencional y los participantes
fueron 10 estudiantes de EFL de entre 15y 16 afios y un nivel de competencia A2 segun el
CEFR. Se empled un enfoque mixto, lo que implica que se combinaron enfoques
cuantitativos y cualitativos. Los instrumentos utilizados fueron un pretest y un posttest, una
rubrica, una ficha de observacion y una encuesta. Los resultados revelaron una correlacion
positiva entre la TBI y la mejora de las habilidades de habla de los estudiantes, ya que
ayudo alos participantes a mejorar sus habilidades de habla, incluida su fluidez oral. Se
evidencié una mejora progresiva en la fluidez de los estudiantes en las tareas, con algunas
fluctuaciones atribuidas ala complejidad de latarea y a factores emocionales. Los
resultados de la encuesta encontraron que los estudiantes tienen una actitud positiva hacia el
uso delaTBI paramejorar su habla. Estainvestigacion propuso encontrar formas de
mejorar las practicas de ensefianza de EFL mediante la aplicacion de la TBI para mejorar la
fluidez oral de los estudiantes. Se concluy6 que TBI mejoro las habilidades de habla de los
estudiantes, particularmente la fluidez y promovié un progreso equilibrado entre todos los
estudiantes, independientemente de su capacidad inicial. Ademéas, los estudiantes
respondieron positivamente, reconociendo el papel de TBI en la mejora de su fluidez y el

desarrollo general del habla.

Palabras claves: inglés como lengua extranjera (EFL), fluidez oral, instruccion
basada en tareas (TBI), estudiantes de EFL A2, contexto ecuatoriano.
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ABSTRACT
In Ecuador, high school and university students are required to possess a B1 English
proficiency level. Nevertheless, alarge number of them present very low English levels and
face great difficulties when it comes to mastering productive skills such as speaking and
writing. Consequently, after identifying the need to improve Ecuadorian learners’ speaking
skills, this research proposal aimed to discover the effectiveness of Task-Based Instruction
(TBI) in improving English speaking fluency in A2 level EFL learners as well as explore
their perceptions towards the implementation of this educational model. The research was
conducted at a private English Academy located in Pinas, El Oro, Ecuador. Purposive
sampling was employed and the participants were 10 EFL learners with ages ranging from
15to 16 years old and an A2 proficiency level according to the CEFR. This study employed
amixed approach which implies that both quantitative and qualitative research were
combined. The instruments used to collect the data were a pre-test and post-test, a rubric, an
observation checklist, and a survey. Pre and post-test results revealed a positive correlation
between TBI and the improvement of learners’ speaking skills since it helped the
participants to enhance their speaking skills including their oral fluency. The checklist
demonstrated a progressive enhancement in the learners fluency across tasks, with some
fluctuations attributed to task complexity and emotional factors that impacted their
speaking performance. The survey outcomes found that learners have a positive attitude
towards the use of TBI to enhance their speaking. This research sought to find ways of
enhancing EFL teaching practices by applying TBI to improve EFL learners’ speaking
fluency. It was concluded that Task-Based Instruction (TBI) effectively improved learners
speaking sKkills, particularly oral fluency. It promoted balanced progress among all students,
regardless of their initial proficiency. There was a continuous improvement in their
speaking performance. Additionally, learners responded positively to TBI, recognizing its

role in enhancing their fluency and overall speaking development.

Keywords: English as aforeign language (EFL), speaking fluency, task-based

instruction (TBI), A2 EFL learners, Ecuadorian context.
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INTRODUCTION
Description of the general background and analysis of the situation that justifiesthe
presentation of the proposal.

One of the main goals within the EFL teaching field isto discover ways of
improving learners’ language skills namely reading, writing, listening, and speaking. Each
of themis, in turn, composed of subskills or components. Acosta et al. (2019) and Hossain
(2015) assure that for most language learners’ productive skills are considered the most
important as well as difficult onesto develop, especially speaking skills since they require
spontaneous language production, that is, fluency. As a matter of fact, one of the language
skills that language learners consider the most challenging is the productive skill of
speaking, and more specifically, the fluency component (Rahmatillah, 2019).

Consequently, a large number of researchers concerned with the EFL field have set
out to explore ways to improve or develop learners’ oral fluency. For instance, Lopez et a.
(2021) conducted research in Ecuador attempting to develop EFL learners’ speaking
fluency through authentic oral production by employing viogging. The study employed a
mixed approach collecting and analyzing quantitative and qualitative data through
instruments such as pre-tests and pogt-tests, surveys, and interviews. The participants were
42 students from a public school. According to their findings, using authentic oral
production via vlogging does help learners develop their speaking fluency.

Nonetheless, recently, scholars have proposed other aternatives to enhance the
speaking component of fluency such as integrating innovative language teaching
approaches e.g., Task-based Instruction (TBI). Richards and Renandya (2002) define TBI
as the implementation of tasks in order to foster meaningful communication among
learners. The authors claim that adequately designed instructional tasks will give rise to
effective language learning. Therefore, it is essential to mention some related previous
studies that have been conducted around the world in order to understand how this issue has
been approached.

By way of illustration, Afifah and Devana (2020) carried out quasi-experimental
research in Indonesia exploring the effectiveness of TBI to improve speaking skills.
According to their results, they affirmed that TBI significantly improves students’ speaking
skills and students approved the implementation of this method because it allows them to
enjoy learning English vocabulary. In the same way, Masuram and Sripada

(2020)conducted research in India seeking to examine how effective task-based language
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teaching is in enhancing English oral fluency. According to these authors, applying this
method allows learners to practice the language by simulating real-world situations by
employing meaningful tasks and having a clear learning goal. Concerning the study results,
the researchers found that there was an improvement in learners’ speaking fluency after
applying task-based teaching.

As can be noted in the abovementioned studies, favorable results have been
evidenced both in the improvement of the EFL learners’ speaking skills as well as in their
perceptions and satisfaction after TBI implementation in their EFL lessons. However,
despite there being some previous research related to the improvement of speaking through
the TBI approach, the need to conduct more research specifically focused on exploring the
effectiveness of TBI in the development of English oral fluency has been identified. For
this reason, the present study aims to build on relevant information to this line of research
by applying TBI to enhance A2-level EFL learners’ speaking fluency.

Description of the problem to be investigated and the elementsthat justify the
proposal

After conducting empirical research through direct observation and a needs analysis
in agroup of ten A2-level EFL students, it was found that oral fluency is one of the aspects
that causes the most difficulty. As a matter of fact, language learners commonly consider
speaking as one of the most important language skills because it allows them to express
themselves easily in the target language. Y et, as mentioned above, this skill, and especially
the fluency component is also considered the most challenging one.

Consequently, after performing a needs analysis the researcher was able to note that
the students show considerable strength in the receptive skills of listening and reading. On
the other hand, several weaknesses were detected when it came to producing the language,
especially, orally, which led to the conclusion that these learners need to improve their
productive skills.

In order to further limit the study, speaking fluency was selected since the
researcher witnessed that the subjects presented major problems when attempting to express
themselves orally without pauses and hesitations. Therefore, the need to improve their
speaking fluency was spotted. In other words, amajor problem related to fluency has been
discovered which is greatly affecting the EFL learners’ proficiency level and therefore,
hindering their language learning journey. After observing learners’ behavior, it was

possible to determine that they are aware of the benefits of mastering English; however, it

17
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is hard for them to communicate due to their lack of fluency. This lack of fluency can be
mainly caused by poor grammar, pronunciation, or vocabulary knowledge (Normawaeti,
Nugrahaeni, Kusuma Hadi Manggolo, et al., 2023).

Moreover, another main cause of oral fluency difficulties is the use of inadequate
language teaching methods and approaches. By way of illustration a considerable number
of EFL instructors till employ traditional language teaching methods where learners are
not considered the central characters, that is, they are not assigned the main role within
English lessons. In addition, classes are held monotonoudly and tend to be focused more on
teaching grammar points explicitly as well as isolated vocabulary which does not help to
enhance their oral fluency (Gonzalez et al., 2015; Quezada-Sarmiento et a., 2017; Soria-
Guerrero et al., 2020).

Consequently, the necessity to find innovative ways to improve this language
component has been pinpointed. An effective alternative is by switching to or integrating
current language teaching methods that have emerged from the CLT approach. One of these
methods is Task-Based Language Teaching also called Task-Based I nstruction which
consists of assigning learners meaningful tasks that boost their active participation,
cooperation, and engagement as well as interaction and communication (Corwin, 2022).

By employing this language teaching approach, it is sought to overcome the lack of
speaking fluency faced by A2 EFL students from a private English Academy located in
Pinas, El Oro, Ecuador.

Statement of the problem

It has been determined that this research seeksto provide an answer to the following
guestion: How would the implementation of Task-Based Instruction improve the English-
speaking fluency of A2-level students attending an English Academy?

Precision of the topic

The present study entitled 'Implementation of Task-Based Instruction to Improve
English Speaking Fluency in A2-level students seeksto clarify the pedagogical and
didactic understanding of language teaching approaches and methods by exploring the
effectiveness of TBI in enhancing EFL learners’ speaking fluency. This research proposal is
framed within the pedagogy, didactics, and management of education general research line
established by Universidad Bolivariana del Ecuador. Moreover, this research aims to
provide significant insights for the EFL teaching and learning field and all those who make

up the educational community including teachers, educational authorities, and curriculum

18
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designers by finding ways of enhancing EFL teaching practices by assessing a language
teaching approach. Hence, the topic aligns with the specific research lines of research,
evaluation, and application of educational models and pedagogical innovations established
aswell by Universidad Bolivariana del Ecuador.

Description of the research object

The object of the present study isthe improvement of A2 learners’ speaking fluency
by applying the Task-based Instruction approach. By focusing on this object, the present
research seeks to provide valuable insights for all educational entities that are looking for
innovative and effective ways to enhance EFL learners' speaking fluency.

Research aim

To determine the effectiveness of Task-Based Instruction to enhance the speaking
fluency of A2-level learners from an English Academy located in Pinas, El Oro, Ecuador.

Specific research objectives

v To diagnose the participants’ main language difficulties before the
intervention through classroom observation and analysis of existing documents, previous
coursework, and performance records.

v To apply TBI to improve participants’ speaking fluency using a checklist to
track their progress.

v To assess the effectiveness of TBI in enhancing the participants’ speaking
fluency by applying a pretest and posttest.

v To discover the participants’ attitudes and perceptions after using TBI to
improve their speaking fluency.

Description of the conceptual and operational categories
I ndependent variable: Task-Based Language Instruction (TBI)

Throughout the history of teaching English as a second or foreign language, it can
be noted how various language teaching methods and approaches have been used in order
to improve the quality of language teaching, among them are grammar-translation, direct,
and audio-lingual methods (Majeed & Memon, 2022).

These methods and approaches have evolved into one of the most recent ones,
which is communicative language teaching (CLT). This approach has gained great
relevance in the EFL field and from it, other innovative methods, strategies, and techniques
have emerged that nowadays are successively employed in EFL classrooms around the
world as is the case of task-based instruction (TBI). TBI came to light in the 70s and refers

19
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to the implementation of tasks in order to foster meaningful communications among EFL
learners (Majeed & Memon, 2022; Richards & Renandya, 2002). According to Richards
and Renandya (2002), TBI maintains that adequately designed instructional tasks will give
rise to effective language learning. In other words, the TBI method assures that engaging
EFL learnersin interactive or communicative tasks will enable them to advance their
grammar as well as communicative competences. In thisregard, it is also important to
define the term ‘communicative task' which Masuram and Sripada (2020) describe asthe
exchange of meanings.

Task-based instruction offers opportunities for EFL learnersto test their own
abilities and motivates them to keep improving their speaking fluency (Soria-Guerrero et
al., 2020). In addition, this language teaching approach enables EFL learners to be involved
in meaning-focused tasks that allow them to interact in the target language resembling real-
life situations which in turn helps them to improve their language skills (Masuram &
Sripada, 2020).

Some researchers have already implemented this method such as Nita et al. (2020)
who applied TBI to improve EFL learners speaking skills and concluded that thisis indeed
effective in improving speaking skills and especially the students’ oral fluency. The tasks
proposed during the study managed to encourage learnersto interact and express
themselves using L2 freely and with very little intervention and correction by the instructor.
Likewise, the learners’ motivation increased greatly since they had to use the target
language to develop meaningful tasks that became quite interesting and engaging to them.
Moreover, Rahmatillah (2019) after applying TBI and role-play found that the learners
themselves acknowledged that the tasks they conducted motivated and allowed them to
practice the L2 in a much more interesting and attractive way.

Additionally, TBI focuses on natural language use in collaborative work to facilitate
idea exchange. This approach suggeststhat effective language learning occurs in real-life
situations using real-world tasks. By way of illustration, key task typesin TBI include
pair/group tasks, information gap tasks, open/closed tasks, opinion and reasoning gap tasks,
problem-solving tasks, and social interactive tasks like role-plays and interviews (Majeed &
Memon, 2022).

Dependent variable: Speaking fluency

The present study focuses on EFL learners’ speaking ability which according to

Kashinathan and Aziz (2021) is a productive skill that enables people to engage in
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meaningful verbal communication in order to share information, interact, and connect with
others. Therefore, speaking is considered one of the most useful and important macro skills.
Speaking skills allow language learners to maintain a conversation in the target language
and negotiate meaning by applying the knowledge they are acquiring (Bakar et al., 2013).
Additionally, thistermis closely related to oral communication which involves speaking
and listening skills. Knowing how to communicate orally is fundamental for many aspects
of our lives. In this sense, English is considered an international language; hence, knowing
how to communicate verbally brings great benefits including better job and education
opportunities (Bakar et a., 2013).

Speaking is also referred to as amacro skill which means that it is made up of
several important micro-skillsthat contribute to an effective production of spoken
language. The speaking components are mainly pronunciation, grammar, vocabulary,
fluency, coherence and cohesion, and nonverbal communication among others (Arini &
Wahyudin, 2022; Brown, 2006).

Accordingly, in order to fulfill the present study’s objectives, the need to focus on
only one aspect was identified. Consequently, the present research focuses on the
component of fluency. Asreported by Fatehi et al. (2016) fluency can be defined asa
speaker’s ability to express his or her thoughts naturally and without hesitation. In other
words, this author describes fluency as the production of speech in a spontaneous and
comprehensible way.

In line with the aforementioned authors, Rajendran and Y unus (2021) define
fluency as the students ability to speak English using facilitation skills such asfillers,
lexical phrases, and compensation skills e.g., self-correction, rephrasing, or repeating to
manage fast-paced communication. This author further expresses that fluency is also
referred to as "smoothness' and involves the ease and regularity with which a speaker can
deliver spoken content without stammering, stuttering, or mumbling.

Moreover, Tilwani et al. (2022) explain that fluency refers to how well a learner
communicates without paying much attention to grammatical, pronunciation, and
vocabulary mistakes. They further describe fluency as the ability to speak comprehensibly
without pausing and maintaining the listener's interest. It involves speaking and
communicating smoothly without searching for words or phrases. Brown (2006)
emphasized that while fluent students might not be 100% accurate, they can still be

understood.
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Ecuadorian EFL learners exhibit significant hindrances when trying to express
themselves oraly in English which is even more notorious when it comesto the fluency
component (Gonzalez et a., 2015; Quezada-Sarmiento et a., 2017; Soria-Guerrero et al.,
2020). According to the aforementioned authors, these speaking fluency difficulties are due
to the persistent utilization of traditional and outdated language teaching methods and
approaches within Ecuadorian EFL classrooms. Hence, due to the visible deficiency of
Ecuadorian EFL learners speaking fluency, it was found necessary to conduct research on
how to improve the learners’ speaking fluency by employing an effective and innovative
EFL teaching approach.

Description of the research approaches and methodologiesto be used

The present study uses a mixed research method which implies that in order to
achieve the research purpose quantitative and qualitative data were collected and analyzed
in order to identify the level of improvement in the participants’ speaking fluency and gain
a deeper understanding of their perceptions and attitudes regarding TBI. For this research,
an intervention is going to take place in a classroom setting, where a group of 10 teenage
students at the A2 level will receive Task-Based Instruction over a 5-week period. During
this intervention, the speaking tasks will be audio recorded in order to collect the evidence
and fill out the instruments to track their progress.

Description of the research instruments

The research instruments designed to gather the data consist of pre and post-tests
and their corresponding rubrics applied before and after the intervention, an observation
checklist to track learners’ speaking fluency progress in each task, and a survey aiming at
discovering the students’ perceptions towards the implementation of TBI in speaking
lessons.

Description of the beneficiaries of the proposal

The primary beneficiaries of this research are the A2 EFL learners themselves who
at the end of the intervention will have improved their speaking fluency as well as their
overall language proficiency and confidence in using spoken English. In addition, educators
can also benefit from gaining insights into the effectiveness of the TBI method which can
inspire them to design more engaging and effective lesson plans that efficiently cover their
students needs. Moreover, educational institutions in Ecuador and all around the world can
benefit from implementing proven teaching strategies, leading to better language learning

outcomes. Furthermore, curriculum developers can consider the present study findings to
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incorporate TBI elements that have been proven effective in the design of the materials and
curricula. Finally, this study can also contribute to the academic field by providing new
data and insights, which can inform further research and theory development.
Description of the research context

This research takes place at Lingua Franca Academy located in Pinas, El Oro,
Ecuador. This private educational establishment welcomes around 180 students of all ages,
from 3 years old onwards, of which approximately 100 are teenagers. Class sizes are a
maximum of 10 students per class. In addition, the institution has 7 English teachers
specialized in different age groups and language proficiency levels. This educational
establishment operates in the morning, afternoon, and evening, that is, the groups attend
English classes on different schedules. The group that will undergo the intervention isa
sample population chosen by convenience sampling. The participants are 10 teenage
learners taking level A2, seven of them are female and three are male with ages ranging
from 15 to 17 years old. Most learners are from the city of Pinas, El Oro, Ecuador (where
the educational establishment is located) while a small number are from surrounding
cantons.
Description of the practical contributions of the proposal, itsimportance, and its
social need
Practical contributions

The outcomes of this research are expected to enhance language teaching practices
by providing evidence of the benefits of Task-Based Instruction (TBI). Thiswill encourage
EFL teachersto adopt more effective strategies to increase engagement and efficiency in
language learning. Additionally, the findings can contribute useful evidence for the
development of instructional materials specifically designed to enhance A2 learners
speaking fluency, making lessons more practical and relevant. Furthermore, the research
demonstrates the positive impact of TBI on speaking fluency, promoting a shift towards
more student-centered learning environments where learners engage in meaningful
communication tasks. Improved fluency can boos students' confidence and motivation,
fostering a more positive attitude toward language learning and higher participation levels.
Additionally, enhanced speaking skills can offer long-term academic and career benefits, as
proficiency in English is often essential for further education and employment. Ultimately,
as EFL learners become more proficient in English, they can engage more effectively in

global communication, fostering cross-cultural understanding and collaboration.
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Importance

The significance of this study liesin the fact that it provides empirical evidence on
the effectiveness of TBI which contributes to the growing body of knowledge on language
teaching methodologies. This helps language teachers to make informed decisions about
their teaching practices. In addition, this research promotes the implementation of
innovative and interactive teaching methods such as TBI that can replace traditional
approaches, making language learning more dynamic and effective. Moreover, it offers
relevant information about A2-level teenagers, addressing their specific needs and
providing insights into how instructional strategies can be tailored to their proficiency level
and learning styles. In the same way, this investigation directly contributes to better ora
communication skillsamong EFL learners. Finally, the research outcomes also lead to
improvement in EFL learners’ overall academic performance in language courses since
improved speaking fluency enhances students ability to participate in class, understand
content, and express their ideas clearly.
Social Need

Thisinvestigative work addresses the social need for practical language skills in this
globalized world where proficiency in English speaking skills is essential for effective
communication across cultures for learners to engage in global interactions. In the same
way, this study’s findings foster the need for employment opportunities since most
industries and international corporations require employees to possess solid communication
skillsin English. Similarly, this research helpsin social integration and cultural exchange
since by improving speaking fluency, non-native speakers living or planning to live in
English-speaking countries better integrate into society as well as engage in cultural
exchange programs, travel, and international collaborations, fostering mutual understanding
and appreciation of different cultures.
Description of the contents of each chapter

The present research is divided into four main segments, the first one is labeled
‘Introduction’ which offers a clear overview of the research. In this section, the general
background is thoroughly described in order to justify the research proposal. The problem
is described and stated and the topic is defined according to the institutional research lines.
In addition, the object, aim, specific objectives, and conceptual and operational categories
are meticulously elucidated. Likewise, this section provides a brief and clear overview of

the research approaches, methodologies, instruments, beneficiaries, and context. Finally,
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the practical contributions of the proposal, its importance, and its social need are expounded
and the contents of each chapter are described.

The next part is entitled Chapter 1: ‘Literature Review’ and it provides a detailed
synthesis of the most relevant information, data, findings, and contributions that have been
delivered by other authors and scholars over the years. This section covers the emergence
of the TBI approach and its dimensions or characteristics to its application in various
contexts as well as the history of language skills and especially speaking fluency
development over the years. To put it concisely, this chapter places the current research
within the wider academic framework, showing how it expands on or differs from existing
knowledge. This part places the groundwork for the research, justifying the study's
necessity and shaping its aims and methodology also ensuring that the research is firmly
rooted in a comprehensive understanding of the field and adds to the ongoing scholarly
discourse.

The following section istermed Chapter 11: ‘Research Methodology’ and it clearly
outlines the research design and approach employed to conduct this investigative work. In
other words, in this section the sampling methods, participant selection, and data collection
are detailed. This includes the description of the planned intervention, the research
instruments designed, and the research techniques chosen to accomplish this study’s
objectives. Additionally, this chapter enlightens the data analysis approach, ensuring
trangparency and replicability. Finally, in this section, ethical considerations are discussed
and the methodology is justified, demonstrating its appropriateness for addressing this
research’s purpose. To sum up, this chapter ensures that the research process is methodical,
thorough, and scientifically valid.

Subsequently, the third chapter titled Data Analysis and Results presents the
findings obtained after applying the research tools. Since this was a quantitative study the
statistical and numerical data obtained from the rubrics, checklists, and survey are
displayed in tables, graphs, and charts. In addition, in this section, the findings are
thoroughly described, interpreted, analyzed, and discussed in order to bring to light
significant information that helps to reach the study’s objective. This chapter aimsto
present the evidence supporting the study's conclusions and contribute to the overall study’s
validity and reliability.

Finally, the last section belongs to ‘Conclusions and Recommendations’ and it

summarizes the main outcomes obtained after analyzing the data collected. In addition,
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based on the conclusions, some recommendations are also presented in order to provide
useful information for further studies related to this topic. Lastly, the limitations and

difficulties encountered by the researcher during the development of this study are also
revealed.
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CHAPTER |
LITERATURE REVIEW

The present chapter outlines a comprehensive overview involving the most relevant
topics for the present research, addressing both the dependent variable, speaking fluency,
and the independent variable, which is the Task-Based Instruction approach. In the
following paragraphs, an extensive review of the most remarkable existing literature on the
most relevant topicsis carried out in order to establish atheoretical foundation for this
study. It should be noted that the information presented here is derived from highly reliable
and up-to-date sources ensuring to have a clear and global idea of both variables that are
included in this research.

1.1 EFL teaching and learning

English language teaching and learning has gained great relevance in recent yearsin
this globalized world. With the advent of ICT, society has advanced in many aspects, and
language teaching is also one of them. Language teaching methods have changed
revolutionarily and thus teaching EFL has become areal challenge. Furthermore, in current
times, the use of teacher-centered has become outdated; therefore, a more learner-centered
teaching approach is now used (L. P. Bhandari, 2020).

Likewise, traditional teaching methods in which drilling and translation were the
focus of lessons have been harshly criticized in the current era and have therefore been left
behind, giving way to more communicative approaches and methods (Nget et al., 2020). In
other words, dueto the fact that these language learning methodologies seek to improve
learners communication skills and prioritize this before memorizing (L. P. Bhandari, 2020).

Focusing specifically on the teaching and learning of English as a second or foreign
language, it can be seen that it has become a requirement for all those who make up today's
society. In other words, mastery of English has been shown to offer substantial
opportunities for employment, education, and economic growth (Nget et al., 2020).

As amatter of fact, this language is considered the lingua franca or the international
language since it is used as the main language in countless fields such as trading, politics,

diplomacy, international trade, sciences, technology, education, mass media, and popular

culture. For all the above reasons, countless people learn it all over the world (Said et al.,
2018).
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1.2 EFL teaching and learning in the Ecuadorian context

In the Ecuadorian context, most public school students present alow level of
English proficiency which results in limited opportunities to engage in global economic
activities. In other words, this lack of English mastery hinders the Ecuadorians’ personal as
well as the national economic well-being. Additionally, it hampers the advancement of
global citizenship in Ecuador which is acrucial aspect of our globalized society (Newman
et a., 2023).

According to the abovementioned authors, EFL Ecuadorian teachers are willing and
committed to overcoming the proficiency difficulties but they still find it challenging to put
into practice the communicative teaching methods and the learner-centered approach
proposed in the Ecuadorian EFL curriculum. Thus, the Ecuadorian educational system
remains traditional and keeps employing a teacher-centered approach.

In addition, teachers are also dissatisfied with the large class sizes and the lack of
teaching resources. Therefore, Espinosa and Soto (2015) maintain that in order to change
these circumstances it is necessary for all stakeholders to make some reforms. Similarly,
effective teaching requires the implementation of a communicative, interactive, and
context-specific approach that is sensitive to students' needs, encourages their active
involvement, and helps foster problem-solving abilities.

As reported by authors such as Gonzalez et al. (2015), Quezada et a. (2017), and
Soria et a. (2020), Ecuadorian EFL learners exhibit significant hindrances when trying to
express themselves orally in English which is even more notable when it comesto oral
fluency. According to these authors, the fluency difficulties are due to the persistent
utilization of traditional and outdated language teaching methods and approaches within
Ecuadorian EFL classrooms. Hence, due to the visible deficiency of Ecuadorian EFL
learners speaking fluency, it is indispensable to find out how to improve Ecuadorian EFL
learners’ speaking fluency by employing effective and innovative EFL teaching
approaches.

1.3 Dependent variable: Speaking fluency
1.3.1 English language skills

Learning a language involves mastering the four basic language skills of speaking

listening, reading, and writing which is no different in the field of learning English asa

second or foreign language. On this matter, it can be stated that the main goal of EFL
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teaching and learning isto help learners effectively communicate in daily life situations
both in spoken and written form. In other words, this field aimsto allow EFL learnersto
produce and understand the language spontaneously (Safitri, 2018).

Nevertheless, according to the aforementioned authors, oral skillsi.e., listening and
speaking are the most employed ones; therefore, learners are more eager to master them.
Speaking is the first skill developed by people in their native language, therefore, it is
always considered the most necessary one since allows people to communicate their
thoughts easily and fast.

The four language skills have been categorized into receptive skills (reading and
listening) and productive skills (speaking and writing) with the purpose of better organizing
the teaching of languages (Harmer, 2015). In other words, this categorization helps
language instructors grasp how students acquire and interact with the target language to be
able to find the best ways to improve each of them (Sreena & Ilankumaran, 2018).

Regarding productive skills, speaking can be defined as the action of accurately
producing oral language to express thoughts, ideas, and feelings. This skill iscommonly
considered the most important as well as difficult to develop since it involves producing
oral language inreal time (Lara et al., 2022). Similarly, the productive skill of writing can
be described as the ability to convey coherent, clear, and understandable ideas in written
form, which requires learners to possess linguistic accuracy, creativity, and organization
(Kumar, 2020).

On the other hand, the receptive skill of listening refers to the active process of
receiving understanding, and interpreting an oral message (Regis & Agwuocha, 2024). In
the same way, the receptive skill of reading is considered a complex process of interpreting
symbols, such as letters and words, to extract meaning (Pandey, 2023).

1.3.2 EFL Speaking skill

As stated by Kashinathan and Aziz (2021), speaking is a productive skill that
enables people to engage in meaningful verbal communication in order to share
information, interact, and connect with others. Therefore, this language skill is considered
one of the most useful and important ones. Speaking skills allow language learnersto
maintain a conversation in the target language and negotiate meaning by applying the
knowledge they have acquired. Thisterm is closely related to oral communication which
involves both speaking and listening skills (Bakar et al., 2013).

As Daar (2019) points out, knowing how to communicate orally is fundamental for
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many aspects of our lives. As a matter of fact, English is commonly considered an
international language; hence, knowing how to communicate verbally in this language
brings great benefits including better job and education opportunities.

Moreover, Sdfitri (2018) describes speaking as an oral interchange of ideas and
opinions whose form and meaning depend on the context, however, the author highlights
that most of the speaking is informal since we use speaking to interact and communicate in
daily interactions. For speaking to fulfill itsrole in mutual communication, it is essential to
have at least two individuals who alternate between the roles of listener and speaker. Based
on this, the author concludes that there is a dependent relationship between speaking skills
and communication, with communication being defined as the means by which individuals
can convey their feelings, and thoughts as well as ask for help, argue, and persuade, among
other purposes.

Inasimilar vein, Adiantika and Purnomo (2018) affirm that one of the primary and
most essential outcomes of EFL teaching is for learners to achieve proficiency in oral
communication skills since their ability to express themselves in spoken English servesas a
key indicator of their language learning progress. That isto say, speaking is often regarded
as the most important skill, as EFL learners typically assess their overall language
proficiency by demonstrating how effectively they can communicate in the target language.

Nonetheless, Normawati et al. (2023) emphasize that speaking is also perceived as
one of the most challenging skills to master since it requires the learners to be able to
express their thoughts in a spontaneous and accurate way. On this matter, Aleksandrzak
(2011) examines the historical background of speaking instruction in EFL classrooms,
highlighting the shift from traditional approaches, such asthe Grammar-Translation
Method, which largely neglected the development of speaking skillsto Direct and
Audiolingual methods where the focus on this skill significantly increased. According to
the author, nowadays, Communicative Language Teaching (CLT) has revolutionized EFL
instruction by integrating both linguistic and communicative competences. The author
assertsthat CLT aimsto help EFL learners acquire the necessary skills for effective
interaction and language use in authentic contexts.

Nevertheless, despite all this advancement, developing speaking skillsis still
considered one of the most challenging goals, especially for EFL learners which can be
attributed to the restricted opportunities for speaking practice learners have during class and

the discrepancy between classroom activities and real-life communicative contexts (Natasia
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& Angelianawati, 2022). Furthermore, Richards and Rodgers (2001) suggest that there are
many reasons why speaking is considered the most difficult skill to master i.e., their lack of
exposure to the target language, lack of confidence, and motivation, among others.

1.3.3 Speaking components

Speaking is also referred to as a macro skill which means that it comprises several
components that contribute to an effective production of spoken language. These are mainly
pronunciation, grammar, vocabulary, fluency, coherence and cohesion, and nonverbal
communication among others (Arini & Wahyudin, 2022; Brown, 2006).

In addition, Harris (1974) also claims that there are some criteria that are considered
essential for the overall development of speaking, these components are grammar,
vocabulary, pronunciation, and fluency. In the same way, Das (2023) mentions that some of
the elements that make up speaking are grammatical, discourse, and pragmatic sub-skills as
well as fluency.

Additionally, Masuram and Sripada (2020) claim that in order to fully develop
speaking skills it is essential to consider some primary components such as functions,
fluency, accuracy, grammar, turn-taking, responding and initiating, range of words, and
discourse markers, among others.

Moreover, as stated by Rosado and Vaca (2023), mastering EFL speaking skills
involves improving each of the subskills that make up this skill such as grammar,
pronunciation, rhythm, intonation, word and sentence stress, vocabulary and word choice,
accuracy, pragmatics, fluency, among others. In addition, this author differentiates the
terms accuracy and fluency by explaining that accuracy refersto the correct use of the
language (grammar, vocabulary, and pronunciation) while fluency relates to the ability to
express naturally in the target language.

1.3.4 Vocabulary

As reported by Alharthi (2020), learning vocabulary refers to understanding words
and their meaning in a second or foreign language. Hence, this linguistic component is
considered fundamental for language learning to be effective and achieve successful
communication in the target language. Nevertheless, this author declares that although
having a sufficient vocabulary is crucial for the proper development of all language skills, it
does not necessarily ensure strong speaking abilities.

Richards and Renandya (2002) assert that a lack of vocabulary knowledge can

significantly impact the development of all language skills which hinders the language
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learning process. Therefore, the authors suggest that it is necessary for EFL students to
develop some vocabulary strategies in order to enrich their word repertoire. In the same
way, Giines and Sarigdz (2021) claim that one of the main causes of learners’ lack of oral
fluency isrelated to their lack of vocabulary knowledge and retention.

In this sense, Chand (2021) affirms that one of the main problemsthat EFL learners
experience when attempting to express themselves oraly is the lack of vocabulary. In other
words, the students commonly encounter the difficulty of not finding the right wordsto
convey a message in the target language. Similarly, another important aspect that causes
vocabulary problems is the influence of the learners’ native language since they always
tend to translate the words and sentences from their mother tongue to English.

Therefore, it is essential to increase the EFL students’ vocabulary stock by
employing a variety of strategies, techniques, and interactive activities according to the
learners’ characteristics (Khan et al., 2018).

1.3.5 Grammar

As reported by Anggini and Arjulayana (2021), grammar mastery is fundamental in
order to formulate correct utterances that can be easily understood by the listener. Grasping
grammar is necessary for mastering all four language skills. In the same way, Fattah (2006)
assertsthat grammatical competence involves using grammatical rules accurately while
producing language.

Moreover, Zrekat and Al-Sohbani (2022) highlight that grammatical competence is
considered one of the language aspects that cause the most difficulty to EFL learners,
especially when they are trying to express themselves orally in the target language. The
authors explain that most learners believe that grammar is the central aspect of a language
and if they have not completely mastered it they cannot be proficient in the language. This
iswhy students tend to feel concerned about making grammar mistakes while expressing
themselves orally and start to avoid taking part in speaking activities.

1.3.6 Pronunciation

According to Suseno (2023), pronunciation is a crucial speaking sub-skill that
allows usto achieve intelligible speech. In conjunction with grammar and vocabulary
mastery, pronunciation makes up speaking accuracy which means that grasping
pronunciation is crucial for EFL learnersto be able to convey a clear spoken message
(Masuram & Sripada, 2020).

Additionally, Farhat and Hussein (2021) declare that in order to express ourselves
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accurately in spoken English, it is fundamental to know the correct pronunciation, stress,
rhythm, and intonation of words and sentences. The author adds that not possessing correct
pronunciation significantly affects speaking accuracy and can lead to misunderstandings,
Therefore, it is indispensable for EFL learners to be aware of the pronunciation of words
and structures to avoid miscommunication in the target language.

In addition, Ahmed (2017) affirms that pronunciation is commonly considered one
of the most challenging aspects for EFL learners when it comes to speaking skills.
According to the author, pronunciation problems students encounter are mainly due to the
different pronunciation components e.g., word and sentence stress, intonation, and rhythm.

In this sense, Chand (2021) stipulates that EFL learners tend to avoid using words
that they do not know the correct pronunciation of which greatly hampers their speaking
enhancement. Thus, Ahmed (2017) explains that learning pronunciation becomes a quite
challenging task mainly due to the mother tongue influence, the lack of appropriate
teaching methods, and the limited or lack of time allocated to practice speaking during EFL
lessons.

1.3.7 Fluency

As reported by Fatehi et al. (2016) fluency can be defined as a speaker’s ability to
express his or her thoughts naturally and without hesitation. In other words, this fluency
refers to the production of speech in a spontaneous and comprehensible way,
“demonstrating a reasonable rate of speech” (Fattah, 2006, p. 27).

In line with the aforementioned authors, Rajendran and Y unus (2021) define
fluency as the students ability to speak English using facilitation skills such as fillers,
lexical phrases, and compensation skills e.g., self-correction, rephrasing, or repeating to
manage fast-paced communication. This author further expresses that fluency is also
referred to as "smoothness' and involves the ease and regularity with which a speaker can
deliver spoken content without stammering, stuttering, or mumbling.

Moreover, Tilwani et al. (2022) explain that fluency refersto how well alearner
communicates without paying much attention to grammatical, pronunciation, and
vocabulary mistakes. They further describe fluency as the ability to speak comprehensibly
without pausing and maintaining the listener's interest. It involves speaking and
communicating smoothly without searching for words or phrases. Likewise, Aleksandrzak
(2011) declaresthat in order to achieve fluent speech production, that is, speaking within a
normal speed and rhythm, constant practice is essential.
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Furthermore, Anggini and Arjulayana (2021) define fluency as the ability to use the
language effortlessly and meaningfully which means that the English user is able to
produce clear or easy-to-understand messages. This speaking component is one of the most
pursued by EFL learners. Additionally, the authors mention some characteristics of good
fluency such as fast speed of speaking and a few pauses and filler words.

Nonetheless, Al-Tamimi et al. (2020) claim that oral fluency istypically ignored by
EFL teachers because most of them consciously or unconsciously tend to focus more on
linguistic aspects such as grammar and vocabulary even when developing speaking skills.
Therefore, despite its importance, fluency isrelegated to the background in English lessons
which hinders EFL learners from enhancing their oral proficiency.

Congruently, Abdulrahman and Abdaldfi (2020) conclude that EFL teachers lean
towards teaching speaking accuracy rather than fluency despite the fact that both are
equally essential in language learning and even complement each other. Moreover,
Aleksandrzak (2011) addsthat another reason why EFL learners struggle with fluency is
the excessive self-monitoring and translation of sentences from their native language which
greatly disrupts fluency, resulting in unnatural speech.

1.4 Independent variable: Task Based Instruction
1.4.1 Language teaching methods

Throughout history, language teaching methods have evolved in response to
language learners’ needs and shifting theories and approaches to language learning. 500
years ago, Latin was the most studied language and the main objective of studying this
language was reading comprehension. Nevertheless, asthe years went by, the aim changed,
and the study of Latin grammar gained relevance. This method of teaching grammar rules
and translation was later applied to other languages that gained relevance such as French,
Italian, and English gained in importance. Despite their poor effectiveness, these traditional
methods persisted, shaping the way languages were taught for centuries. One of these
traditional methods is now known as the Grammar Translation Method. By the mid-
nineteenth century, several factors led to a questioning and rejection of this method and the
growing opportunities for communication among Europeans uncovered a necessity to
possess oral proficiency in foreign languages. It was at that moment when other methods
were raised such as the more naturalistic method labeled Direct method. From there until
now avariety of methods have emerged such as The Audiolingual Method, Total Physical
Response, The Silent Way, Community Language Learning, and Suggestopedia, among
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others (Richards & Rodgers, 2001).

Similarly, Majeed and Memon (2022) aso stipulate that throughout the years,
various language teaching methods and approaches have been used in English as a second
or foreign language teaching aiming at improving the quality of language teaching, among
them are grammar-translation, direct, and audio-lingual methods.

Communicative Language Teaching (CLT)

During atime when traditional methodologies, such as Situational Language
Teaching and Audiolingual, were becoming gradually outdated, alanguage teaching
method emerged, Communicative Language Teaching (CLT). The origin of this
methodology dates from the late 60’s. This language-teaching approach was appealing to
those who were looking for a more humanistic approach, highlighting the importance of
interactive communication processes. This approach rapidly gained worldwide recognition.
Thenceforth, CLT has been constantly refined and successfully implemented in ESL and
EFL contexts (Richards & Rodgers, 2001).

Similarly, according to Alofi and Almalki (2022), Communicative Language
Teaching emerged in order to overcome the limitations of earlier methods i.e., the
Audiolingual Method. That isto say, it was proposed in order to achieve a more effective
development of EFL learners communicative skills. CLT introduces a framework that
guides both the content and the methods used to teach English as a second or foreign
language. In other words, this CLT approach influences the learning goals, how learning
takes place, the activities planned and employed in lessons, and the instructor and learners’
roles. Thanks to this method, recently, language teachers have placed more emphasis on
developing learners’ communicative competence in their students.

Hence, it can be acknowledged that CLT has earned great significance in the EFL field.
Moreover, from this approach, other innovative methods, strategies, and techniques have
emerged nowadays and are successively employed in EFL classrooms around the world as
is the case of task-based instruction (TBI) which is going to be addressed in the following
paragraphs (Akramy et al., 2024).

1.4.3 Task-Based | nstruction

Task-Based Instruction (TBI) came to light in the 70s and refers to the
implementation of tasks in order to foster meaningful communications among EFL learners
(Mageed & Memon, 2022; Richards & Renandya, 2002). According to Richards and
Renandya (2002), TBI maintains that adequately designed instructional tasks give rise to
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effective language learning. In other words, the aforementioned authors define TBI asthe
implementation of tasks in order to foster meaningful communication among learners. They
further assert applying TBI engages EFL learners in interactive and communicative tasks
which will enable them to advance their linguistic as well as communicative competences.
Additionally, this language teaching approach enables EFL learners to be involved in
meaning-focused tasks that allow them to interact in the target language resembling real-
life situations which in turn helps them to improve their language skills as well as their
overall (Masuram & Sripada, 2020).

Moreover, Rodriguez and Rodriguez (2010) stipulate that even though this approach
has been utilized for many years now, its popularity has grown significantly in the past few
years. According to the abovementioned authors, TBI’s increased attention and application
is largely due to the need to foster authentic communication and the exchange of meaning
rather than focusing solely on the target language’s linguistic aspects. In the same way;, it
has been determined that minimizing the emphasis on language forms reduces anxiety and
improves language learning, which is precisely what Task-Based Instruction achieves in the
classroom.

In relation to speaking skills, the TBI approach offers opportunities for EFL learners
to test their own oral communication abilities and motivates them to keep enhancing them
(Soria-Guerrero et al., 2020).

In this sense, several researchers have already explored the results of TBI inthe
enhancement of speaking skills. By way of illustration, Nita et al. (2020) applied TBI to
improve EFL learners speaking skills and concluded that this is indeed effective in
improving speaking skills and especially the students’ oral fluency. The tasks proposed
during the study managed to encourage learners to interact and express themselves using L2
freely and with very little intervention and correction by the instructor. Likewise, the
learners motivation increased greatly since they had to use the target language to develop
meaningful tasks that became quite interesting and engaging to them.

In the same way, Rahmatillah (2019) after applying TBI and role-play found that
EFL learners themselves acknowledged that the tasks they performed greatly motivated
them and allowed them to practice the L2 in a much more interesting and attractive way.
Furthermore, Majeed and Memon (2022) declare that TBI focuses on natural language use
in collaborative work to facilitate the exchange of ideas. They clarify that TBI is based on

the idea that effective language learning only occurs in real-life situations that require using
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real-world tasks. By way of illustration, key task types in TBI include pair/group tasks,
information gap tasks, open/closed tasks, opinion and reasoning gap tasks, problem-solving
tasks, and social interactive tasks like role-plays and interviews (Majeed & Memon, 2022).

In addition, Bhandari (2020) suggeststhat TBI promotes alearner-centered
approach that encourages learners to actively engage in and shape their language learning
outcomes. According to this author, this approach also involves social practices that help
learners in managing and resolving social challenges. In this approach, learners actively
participate in tasks, using language to complete them while collaboratively supporting each
other's learning. This includes monitoring peers' tasks, offering constructive feedback, and
interpreting messages by drawing on their linguistic knowledge and prior experiences.
Communicative Task

It is also important to define the term ‘communicative task' which according to
Masuram and Sripada (2020) refers to the exchange of meanings in order to achieve a
specific outcome or goal. In addition, Nunan (2004) elucidates that a pedagogical task can
be a simulation of areal-world task that was adapted and performed within the classroom
setting. Hence, Nget et al. (2020) conclude that a pedagogical task requires that learners
use their language mastery as well as their communicative and interactional skills
effectively in order to achieve agoal that replicates an authentic daily life scenario.

Similarly, Van den Branden (2006) defines ‘task’ as the activity that employs
language in order to achieve a specific goal, and explains these tasks are aimed at
enhancing language mastery by monitoring learners’ language production, interaction, and
negotiation of meaning skills.

Furthermore, Rodriguez and Rodriguez (2010) emphasize that, unlike traditional
approaches, when performing atask, language is not the final aim but the meansto
successfully complete areal-life communicative situation. In other words, these authors
sustain that “tasks are goal-oriented activities and meaning-centered” (p. 166).

TBI Phases

Adiantika and Purnomo (2018) affirm that the TBLT method allows teachers and
learners to complete a meaningful task by following a series of well-organized steps. In this
sense, several authors have reached the conclusion that the implementation of TBI is done
in three sequencing phases. In other words, this approach is classified into three stages. For
instance, Willis (1996), mentions pre-task, the task, and language focus. In the same way,
Ellis (2003) labels them as pre-task, during-task, and post-task.
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Figurel.
TBL Framework

Pre-task
Introduction to topic and task

Teacher explores the lopic with the class,
highlights useful words and phrases, helps
students understand task instructions and
prepare. Students may hear a recording of
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data, either during or
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Note. Taken from Willis (1996, p. 135).
1.4.6 Pretask stage

Regarding the first stage of TBI, Adiantika and Purnomo (2018) state that this first
step involves introducing the topic and explaining the task to the learners. In other words,
the pre-task phase aims at preparing the students to carry out the task in a way that
facilitates language acquisition. On this matter, Sae-ong (2010) points out that this stage is
essential since the learners need to clearly understand what they are supposed to do during
the task cycle and the nature of the product they have to present.

During the Pre-task stage, the teacher’s role is to put learners in context, explain the
task guidelines, and encourage them to recall relevant vocabulary that they already know
which can be helpful later during the next stage (Adiantika & Purnomo, 2018). In the same
way, the Pre-task phase also attemptsto engage or motivate the learners in the task through
the completion of some preliminary activities (Adiantika & Purnomo, 2018).

Willis (1996) assertsthat the primary aim of this phase is to activate students prior
linguistic knowledge, ensuring they are adequately prepared for the task cycle. In afew
words, the authors explain that during this stage, the teacher introduces the topic and

reflects on it, reviews relevant phrases and expressions, clarifies task instructions, and often
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presents examples or models of the task that sudents will undertake.
Task cycle stage

Concerning the second stage of TBI, Dorathy and Mahalakshmi (2016) state that it
istermed Task Cycle and involves learners engaging in the task collaboratively or
independently which totally depends on the nature of the task. During this step, learners put
their existing linguistic knowledge into practice in order to accomplish the task. In this
stage, the teacher’s role is that of a facilitator, that is, offering support only when required.

As reported by Willis (1996), during this phase, learners are supposed to work
collaboratively, that is, in groups or pairs in order to achieve the task’s objective. In the
same way, Yildiz (2020) explainsthat during the task cycle learners are encouraged to
employ their language mastery to communicate and share ideas with their teammates and
the teacher acts as a monitor who provides encouragement and advice when needed or
reguired.

Additionally, Adiantika and Purnomo (2018) point out that this stage fosters
teamwork skills and allows learners to use the language to communicate in a spontaneous
manner. On this matter, Willis (1996) clarifies that this stage can be subdivided into three
parts. Thefirst part is the task itself, when learners work together to achieve the task’s goal;
the planning which is when the learners prepare to present the task’s outcomes to the rest of
the class orally or in writing; and, finally the report which is when learners reflect on their
classmates and their own task results (Dorathy & Mahalakshmi, 2016; Willis, 1996).
Language focus stage

Thethird and last stage corresponds to the language focus which as the name
implies is the phase where the language employed during the task is analyzed and feedback
is provided. Hence, this part is focused on language form and use. This stage is as essential
asthe previous ones since it allows learnersto realize the mistakes they committed during
the task performance and presentation and correct them. (Ellis, 2020; Willis, 1996).

According to Nunan (2004) and Willis (1996), this phase can be divided into two
main events, the first one is known as Language Analysis where language awareness
activities are carried out and explicit grammar and form instruction is provided by the
teacher allowing studentsto notice their linguistics mistakes. On the other hand, the second
part of this last age is called Language Practice which refers to the activities proposed by
the instructor and conducted by the learners after analyzing the language features in order

to raise their self-confidence and enhance their fluency in using them (Ellis, 2020; Nunan,
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2004; Van den Branden, 2006).
1.5 Previous Studies

It is also fundamental to reference some previous studies that have been conducted
around the world in order to have an idea of the potential outcomes of applying TBI to
overcome the lack of speaking fluency in EFL learners.

Afifah and Devana (2020) carried out quasi-experimental research in Indonesia
exploring the effectiveness of TBI to improve speaking skills. The sample population
consisted of 36 EFL students who were divided into two groups. experimental and control
groups. According to their results, they affirmed that TBI significantly improves students’
gpeaking skills and students approved the implementation of this method because it allows
them to enjoy learning English vocabulary.

In the same way, Masuram and Sripada (2020) conducted research in I ndia seeking
to examine how effective task-based language teaching enhances English oral fluency.
According to these authors, applying this method alows learnersto practice the language
by simulating real-world situations by employing meaningful tasks and having a clear
learning goal. Concerning the study results, the researchers found that there was an
improvement in learners’ speaking fluency after applying task-based teaching. Therefore,
they suggest that EFL teachers employ task-based instruction since this type of task
significantly enhances learners’ fluency.

Similarly, Nget et a. (2020) tested the effectiveness of TBI on Cambodian EFL
students’ speaking skills as well as their perception of receiving speaking instruction
employing this approach. They conducted a quasi-experimental study dividing 78
participants into a control group and an experimental group. Additionally, they used a
mixed method since they collected both quantitative and qualitative data by employing
gpeaking tests and a questionnaire as instruments. According to their findings, there was a
clear advance after applying TBI. Moreover, the participants affirmed being satisfied with
this approach, they claimed that it allows them to practice the language in a better way
since it fosters speaking confidence and motivation.

To sum up, the previous paragraphs clearly demonstrate that favorable results are
obtained both in the improvement of the EFL learners’ speaking skills as well as in their
perceptions and satisfaction after TBI implementation. However, the need to conduct more
research specifically focused on exploring the effectiveness of TBI in the development of

English oral fluency has been identified. For this reason, the present study aimsto build on
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relevant information to this line of research by applying TBI to enhance A2-level EFL

learners’ speaking fluency.
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CHAPTERII
METHODOLOGY
2.1 Research Question and Objectives

2.1.1 Research questions
How would the implementation of Task-Based I nstruction improve the English-speaking
fluency of A2-level students attending an English Academy?
What are the participants attitudes and perceptions regarding the use of Task-Based
Instruction to enhance their speaking fluency?

2.1.2 Research Object
The object of the present study is the improvement of A2 learners’ speaking fluency by
applying the Task-based Instruction approach.

2.1.3 General Objective
To determine the effectiveness of Task-Based Instruction to enhance the speaking fluency
of A2-level learners from an English Academy located in Pinas, El Oro, Ecuador.

2.1.4 Specific Objectives
To apply TBI to improve participants’ speaking fluency and track their progress during the
intervention.
To assess the effectiveness of TBI in enhancing the participants’ speaking fluency by
applying a pretest and posttest.
To discover the participants’ attitudes and perceptions towards TBI to improve their
speaking fluency.

2.2 Paradigm
Selecting the most appropriate method of data collection and analysis is key in order

to obtain clear outcomes when conducting research. Research methods are mainly divided
into three which are quantitative, qualitative, and mixed. Each of them has its own features
and advantages, and they also use different data collection tools (Sarwono, 2022;
Sreekumar, 2023). In order to thoroughly explore the effect of TBI on speaking fluency, for
this research proposal a mixed-method approach has been chosen. This approach allows for
the collection of both quantitative data and qualitative data. It was concluded that the mixed
approach was the most suitable method for data collection since in order to determine TBI’s
effectiveness in enhancing fluency, track the participants’ evolution during the intervention,
and explore their perceptions regarding TBI implementation, it is necessary to obtain

measurable as well as non-numerical data to offer depth and context to the findings.
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Therefore, the instruments selected to gather the datain this study are pretests and
posttests, a progress-tracking checklist, and surveys. Regarding the pretest and posttest,
they were designed to assess the learners’ speaking fluency before and after the intervention
which allows the researcher to explore the effectiveness of TBI quantitatively. In order to
grade these tests arubric is employed which provides structured criteria for evaluating the
learners’ speaking advances during the intervention.

The observation checklist which in this study is considered a mixed method
instrument since it allows gathering both quantitative and qualitative information is used
after every task (there were six tasksin total). The checklist helps to monitor students
progress on each task and provides comments on the students’ performance enabling the
identification of gradual improvements especially in speaking fluency.

Finally, with regards to the survey on learners’ perceptions, this is a quantitative
tool that enables the researcher to explore students’ opinions and how they felt after the
speaking lessons applying TBI. Understanding their attitudes toward the tasks and their
engagement levels helps validate whether the method is beneficial beyond mere fluency
advances.

2.3 Conceptualization and Operationalization of Main Categories

The present section addresses the primary categories that are the basis for
determining the effectiveness of Task-Based Instruction (TBI) in improving EFL A2-level
students at an English academy in Pinas, El Oro, Ecuador. Defining and explaining these
categories is essential asthey provide a structured foundation for shaping and analyzing all
the data retrieved throughout the research process. By defining the study’s main terms and
translating them into measurable indicators clarity, validity, and reliability are ensured and
ambiguity is avoided, ensuring a shared understanding among researcher and readers
(Creswell & Creswell, 2018).

Therefore, it is worth mentioning that the two main categories identified in this
research are Task-based Instruction (TBI) and Speaking fluency. Task-Based Instruction
denotes a language teaching approach that originated from the popular Communicative
Language Teaching method. However, the TBI approach focuses on the completion of
meaningful tasks as the central unit of planning and instruction, focusing on language use in
real-world contexts. On the other hand, speaking fluency refers to the sudents ability to
produce spoken language with fluidity, accuracy, and confidence while using appropriate

vocabulary, grammar, and pronunciation.
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2.4 Definition and explanation of main categories
2.4.1 Independent Variable: Task-Based Instruction (TBI).

TBI refersto the implementation of tasks in order to foster meaningful
communications among EFL learners (Majeed & Memon, 2022; Richards & Renandya,
2002). According to Richards and Renandya (2002), the TBI approach assures that
engaging EFL learnersin interactive or communicative tasks will enable them to advance
their grammar as well as communicative competences. In order to be able to understand the
process and implementation of this approach more easily, it has been further divided into
the following dimensions:

Pre-task: Inthis stage, activities that prepare learners for task completion are
conducted including topic introduction, activating prior knowledge, and providing
instructions and guidelines. The emphasis is placed on using authentic material s and
aligning activities with task goals.

Task Cycle: The activities carried out in this second are mainly aimed at engaging
learners in meaningful use of the target language through a specific task that requires them
to communicate and share their ideas. This stage attempts to foster problem-solving skills,
collaboration, and interaction among learners.

Language Focus and Feedback: During the third dimension, the instructor and
learnersreflect on language use during tasks. The activities commonly performed at this
stage are analyzing and practicing specific language forms and providing feedback on the
part of the teacher in order to improve fluency.

Learner Perceptions. Another essential aspect of this category is capturing the
participants’ perceptions and opinions on task difficulty, relevance, and effectiveness.

2.4.2 Dependent Variable: Speaking Fluency

As reported by Fatehi et al. (2016) fluency can be defined as a speaker’s ability to
express his or her thoughts naturally and without hesitation. In other words, this author
describes fluency as the production of speech in a spontaneous and comprehensible way.
This main category can also be further classified into the following dimensions. Accuracy:
The ability to produce grammatically correct speech with minimal errors during tasks.
Pronunciation and Clarity: Clear and intelligible speech with minimal or no pronunciation
mistakes. Speed and Hesitation: Producing speech at an appropriate pace with limited
pauses or hesitations. Vocabulary: Demonstrating a broad range of vocabulary knowledge

relevant to the task. Coherence: Logical flow and use of linking wordsto maintain smooth
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communication.
2.5 Operationalization of Main Categories

In the following paragraphs, the operationalization of variables is thoroughly
explained which involves defining the study’s measurable indicators to successfully assess
the implementation and impact. Here, the research establishes how variables are going to be
measured and provides clarity on the instruments selected to obtain accurate results. By
breaking variables into dimensions and identifying indicators, the researcher is able to
choose the most suitable data collection methods. This, in turn, ensures the instruments
chosen to align with the study's objectives and provide reliable insights. Hence, the
dimensions, indicators, and scales identified for this study are described in order to assess
TBI's effectiveness in improving speaking fluency (Arias, 2012; P. Bhandari, 2022).

2.5.1 Task-Based Instruction (TBI)

In this study, TBI was implemented through carefully designed speaking tasks
tailored to the learners’ A2-level proficiency. Tasks included activities such as role-plays
and collaborative projects about real-life situations and personal experiences. The
dimensions, indicators, and scales identified based on the researcher’s experience, the
literature review, and previous related studies were the following.

For the Pre-task dimension, the identified indicators were the use of authentic
materials, activation of prior knowledge, and providing clear instructions. In addition, the
alignment of activities with task goals and preparation for meaningful engagement. For the
Task Cycle, the indicators are the tasks requiring problem-solving, collaboration, and
communication in English. As well as the type of task and evidence of meaningful language
use. For the Language Focus and Feedback stage, the indicators were the activities of
analyzing language forms, practicing target structures, and incorporating constructive
feedback.

These three states are measured by a nominal scale, that is, considering the three
TBI stages and Type of tasks employed. On the other hand, for the Learner Perception
dimension, the indicators are the student’s perspectives on task difficulty, relevance, and
effectiveness. Here a 4-point agreement scale (Strongly Agree to Strongly Disagree) was
established in order to evaluate students' views on task effectiveness and difficulty.

2.5.2 Speaking Fluency
The other main category is operationalized by evaluating learners ora performance

based on the following indicators and scales. Accuracy is assessed by measuring the
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frequency and quantity of grammatical errors during spoken tasks. Pronunciation and
Clarity are evaluated by measuring clear and intelligible speech, with minimal
pronunciation errors. Speed and Hesitation are measured by assessing speech pace and the
frequency of pauses or hesitations. Vocabulary is Assessed by the range and
appropriateness of vocabulary used during tasks. In addition, Coherence is Evaluated based
on logical flow and effective use of linking words to maintain structured communication.
The dimensions are scored with 5-point Likert quality scales with the options. Excellent,
Good, Average, Fair, or Poor; and they also employ a 4-point frequency scale with the
options Always, Often, Sometimes, and Never.

2.6 Justification of Data Collection M ethods

Selecting the most appropriate method of data collection and analysis is key in order
to obtain clear outcomes when conducting research. Research methods are mainly divided
into three which are quantitative, qualitative, and mixed. Each of them is suitable for
different types of studies, they have their own advantages depending on the expected
outcomes, and they also employ different data collection tools (Sarwono, 2022; Sreekumar,
2023). Regarding quantitative method, as the name implies, focuses on collecting and
analyzing numerical datawith the purpose of identifying patterns, relationships, or trends.

On the other hand, the qualitative method focuses on analyzing the issue thoroughly
seeking to comprehend experiences, beliefs, or contexts. One of the main characteristics of
this method is that it is more flexible and interpretative compared to the previous one
(Hyginus & Eze, 2023).

Furthermore, many researchers in order to obtain a more comprehensive
understanding of the problem, opt to use a mixed-method approach which as the name
implies, combines quantitative and qualitative approaches. As Johnson and Teddlie (2021)
argue, a mixed method enables researchers to take advantage of the benefits that both
methods offer, which in turn, results in robust and detailed findings.

Therefore, in order to thoroughly explore the effect of TBI on speaking fluency, the
present research uses a mixed-method approach. This approach allows for the collection of
both gquantitative data by measuring improvements in fluency through pre-test and post-test
results and a survey to collect information on the students’ perceptions; and, mixed
(quantitative and qualitative) data by understanding students fluency gradual improvement
during the intervention through an observation checklist. To sum up, it was concluded that

the mixed approach was the most suitable method for data collection to be able to conduct
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triangulation and offer depth and context to the findings.
2.7 Delimitation of population, sample, and sampling

The population of interest for this research proposal involves EFL teenage learners
attending English Lingua Franca Academy in the city of Pinas, El Oro, Ecuador. This
educational establishment serves a diverse student body of over 300 individuals, ranging
from toddlers to adults. Of these, approximately 100 are teenagers, and around half are
enrolled in A2-level, making them the primary population of interest. This demographic is
particularly significant because teenagers at the A2 proficiency level often struggle to
develop speaking fluency due to a combination of internal and external factors. This makes
them an ideal group for assessing the effectiveness of Task-Based Instruction (TBI) in
improving oral fluency.

An essential step during the sample selection is defining the population boundaries
since it allows identifying eligible subjectsthat isthe individuals that are qualified for the
study. It also enables the selection of a representative sample which increases the external
validity of the study. This step is also essential for drawing meaningful conclusions,
obtaining a more defined answer to the research question, and applying the results to other
populations (Casteel & Bridier, 2021; Martinez-Mesa et al., 2016; Palinkas et al.,

2015). Hence, after considering this study’s objectives, overall population size as well as
representativeness and practicality it was found that the best type of sampling method was a
non-probabilistic one.

Consequently, purposive sampling was selected based on the following criteria. 1)
These students are at the same English proficiency level A2. 2) All the subjects are students
in the Academy. 3) These students have the same class schedule. 4) They come to the
Academy to improve their English skill. 5) The participants are all teenagers of 15to 17
yearsold. 6) Students have the availability and willingness to take part in this study. 7) All

their parents or legal representatives have consented to their children to partake in this

study.

Table 1.

Sample
Participants Sample Population Percentage
Female 7 70%
Men 3 30%
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Total 10 100%

Note. Demographic information of the study’s sample population
2.8 Resear ch context

This research takes place at Lingua Franca Academy, RUC: 0702398959001, CIIU
code: P854994. This private educational establishment is located in the urban area of Pinas,
El Oro, Ecuador and it welcomes around 300 students of all ages, from 3 years old
onwards, of which approximately 100 are teenagers. Class sizes are a maximum of 10
students. In addition, the institution has seven English teachers specialized in different age
groups and language proficiency levels. This educational establishment operatesin the
morning, afternoon, and evening shifts. The students attend English classes on different
schedules coordinating their school schedules and teachers’ availability.

2.9 Research stages

In order to conduct the present research a series of steps were meticulously followed.
The first one wasthe delimitation of the problem where the researcher carefully identified
her students’ needs, lacks, and wants through observation and the application of a skill test.
After identifying the problem, the object, general and specific objectives, and research
guestions were established and the most appropriate research approach was selected. Then,
the second step started, which was the elaboration of the Literature Review also known as
the theoretical framework, in this stage the researcher collected relevant information about
both the dependent and independent variables from the research’s theme as well as previous
studies, all this data was taken from reliable and updated sources.

Subsequently, the third stage corresponds to the elaboration of the instruments and
lesson plan (intervention). For the present study a pretest, a posttest, an observation
checklist, and a survey were created or adapted by the researcher based on the study’s
specific objectives. After that, the following stage was the application of instrumentsin
order to collect relevant data and information to solve the research question proposed at the
beginning of the study. Afterward, the fifth stage was the data tabulation, analysis, and
discussion of results, after collecting the information from the participants, the quantitative
data was tabulated and organized into datasets in order to better analyze the information
which was also contrasted and supported by the qualitative data which was also coded in

order to better analyze it. Finally, the sixth step was drawing conclusions and

recommendations based on the research findings.
Table 2.

48

La Universidad para todos




UBE LINIVERSIDAD
i BOLIVARIANA
s DEL ECUADOR

Sagesof the research
Description Activities Performers
Delimitation of Definetheobject of | Identify students’ Resear cher
the problem the study and the needs, lacks, and Tutor
methodology. wants through a
diagnostic test.
Establish the
object, general and
specific objectives,
and research
questions Select the
most appropriate
research approach.
Literaturereview Definethe Search for and Resear cher
Theoretical explore previous
Framework. bibliographic
information related
to the study’s topic
from reliable and
updated sources
such as books and
articles.
Elaboration Considering the Elaboration of the Resear cher
or Adaptation research lesson plan Expertsto
of objectives select (intervention), a validate the
Instruments and research pretest, aposttest instruments.
method chosen, with arubric, a
and create or checklist, and a
adapt the best survey.
instruments to
collect data
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Application Apply the Conduct the Resear cher
of Instruments to intervention
Instruments collect Apply the
guantitative and pretest,
qualitative data. posttest,
checklist, and
survey.
Data analysis Tabulation and Tabulation and Resear cher
analysis of data coding of
quantitative and
qualitative data.
Analyze the data
and contrast it to
previous studies.
Conclusionsand Gather the Writethe Resear cher

Recommendation

S

resear ch findings.

conclusionsand
recommendations
based on the sudy
findings.

Note. Description, activities, and who performed each stage of the research process.

2.10.Research Scope

The scope of this study is both descriptive and explanatory, aiming to evaluate the
effectiveness of Task-Based Instruction (TBI) in enhancing the speaking fluency of A2-

level learners at an English Academy in Pinas, El Oro, Ecuador. The study focuses on a

population of ten EFL teenage learners, aged 15 to 17, who share the same proficiency level
(A2) and class schedule at the Academy. These students attend the Academy with the
shared objective of improving their English skills and have expressed their willingness to

participate in this research, with parental or legal consent obtained for all participants.

The descriptive aspect of the study involves assessing the students’ preliminary

speaking proficiency through pretests to establish a starting point for comparison.

Additionally, the present research details the design and implementation of the TBI

intervention, providing an exhaustive description of the tasks employed during the 5 weeks.
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The study's explanatory component seeks to analyze the relationship between TBI and the
observed improvements in speaking fluency, with specific attention to the speaking
subcomponents such as fluency, pronunciation and clarity, grammar, and vocabulary.

To achieve these objectives, the study employs a mixed approach which combines
guantitative data from pre- and post-tests and surveys, and mixed data, that is quantitative
and qualitative, from the observation checklist to track gradual oral fluency improvements.
This method enables triangulation, providing depth and context to the findings, making it
the most suitable choice for the study. By integrating these methods, the study validates
findings through methodological triangulation and provides both satistical and contextual
insights into the relationship between TBI and the development of speaking fluency.

2.11.Type of Research

The research was primarily afield and quasi-experimental study. The field study
was justified by the need to collect empirical data directly from the English Academy,
involving teenage participants aged 15 to 17 and their classroom environment. Conducting
the study in this setting allowed for direct observation and interaction with the participants
during the implementation of Task-Based Instruction (TBI). The field research approach
facilitated the collection of real-time data through pre-tests, post-tests, observation
checklists, and surveys. This method was essential in understanding the practical
application and effectiveness of TBI in the specific context of the Academy. Furthermore,
the field research allowed for the integration of quantitative and qualitative data, providing
a comprehensive understanding of the intervention and aligning with the mixed-methods
approach chosen for the study.

The research was also quasi-experimental as it sought to investigate the
effectiveness of TBI in improving the speaking fluency of A2-level learners. Unlike atrue
experimental design, the study involved a single group of ten participants selected through
purposive sampling, without the inclusion of a control group. The TBI intervention was
conducted over five weeks, during which the approach was systematically applied to the
selected participants. This design enabled the assessment of the impact of TBI on students’
speaking fluency by comparing pre-test and post-test results within the same group. The
guasi-experimental component aimed to explore the relationship between the intervention
and improvements in speaking skills, focusing on fluency metrics such as accuracy, speed,
and complexity. By employing both quantitative and qualitative data collection methods,
the research provided valuable insights into the effectiveness of TBI in enhancing speaking
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proficiency, contributing to the field of English as a Foreign Language (EFL) pedagogy.
2.12.Description of the Instruments

This study utilized a mixed-methods approach, requiring the collection of both
guantitative and qualitative data. To gather the necessary information, a series of
instruments were thoughtfully developed or adapted. Each instrument is detailed in the
following paragraphs to ensure clarity regarding their validity and reliability.

2.12.1. Pre-tests and Post-tests

The Pretest and Posttest are designed to evaluate the speaking fluency of
participants before and after the Task-Based Instruction (TBI) intervention. The pretest was
administered before conducting the intervention in the first week, lesson 1, in order to
diagnose the student’s speaking proficiency level, and more specifically their level of oral
fluency. Thistest involves arole-play where students simulate a conversation with a
receptionist at a music school, covering tasks such as expressing what they want to do,
asking about the lesson time and location, and signing up for lessons.

The posttest was applied after concluding the intervention, that is, on the fifth week,
lesson 14, in order to diagnose the learners’ speaking level after experiencing the TBI
approach to improve their oral fluency. Thistest usesasimilar role-play scenario as the
pre-test, that is, the learners prepare a conversation with a receptionist at alanguage school,
where students inquire about English classes, they also ask about the class schedule and
location, and sign up for the class.

Both assessments are graded using a rubric that evaluates fluency, vocabulary,
language usage (grammar and syntax), and pronunciation, with scores ranging from poor (1
to 2 points) to excellent (9 to 10) for each criterion. The total score for each test is 40
points, and the comparison of pretest and posttest results helps measure the impact of TBI
on students’ speaking fluency.

2.12.2. Observation Checklist

The Observation Checklist is atool used after each of the sixth tasks that congtitute
the intervention to monitor students progress in speaking fluency. The checklist helps track
gradual improvements in the speaking categories of Pronunciation and Clarity, Fluency,
Grammar, and Vocabulary. This instrument assesses the student's performance using a
frequency scale: Always, Often, Sometimes, and Never. For each task, the observer rates
whether the student demonstrates clear speech, spontaneous communication, and minimal

pauses, hesitations, or stuttering. It also evaluates the student’s use of appropriate grammar
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structures and vocabulary relevant to the task.

The observer which is the researcher herself is encouraged to provide comments or
additional observations, offering qualitative insights into the student’s performance and
areas for improvement. This checklist allowed for continuous tracking of each student’s
speaking abilities, providing valuable datato explore the effectiveness of TBI in enhancing
fluency.

2.12.3. Survey

The Survey is a quantitative instrument used to gather students perceptions of Task-
Based Instruction (TBI) in improving their speaking skills. This survey aimsto explore
students' attitudes towards TBI, their engagement levels, and how they perceive the impact
of TBI on their speaking fluency. This research tool was applied at the end of the data
collection stage, on the fifth week, lesson 15. The survey consists of 12 questions,
categorized into three main sections. general attitudes toward TBI implementation, the
effect of TBI on speaking skills, and the effect of TBI on speaking fluency. It used a 5-point
Likert scale (Strongly Agree, Agree, Neutral, Disagree, Strongly Disagree) to assess
students' responses.

The survey’s questions focus on various aspects such as comfort with tasks,
enjoyment, confidence in speaking, the frequency of speaking opportunities, vocabulary
use, and grammar knowledge improvement. Additionally, it evaluates how TBI influences
fluency, including the reduction of hesitation, pauses, and the ability to speak confidently in
front of peers. The responses help determine students overall satisfaction with TBI and
provide insights into how the method affects their speaking performance.

2.13. The Validation
2.13.1 Description of the methodological proposal

A methodological proposal in EFL teaching and learning provides a structured plan
to examine aresearch issue in English language education. It details the research design,
tools, procedures, and data collection and analysis methods, ensuring they align with the
study's goals. Such proposals often investigate teaching approaches, such as Task-Based
Instruction (TBI) or Communicative Language Teaching (CLT), to evaluate their impact on
developing specific language skills like speaking, listening, or writing (Ellis, 2003).
Accordingly, the present research which aims to determine the effectiveness of Task-Based
Instruction to enhance the speaking fluency of A2-level learners from an English Academy

located in Pinas, El Oro, Ecuador is a methodological proposal. It was intended to deepen
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the pedagogical and didactic understanding of language teaching approaches and methods
by exploring the effectiveness of TBI in enhancing EFL learners’ speaking fluency.
2.12.4. Description of the Evaluation and Validation of the Proposal

The evaluation and validation of the proposal involved athorough and multi-
dimensional process designed to assess its effectiveness and impact on language learning.
This procedure included both formative and summative evaluation methods, alongside
careful validation through expert judgment.

2.13.2 Expert Validation

To ensure the research proposal’s validity, expert input was sought at every stage of
the process, from selecting the theme to carrying out the research. Each step, including the
conceptual and operational matrices of the variables, underwent meticulous review and
validation by the thesis tutor, a distinguished engineer, and a bachelor in education with
two master’s degrees, one in education and innovation technology and the other in English.
This expert carefully evaluated the proposal to ensure alignment with contemporary
language learning theories and practices. Additionally, the tutor approved the research
design and methodology, providing valuable advice and suggestions throughout the
process. These contributions significantly enhanced the proposal’s rigor and educational
effectiveness, supporting the master's students in refining and validating their work.

2.14 Data Collection Process

The data collection process started with gathering raw data from the pre-test, which
was organized into a structured dataset using the pre-test rubric which evaluates the criteria
of fluency, vocabulary, language usage (grammar and syntax), and pronunciation. During
the five-week TBI intervention, the observation checklist was applied consistently at the
end of each task to monitor students' progress. The checklist data was tabulated for easier
analysis, while the observations were coded and systematically analyzed to identify
significant trends and patterns in the students speaking fluency development throughout the
intervention. Following this, the post-test was conducted, and the data collected through the
rubric was compiled to compare and contrast with the pre-test results. Finally, the survey
aimed at capturing learners’ perceptions and attitudes toward TBI implementation was
administered, with the responses organized into a dataset for subsequent analysis.

2.15 Description of the Analysis
Quantitative data from the pre and post-tests were analyzed using descriptive

statistics, including means, standard deviations, and percentage improvements, to compare

54

@ La Universidad para todos



UBE LMIVERSIDAD
é,'__g_:, BOLIVARKIANMA
DEL ECLIADOR

participants performance in fluency, vocabulary, grammar, and pronunciation. This
comparison highlighted measurable changes and overall improvements in speaking
proficiency, with results visualized through tables and graphs. The observation checklist
data, collected after each task, were tabulated to monitor participants progress over time.
Performance trends in fluency, pronunciation, grammar, and vocabulary were quantified
using a frequency scale (Always, Often, Sometimes, Never) and supported by qualitative
comments from the observer/researcher, providing context and deeper insights into
students development. Survey responses were analyzed to explore learners’ perceptions
and attitudes toward TBI, with Likert-scale results summarized as percentages and averages
across categories like engagement, motivation, and fluency improvement. Finally, data
triangulation ensured validity by comparing pre and post-test and survey outcomes with
trends from checklists, providing a holistic view of TBI’s effectiveness. This integrated
analysis highlights both measurable gains in speaking fluency and the participants positive
attitudes toward TBI, offering valuable insights into its application in EFL classrooms.
2.16 Ethical Considerations

Concerning ethical considerations, privacy and consent were essential aspects that
were contemplated especially because this study was conducted in a classroom setting with
teenage (underage) participants. Hence, informed consent was obtained from the learners’
parents or guardians. In this consent form, information such as the study’s purpose,
procedures, and the voluntary nature of participation was detailed. This process ensured
that participants and their families were fully aware of what the study entailed. Similarly,
other important aspects that were taken into consideration were data protection and
confidentiality. Therefore, in order to respect the subjects’ privacy, it was also clearly stated
in the form that all the data collected from the participants such as video or audio
recordings of speaking tasks, test results, and survey responses were going to be kept
confidential and securely stored. In addition, in the study’s reports or publications, the

participants’ anonymity is maintained to protect participant identities.
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CHAPTER 111
PROPOSAL PRESENTATION AND VALIDATION
3.1 Presentation

The current chapter presents the implementation of the methodological proposal
which consisted of an intervention employing Task Based Instruction Approach to enhance
A2 EFL learners speaking fluency which was already identified as the most challenging
aspect for EFL learners. TBI was implemented in a series of three phases, Pre-Task, Task
Cycle, and Pogt-Task.

In the following paragraphs, the description of the whole implementation process is
presented as well as the results obtained after applying the data collection instruments. The
datais thoroughly analyzed and interpreted in order to answer the two researcher questions
proposed at the beginning of this study.

3.2 Description of the intervention
The study’s intervention phase had a duration of five weeks, with three hours of class per
week, totaling 15 hours/lessons. It encompassed a series of phases that took place during
that period of time starting from the pre-test application, the intervention itself, the post-
test, and finally survey administration. In the following epigraphs, each phase is explained
in detail.

3.2.1 The pretest phase

In the first lesson, after having asked for permission from the institution and the
participants' legal representatives, the researcher who was also the students’ EFL teacher
proceeded to briefly and clearly explain the study’s objectives and the instrumentsto the
participants. After this explanation, the researcher started with the pre-test which consisted
of aroleplay which was a conversation between a receptionist of a music school and a
student interested in taking beginner guitar lessons. The students had to work in pairs and
plan a dialogue following the prompts provided by the researcher.

Before carrying out the activity the teachers activated prior knowledge, explained
the task, divided the students into pairs, and assigned A and B roles. Students had 20
minutes to prepare and rehearse their parts and then they presented the roleplay. During the
activity, the teacher audio-recorded their performances in order to grade their speaking
using the rubric designed for the Pre-test and Post-test. The rubric covered 4 main criteria
fluency, vocabulary, grammar, and pronunciation each criterion was graded over 5 points
that isthe total grade was out of 40 points. It had a 5-point Likert ordinal rating scale with
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the parameters Excellent, Good, Average, Fair, and Poor.
3.2.2 Theintervention phase

The next step was the implementation of TBI into speaking lessons to enhance the
learners’ oral fluency. The intervention lasted 12 hours of class and it consisted of six tasks
that followed Willis (1996)’s TBL Framework. In this sense, every task was divided into 3
stages, the first was the Pre-Task which started with awarm-up for prior knowledge
activation and then the introduction to the topic and task. In this part, the teacher presented
the most useful expressions and vocabulary related to the topic as well as sample
conversations (video and audio). After that, the learners practiced the vocabulary and
pronunciation through some activities. Finally, the tasks were clearly explained,
instructions were provided and the roles were assigned or the groups were formed randomly
by the researcher.

Regarding the second phase which was the Task Cycle, the students were given
around 30 minutesto prepare their dialogues and rehearse them after that, learners had to
present their final result in front of the class. Finally, the Post-Task wasthe last step where
learners received the teacher’s feedback. These phases were followed for the six tasks
which were basically roleplays simulating different real-life situations. The topics of the
tasks were: Task 1 ‘Making plans with a friend’, Task 2 ‘Ordering a meal at a restaurant’,
Task 3 ‘Asking and Giving Directions’, Task 4 ‘Calling and Leaving a message’, Task 5
‘Asking a friend how he/she is feeling, showing sympathy’, and Task 6 ‘Shopping for
clothes’.

3.2.3 The posttest phase

After completing the intervention, the next step was measuring the learners’
speaking proficiency in order to compare the results and identify variances in their
performance after experiencing TBI. Similar to the pre-test, the learners had to carry out a
task in pairs where one of the students was the receptionist in a language school and the
other was a sudent interested in taking English lessons. In the same way, the teacher
explained the task, presented useful vocabulary, assigned roles and after giving learners
around 20 minutesto prepare and rehearse they presented the roleplay and the researchers
audio-recorded the students’ dialogues in order to analyze their performance and fill in the
post-test rubric.

3.2.4 Thesurvey phase

During the last lesson, the teacher/researcher reflected on the tasks students had
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been conducting throughout the five weeks and reminded them of the purpose of the study.
Then the researcher explained that she would send them a link to an online form (survey)
where they had to express their honest opinions regarding the implementation of the TBI
approach to improve their speaking. The students completed the form and the researchers
thanked them for all their participation and cooperation in this project.
3.3 Location
The present study was conducted in Pinas, El Oro, Ecuador at a private English
Academy.
3.4 Equipment and materials
The resources employed during this research were a small classroom for a
maximum of 10 students, alaptop and a TV to project the activities and sample videos and
audios, and a cellphone for audio recordings that were used to carefully fill out the
instruments and grade the learners’ oral performances throughout the tasks, a whiteboard

and markers, Speaking cards/prompts, rubric, and an observation checklist.
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RESULTSAND DISCUSSION

In this section, the data collected from the application of the research instruments
are displayed. These results are described, analyzed, and discussed in order to answer the
research questions proposed at the beginning of this study.

3.5 Research question 1: How would the implementation of Task-Based Instruction
improve the English-speaking fluency of A2-level students attending an English
Academy?

In order to address this question, the researcher designed three instruments:. a pre-
test, administered at the beginning of the study prior to the intervention; a post-tes,
conducted after the intervention was concluded; and a checklist, completed throughout the
intervention after each task to monitor students progress. All these instruments were
applied to atota of 10 participants. In the following tables and graphs, the results from the
pre-test, post-test, and checklist are presented, interpreted, and analyzed in detail in order to
solve the first research question.

First, the pre-test and post-test results will be analyzed individually, followed by a
comparison between them. Hence, it is worth mentioning that in order to grade these tests,
the researcher utilized arubric that included the following criteria: Fluency, Vocabulary,

Language Usage (Grammar), and Pronunciation, each scored out of 10 points, for atotal of

40 points.

Table 3.

Pre-Test Results by criterion

N Mean Max Min SD

Fluency 10 5,6 8 3 1,6465452
Vocabulary 10 7 9 5 1,15470054
LanguageUsage 10 7,5 9 6 1,26929552
Pronunciation 10 6,2 9 4 1,75119007

Note. Descriptive statistics of the pretest organized by criterion.
Elaborated by: Arias (2025)

Figure 2.

Pre-Test Results by criterion
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Table 1 presents the descriptive statistics of the pretest marks, with the data
organized by criteria. The pre-test was applied to atotal of 10 A2-level students before the
intervention. Regarding the aspect of fluency, asit is observed, the maximum score was 8,
while the minimum was 3. The average score in this component was 5.6, with a standard
deviation of 1.65. These statistics evidence a somewhat low level of speaking fluency
among the students. In addition, the standard deviation suggests a moderate level of
dispersion which means that students fluency levels varied, that is, some students
performed significantly better than others. According to the researcher’s comments, some
learners demonstrated more fluency when speaking in English than others did despite being
at the same level in the English proficiency course, dueto variations in their individual
learning styles and personality traits.

Concerning the vocabulary aspect, asit is presented, the maximum score was 9 and
the minimum was 5, with a mean score of 7 and a standard deviation of 1.15. These data
suggest that students had a relatively strong mastery of vocabulary. The standard deviation
was low compared to the previous speaking subskill (fluency) which implies that sudents
showed a more consistent performance and understanding in this area. According to the
comments, learners present asimilar level of vocabulary knowledge due to the fact that
they have acquired it over the duration of the course. Consequently, most of them have
successfully internalized the learned expressions and can effectively incorporate them into
their dialogues.

Regarding the linguistic component of language usage (grammar), the results were

dlightly higher, with a maximum score of 9 and a minimum of 6. The mean score was 7.5,
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and the standard deviation was 1.27. These outcomes indicate that most of the participants
showed a fair understanding of grammatical structures. The standard deviation was slightly
low which suggests that students performances were steadier, with fewer extreme
variations. According to the researcher’s comments, the pre-test was designed for learners
at their proficiency level (A2) therefore most of them were able to successfully employ the
grammar structures they have acquired throughout the course such as the simple present,
modal verbs, and affirmative, negative, and interrogative forms.

Finally, for pronunciation, the maximum score recorded was 9, while the minimum
was 4. The average grade was 6.2, with a standard deviation of 1.75 which turns out to be
the highest SD among all the criteria. These statistical results suggest that pronunciation
was another challenging area for sudents. The standard deviation reflects greater variability
in pronunciation skills among participants. In other words, some participants had good
pronunciation while others struggled significantly in this area. These results were
corroborated by the researcher who noticed that some participants mispronounced words
more frequently than others. This variation may be due to internal factors such as their
individual linguistic skills. For example, some students excel in written language but face
greater challenges with listening and speaking.

To sum up, according to the pretest results, the students demonstrated mastery of
vocabulary and language usage areas, whereas they evidenced weaknesses as well as more
variability and lower mean scores in fluency and pronunciation aspects. These findings
confirmed the necessity to develop targeted interventions focused on improving fluency and
pronunciation to enhance their overall speaking level. Pre-test outcomes align with
Quezada et al., 2017 and Soria et al. (2020) who declared that Ecuadorian EFL students
present greater difficulties in developing their speaking skills, with fluency being the most

prominent challenge.

Table 4.
Post-Test Results by criterion
N Mean M ax Min SD
Fluency 10 7,6 10 5 1,57762128
Vocabulary 10 8,3 10 6 1,33749351
L anguage Usage 10 7,8 9 6 1,13529242
Pronunciation 10 74 10 5 1,42984071

Elaborated by: Arias (2025)
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Figure 3.
Post-Test Results by criterion
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Table 3 depicts the descriptive statistics of the results obtained in the post-test. Overall, the
data show a global improvement in the participants’ speaking performance when comparing
them with the pre-test grades. Regarding the aspect of fluency, it was obtained that the
maximum score was 10 while the minimum was 5; hence, the mean score increased to 7.6.
In the same way, the standard deviation was 1.58 which implies that there was less
variation in fluency performance compared to the pre-test where the SD was 1.65. These
data suggest that the learners demonstrated an improvement in their ability mastery of
speaking naturally and fluently, showing as well a smaller gap between lower and higher-
performing students. These findings can also be validated by the researcher’s comments
where she stated that the speaking fluency of the large majority of students enhanced
notably as well as their speaking confidence.

Concerning vocabulary, during the posttest the students reached higher scores compared to
the pretest results. For instance, the grades ranged from 6 (minimum) to 10 (maximum),
and the mean score ascended to 8.3. On the other hand, the standard deviation showed a
dlight increase from 1.15 in the pretest to 1.34 in the posttest which indicates that there was
more variation in the learners’ vocabulary mastery. These results suggest that even though
most students improved their vocabulary use, differences in their performances persisted.
Overall, it was found that after the intervention the students demonstrated a stronger
vocabulary grasp and were able to use English words more effectively while expressing

themselves orally. These data were also proved by the researcher’s comments where she
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noted how after the interventions most learners exhibited a better grasp of vocabulary. In
this sense, Khan et al. (2018) affirmed that it is crucial to implement communicative
language teaching approaches such as TBI in order to increase the EFL students’
vocabulary repertoire which was proved in the present study.

In relation to Language Usage (grammar), an increase in the scores was identified
since the grades ranged from 6 to 9 as well as an upsurge in the mean score from (pretest)
7.510 7.8 (post-test). The standard deviation for this aspect was 1.14 which evidences a
decline compared to the pre-test’s SD which was 1.27. These outcomes indicate that
participants demonstrated progressin their ability to use grammatical structures correctly
after the intervention. Moreover, the statistics showed fewer variations between the
learners’ scores. Based on the author's comments, most of the participants showed a solid
understanding of grammatical structures, therefore, it was easier for them to use the correct
forms and tenses during the post-test. These results are supported by Phuong (2025) who
after applying TBI and analyzing the post-test results found that the participants
demonstrated a better grasp of grammatical structures and more accuracy in learners’ oral
performances compared to the pre-test results.

With regard to pronunciation, it was found that there was indeed an improvement in
learners’ scores with a maximum of 10 and a minimum of 5 and a mean score that
increased from 6.2 (pre-test) to 7.4 in the post-test. In addition, the standard deviation for
pronunciation was 1.43 which reveals the level of deviation declined compared to the
pretest (SD=1.75). This indicates that even though there was still some variation among
students’ performances, they were lower than in the pre-test. These outcomes suggest that
pronunciation skills improved, becoming more consistent among the group. The researcher
supported these findings by affirming that learners proved to have enhanced pronunciation
and were able to produce clearer and more comprehensible speech during the post-test.

On this matter, Ahmed (2017) elucidated that pronunciation is a fundamental
subskill to achieve oral fluency in any language however it is very challenging too.
Therefore, the author affirmed that employing the appropriate approaches where students
are encouraged to use the language and play an active role in their learning can help them to
overcome these challenges as it was observed in these results.

In general, the post-test results reveal noteworthy improvement in all four criteria:
fluency, vocabulary, grammar, and pronunciation. The mean scores were raised in all the

speaking subskills which enables the researcher to prove the effectiveness of implementing
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TBI to enhance oral fluency. Moreover, the decrease of the standard deviation in three
speaking aspects (fluency, grammar, and pronunciation) points out that the learners’
performance became more even, with fewer significant breaches between stronger and
weaker participants. Nonetheless, when it came to vocabulary, results exhibited a slight
growth in standard deviation which may indicate that despite the fact that the participants
improved in this component, there was still some variation in how efficiently they applied
the newly learned words.

These findings align with Phuong (2025)’s conclusion that implementing Task-
Based Instruction in speaking lessons considerably improves learners' speaking skills.
Similar to the present study, the author was able to obtain an increase in all the speaking
subskills compared to the initial assessment, with fluency improving the most. In the same
way, the overall results obtained from the post-test also line up with Safitri (2018)’s
findings whose findings also revealed that the EFL learners’ speaking skills significantly
increased in the post-test. According to this author, most of the learners’ speaking abilities
were categorized as high or modest which was better than the pre-test resullts.
Tableb5.
Comparison of the descriptive statistics between Pre-Test and Post Test total scores

Mean Max Min SD
Pre-Test 26,3 34 18 541
Post Test 31,35 38 22 464

Note. This table shows the descriptive statistics of the total results from the pre-test and
post-test data.
Elaborated by: Arias (2025)
Figure4.

Comparison of the descriptive statistics between Pre-Test and Post Test total scores
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As it can be observed in the graphic, the Pre-Test and Post-Test comparison of
results denote a clear improvement in student performance after the intervention.
Concerning the mean of the total score, it evidenced an upsurge from 26.3 in the Pre-Test to
31.35in the post-test. This indicates that, overall, the participants performed better after the
intervention.

Inasimilar vein, when comparing the maximum scores, it can be stated that it
certainly rose from 34 to 38 which reveals that the highest-scoring student improved their
performance. Correspondingly, the minimum score also evidenced an increase from 18 to
22 which also hints that even the participant with the lowest performance showed
improvement. As for the standard deviation, it can be noted that it decreased from 5.41 in
the Pre-Test to 4.64 in the podt-test. This lessening denotes that the learners’ grades became
more consistent or that there was less variation in their performance levels.

In this sense, considering the decline of the scores dispersion and the total scores
surge, TBI implementation provided positive results. In other words, TBI undeniably
helped learners to enhance their speaking skills including their oral fluency which wasthe
main target of this study. In addition, the intervention also proved to promote a more
balanced level of achievement amongst the whole group.

These findings agree with those attained by Nget et a. (2020) who after comparing
the pretest and posttest found that TBI made significant contributions to the learners’
speaking skillsin general aswell asin all sub-skills. As reported by these authors, in the
post-test, the group showed significant improvement compared to the pre-test. They
affirmed that the implementation of TBI provided extensive speaking practice which

greatly enhanced their performance by permitting them to use language for meaningful
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communication.
Table6.
Observation Checklist Results Task 1 (Fluency)

Fluency Always Often Sometimes Never
(%) (%) (%) (%)
3. Thestudent isableto speak
0 30 60 10
spontaneously.
4. The student speaks smoothly
20 30 40 10
with minimal pauses
5. Thestudent speaks confidently
20 20 40 20
without hesitation.
6. Thestudent speakswithout
_ 20 40 40 0
stuttering.
7.  Thestudent produces
comprehensible speech at an 20 30 50 0
appropriate pace.
8. The student’s ability to engage
in conversationsislimited but 20 40 30 10

effective for everyday situations.

Elaborated by: Arias (2025)
Figureb.
Observation Checklist Results Task 1 (Fluency)

Observation Checklist Results Task 1 (Fluency)
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The table only displays the results for fluency since it was the speaking subskill
where the learners presented the most difficulty and therefore, the most relevant subskill for
this study. When performing the first task which was the roleplay “Making plans with a
friend”, the students were expected to work in pairs and create a dialogue between two
friends making plans. Asit can be noted in statement three, 60% of the participants
sometimes spoke spontaneously, while 10% never did. These percentages indicate that a
large portion of learners were not able to engage in a fluid conversation. These results can
be supported by the comments provided by the researcher who directly observed the
students’ performance during each task. The findings fully align with the researcher's
comment since she stated that even after studying the pertinent vocabulary and grammar
structures and creating a script, most students were still unable to express themselves
naturally in their roleplay.

Similarly, in statement five, 40% of the participants sometimes talked confidently
without hesitation and another 20% never did. Thisreflectsthat more than half of the
learners exhibited a lack of confidence since they struggled to express their ideas oraly in
English without hesitation. This issue was further highlighted in statement four, where it
was found that 40% of the participants sometimes expressed themselves smoothly with few
pauses and 10% never did whereas 30% of them often talked making minimal pauses and
20% aways did. These statistical data indicate that although some participants were able to
engage in smoother talks, some others continued to struggle with maintaining a fluid
dialogue. These data were corroborated by the observer’s opinion as she affirmed that many
students exhibited speaking anxiety or nervousness, likely due to alack of confidence or
feeling unprepared to express themselves clearly in English. The presence of frequent
pauses among learners was also confirmed by the researcher who noticed that around half
of the learners made several pauses, making their speech difficult to understand.

Finally, another important finding was that 50% of the learners sometimes produced
understandable speech at a proper rate while 30% of them often did. This information
suggests that while some students could produce speech at areasonable rate, alarger
proportion continued struggling with spontaneous speaking, hesitation, and maintaining a
smooth flow of speech. According to the qualitative data from the researcher’s perspective
half of the students struggled with comprehensibility due to the frequent pauses they made
as well asthe poor pronunciation they exhibited and an inappropriate speech rate. The
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observer also noted that these students are not yet ready to engage in everyday
conversations.

In summary, during the first task, the learners demonstrated important challenges
regarding fluency since most of them struggled with spontaneity, smoothness, hesitation,
and pacing in their speech.

Table7.
Observation Checklist Results Task 2 (Fluency)

Fluency Always Often Sometimes  Never
(%) (%) (%) (%)

3. Thestudent isableto speak
50 30 20
spontaneously.

4. The student speaks smoothly
_ o 40 40 0
with minimal pauses
5. Thestudent speaks
confidently without hesitation.

6. Thestudent speakswithout

20 40 40 0

_ 40 60 0 0
stuttering.

7. Thestudent produces
comprehensible speech at an 20 60 20 0
appropriate pace.
8. The student’s ability to
engage in conversationsislimited

_ 20 60 20 0
but effective for everyday

situations.

Elaborated by: Arias (2025)
Figure6.
Observation Checklist Results Task 2 (Fluency)
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Observation Checklist Results Task 2 (Fluency)
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3. Thestudent 4. Thestudent 5. Thestudent 6. Thestudent 7. Thestudent 8. The student’s
isableto speak  speaks smoothly speaks confidently speaks without produces ability to engage

spontaneoudy.  withminimal  without hesitation.  stuttering. comprehensible in conversationsis
pauses speech at an limited but
appropriate pace.  effective for
everyday
situations.

mAlways mOften mSometimes m Never

The table and graphic above present the data collected during the realization of the
second task “Ordering a meal at a restaurant” where students had to prepare aroleplay in
groups of three acting as waiters/servers and customers. As it is shown in statement three,
50% of the students often spoke spontaneously during the task demonstration whereas 30%
of them sometimes and another 20% never did. These results demonstrate that spontaneity
was still a challenge for a significant number of students during the second task. This lines
up with the researcher’s observation where she was able to realize that while some students
performed better during the restaurant activity, around half of them still face difficulties
when trying to express themselves naturally even though having rehearsed what they were
supposed to say as servers or customers. This struggle may be due to their lack of
confidence as well as the lack of pronunciation some of them still experience.

In the same way, in the fourth statement issues with smooth speech were
distinguished as 40% of the participants only sometimes expressed themselves with few
pauses, that is, most of the time they failed to speak smoothly. Conversely, 40% of the
learners managed not to make too many pauses most of the time, that is, they were able to
minimize pauses and another 20% achieved a completely effortless performance with very
few pauses. Likewise, statement five showed that confidence levels varied among the
learners’ performance since 40% of the participants managed to talk confidently without
sounding hesitant only on certain occasions while another 40% frequently displayed
confidence in their speech, and the remaining 20% always spoke with confidence.

These results indicate that some learners have already developed greater easein

speaking while others are still facing some challenges to achieve this. These findings reflect
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the observer’s perspective when she affirmed that some learners still made numerous
pauses and hesitated while speaking, disrupting the flow of their roleplay. The presence of
frequent pauses likely contributed to their lack of fluency and confidence.

All the results described above reveal a mixed performance among students when it
came to fluency, with a significant portion still struggling to speak with spontaneity,
smoothness, and confidence when expressing themselves orally in English.

Table 8.
Observation Checklist Results Task 3 (Fluency)

Fluency Always Often Sometimes  Never
(%) (%) (%) (%)

3. Thestudent isableto speak

0 50 40 10
spontaneously.
4. The student speaks smoothly

0 30 50 20
with minimal pauses
5. Thestudent speaks
confidently without hesitation.

6. Thestudent speakswithout

0 30 30 40

) 20 40 40 0
stuttering.

7. Thestudent produces
comprehensible speech at an 0 40 50 20
appropriate pace.
8. The student’s ability to
engage in conversationsislimited
but effective for everyday 10 0 %0 20
situations.
Elaborated by: Arias (2025)
Figure?.

Observation Checklist Results Task 3 (Fluency)
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Observation Checklist Results Task 3 (Fluency)
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3. Thestudent 4. Thesudent 5. Thesudent 6. Thestudent 7. Thesudent 8. The student’s

o O O

isableto speak  speaks smoothly speaks speaks without produces ability to engage
spontaneoudy with minimal confidently stuttering. comprehensible in conversationsis
pauses without hesitation. Speech at an limited but
appropriate pace.  effective for
everyday
situations.

mAlways mOften m Sometimes = Never

Concerning the third task “Asking and Giving Directions”, the learners were asked
to work in pairs to prepare aroleplay where one of the students had to be a foreigner or
visitor asking for directions and the other, a city dweller. Thistask represented a greater
challenge for the students since they were supposed to determine aroute to a specific
location and give accurate directions using a city map as a prompt. As it can be observed, in
statements four and seven, during the task presentation, 50% of the students only
occasionally managed to speak smoothly and comprehensibly with minimal pauses and at
an appropriate pace. In addition, 20% more never achieved this which indicates that the
participants constantly faced difficulties in maintaining a natural flow and a suitable speed.
These results mean that the vast majority of learners struggled with consistency and clarity
throughout the whole oral presentation.

Based on the observations, the researcher noted that learners faced greater difficulty
with this task compared to the previous one. This challenge may be attributed to students
own acknowledgment that they lacked the ability to give directions and had no prior
experience doing so, even in their first language. Consequently, the observer concluded that
the task was particularly demanding due to their limited real-life exposure to similar
situations. Additionally, the vocabulary required for the task posed an extra challenge, as
students had to learn the pronunciation of street names, avenues, and roads. Furthermore,
some learners struggled with directionality, specifically differentiating between left and
right. Despite these difficulties, thistask ultimately contributed to the development of their
speaking fluency.

Inasimilar vein, when focusing on statement five results, it was found that 40% of
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the learners never talked confidently during the activity, that is, they demonstrated a high
level of apprehension and hesitation when speaking. Likewise, an additional 30% were only
occasionally able to communicate without displaying significant hesitation. These findings
suggest that most participants showed themselves unsure about their performance and they
denoted a great amount of uncertainty and speech anxiety during this task. This aligns with
the observations where signs of nervousness were clearly noticeable in the learners voices.
It was evident that the primary cause of their anxiety stemmed from challenges with
vocabulary and pronunciation, as they had limited prior experience and insufficient time to
become fully familiar with street names and directional expressions.

Moreover, it was obtained that in statement eight, 40% of the participants only
sporadically exhibited the ability to engage in everyday situations like asking for and
providing directions and another 20% never showed this capability. These results suggest
that alack of familiarity with the task, vocabulary challenges, and possible confidence
issues may have hindered their ability to participate effectively in such conversations. This
was also corroborated by the researcher who also noted a need for further preparation to
better handle these types of situations, which they may acquire over time since, due to their
age, they still lack the experience and need to take part in these types of situations.
Table9.

Observation Checklist Results Task 4 (Fluency)

Fluency Always Often Sometimes  Never
(%) (%) (%) (%)
3. Thestudent isableto speak
20 30 40 10
spontaneoudly.
4. The student speaks smoothly
. o 40 30 30 0
with minimal pauses
5. Thestudent speaks
. ' o 40 30 30 0
confidently without hesitation.
6. Thestudent speakswithout
_ 60 40 0 0
stuttering.
7. Thestudent produces
comprehensible speech at an 40 30 30 0
appropriate pace.
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8. The student’s ability to
engage in conversationsislimited
_ 40 40 20 0
but effective for everyday
stuations.
Elaborated by: Arias (2025)
Figure8.

Observation Checklist Results Task 4 (Fluency)

Observation Checklist Results Task 4 (Fluency)
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3. Thestudent 4. Thestudent 5. Thestudent 6. Thestudent 7. The student 8. The
isableto speak speaks smoothly speaks speaks without produces student’s ability

o O O O

spontaneoudy.  with minimal confidently stuttering. comprehensible  toengagein
pauses without speechatan  conversationsis
hesitation. appropriate pace.  limited but
effective for
everyday
situations.

mAlways mOften mSometimes m Never

In the fourth task “Calling and leaving a message” the students were asked to work
collaboratively in groups of three to create and then act out a dialogue in which one person
attemptsto call another. However, instead of reaching the intended recipient, her or his
receptionist answers the call and offers to take a message for them. The statistical data
obtained from the checklist showed that in statement three, 40% of the participants
sometimes succeeded in talking spontaneously and another 10% never did. On the other
hand, 30% often and the remaining 20% always spoke naturally during the roleplay
presentation.

These findings suggest that while half of the students faced challenges with
naturalness, the remaining half exhibited a more advanced level of it in their speech. These
data can be supported by the qualitative data where the observer established that several

students exhibited spontaneity difficulties at certain points in their participation which
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according to the observer can be attributed to alack of preparation, low motivation,
emotional factors such as shyness and nervousness, and peer pressure, which may have
caused studentsto feel apprehensive during the task.

Nevertheless, Table 8 displays positive results overall collected through the
checklist. For instance, in statement six, 60% of the learners always and the remaining 40%
often spoke effortlessly without stuttering. These data hint that all students demonstrated a
strong ability to speak fluently during the task though some of them may have occasionally
exhibited minor disruptions in their speech. These findings suggest that stuttering was not a
significant issue among the participants.

Moreover, asit is observed in statements four, five, and seven, 40% of the learners
always spoke smoothly with a few pauses, confidently with minimal hesitation, and
delivered an understandable and steady speech and another 30% often did. These statistical
dataimply that the mgjority of participants managed to speak comprehensibly, effortlessly,
and confidently most of the time during the task presentation. These resultsreveal a
significant improvement in students' ability to communicate effectively with minimal
interruptions. In addition, according to the observations, most of the students demonstrated
agood level of fluency while speaking however some of them lacked spontaneity since
they sounded rehearsed and not as natural. Then again, the observer acknowledged that
most of the students conveyed a clear and understandable message with sporadic
disruptions.

Overall, task four showed a positive improvement and it can be affirmed that even
though some EFL learners struggled due to external or emotional factors, others were able
to effectively engage in spontaneous conversation which is probably due to better
preparation and a boost in their confidence from the previous experiences.

Table 10.
Observation Checklist Results Task 5 (Fluency)

Fluency Always Often Sometimes  Never

(%) (%) (%) (%)
3. Thestudent isableto speak

30 40 30 0
spontaneoudly.
4. The student speaks smoothly
_ o 40 30 30 0
with minimal pauses

74

UBE
@ La Universidad para todos




LINIVERSITIATD
BOLIVAREIAMNA
DEL ECUATIOR

5. Thestudent speaks

_ _ o 40 40 20 0
confidently without hesitation.
6. Thestudent speakswithout
_ 40 60 0 0
suttering.
7. Thestudent produces
comprehensible speech at an 30 40 30 0
appropriate pace.
8. The student’s ability to
engage in conversationsislimited
40 40 20 0

but effective for everyday
stuations.
Elaborated by: Arias (2025)
Figure9.
Observation Checklist Results Task 5 (Fluency)

Observation Checklist Results Task 5 (Fluency)
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spontaneously  smoothly with  confidently stuttering.  comprehensible  to engagein
(during thetask minimal pauses without Speechat an  conversationsis
presentation). hesitation. appropriate pace  limited but

(during thetask  effective for
presentation). everyday
situations.

mAlways mOften = Sometimes ™ Never

During the fifth task ‘Asking a friend how he/she is feeling and showing sympathy’,
learners had to work in pairs and prepare aroleplay of a conversation between two friends
where one of them was not feeling good (he/she had a headache, stomachache, back pain,
and so on) and his’her friend had to show concern and sympathy and give advice. Asit can
be noted in Table 9 and Figure 9, there was little to no variation in the data compared to the
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previous task results. This indicates that this activity also yielded pretty positive outcomes.

By way of illustration, in statement six, 60% of the learners experienced occasional
stuttering, while the remaining 40% spoke fluently without any stammering. Moreover, in
statement five, 40% of the learners always spoke self-confidently and with very few
hesitations while 40% frequently talked like this. In the same way, in statement eight, it was
revealed that 40% of the participants seemed to be fully ready to engage in real-life
conversations with limited but effective speaking skills and another 40% proved to be ready
most of the time.

Furthermore, for the remaining statements, results were quite similar to the previous
task with around 70% of the students demonstrating a good mastery of fluency by
expressing themselves spontaneously, making minimal pauses, and conveying clear
messages most of the time. These outcomes were corroborated by the observations, where
the researcher affirmed that most students completed thistask satisfactorily by
demonstrating mastery of the topic and fluent and clear speech. Nonetheless, these
observations also highlighted that a smaller number of learners still face challenges
expressing themselves orally during the task presentation.

According to the researcher’s perspective, these difficulties can be attributed to
learners’ negative thoughts about their ability to speak as well as to peer pressure since
some learners are commonly expected to give a poor performance and not show
enthusiasm. In other words, emotional factors are the most common reason for the learners’
speaking problems during the tasks.

Table 11.
Observation Checklist Results Task 6 (Fluency)

Fluency Always Often Sometimes  Never
(%) (%) (%) (%)
3. Thestudent isableto speak
40 40 20 0
spontaneoudly.
4. The student speaks smoothly
. o 50 40 10 0
with minimal pauses
5. Thestudent speaks
_ _ o 50 30 20 0
confidently without hesitation.
6. Thestudent speakswithout
_ 70 30 0 0
stuttering.
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7. Thestudent produces
comprehensible speech at an 50 30 20 0
appropriate pace.
8. The student’s ability to
engage in conversationsislimited
but effective for everyday & 0 0 0
situations.
Elaborated by: Arias (2025)
Figure 10.

Observation Checklist Results Task 6 (Fluency)
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Moving on to the sixth and last task named ‘Shopping for clothes’, in this roleplay
task learners were asked to work collaboratively, fist they were randomly assigned to two
groups of customers (6 students) who were further divided into pairs since the setting was
two friends going shopping and salespeople or shop assistants (4 students). These groups
had to decide what pieces of clothing to buy, assign roles, and create their dialogues based
on some examples. For thistask, the learner brought some clothes and prepared and
arranged the set to simulate area shopping store.

According to the data displayed above, task 6 results yielded quite positive results.
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By way of illustration, in statement six, 70% of the learners talked smoothly during the task
without presenting any stuttering and the remaining 30% often spoke without disruptions
and stammering. These outcomes hint at an improved level of fluency mastery and
confidence since learner did not evidence hesitations or ssammering in their speech. In the
same way, in statement eight, 70% of the learners showed to be ready to engage in real-life
conversations despite their limited language knowledge and the remaining 30% gave the
impression to aso be ready most of the time during their performance.

Similarly, the remaining statements the results yielded were pretty favorable since
most of the participants spoke comprehensibly, confidently, smoothly, and spontaneously
the majority or the whole time, and only a minimal part of students 10% to 20% sometimes
showed mastery of sureness, clarity, consistency, and naturalness while expressing
themselves orally during the task.

After completing the interpretation and comparison of the pre-test and post-test
results as well as the observation checklist which tracked the learners’ progress during the
intervention, the first research question can be answered. There is a positive connection
between TBI and the improvement of learners’ speaking skills. The results obtained from
the pre-test and post-test proved that TBI helped the participants to enhance their speaking
skills including their oral fluency which was the main target of this study.

In the same way, the checklist results demonstrated a progressive enhancement in
the learners’ fluency across tasks, with some fluctuations primarily attributed to the
complexity of the tasks and emotional factorsthat impacted their speaking performance.
These findings reflect the ones obtained by Soria et al. (2020) who declared that employing
had a good impact on the enhancement of students’ speaking skills.

3.6 Research question 2: What are the participants attitudes and perceptions regarding
the use of Task-Based Instruction to enhancetheir speaking fluency?

In order to address the second research question, the following section presents an
interpretation and analysis of the survey results, supported by relevant bibliographic
sources. To facilitate the analysis of these results, the survey was divided into three main
sections which go from the most general attitudes to specific ones. Initially, Table 11
presents the students’ general attitudes and perceptions towards the implementation of
Task-Based Instruction in the form of roleplay activities.

Table 12.
Students’ general attitudes towards Task-Based Instruction Implementation
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Strongly Agree Disagree  Strongly

Agree (%) (%) Disagree
(%) (%)
1. | felt comfortable
performing roleplay tasks 80 20 0 0
during speaking lessons.
2. | enjoyed speaking
lessons when the teacher 90 10 0 0

assigned roleplay activities.
3. 1 would liketo continue
performing tasks when 100 0 0 0
wor king on speaking.
Elaborated by: Arias (2025)
Figure 11.

Students’ general attitudes towards Task-Based Instruction |mplementation

Students' general attitudes towards TBI
120%
100%
80%
60%
40%
20%
o ] =
1. | fet comfortable 2. lenjoyed speaking 3. | would like to continue
performing roleplay tasks  lessons when the teacher performing tasks when

during speaking lessons.  assigned roleplay activities.  working on speaking.
m Strongly Agree  mAgree Disagree m Strongly Disagree

Regarding the students’ general attitudes, it was found that when inquired about
comfort level when performing the tasks, the large majority of students, that is, 80%
strongly agreed and the remaining 20% agreed. These findings indicate that according to
their perspectives, none of the participants experienced feelings of discomfort or reluctance
toward this approach to developing speaking skills.

Inasimilar vein, when the participants were asked about their enjoyment, 90% of
them strongly agreed that they enjoyed the speaking lessons were their performed role-play

activities; in addition, the remaining 10% agreed to the same statement. These results
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demonstrate a high level of engagement and motivation when employing tasks during
speaking lessons.

Equally, when questioned if they would like to continue carrying out role-play tasks
100% of the EFL learners expressed willingness to keep using them in speaking lessons.
This agreement in the participants’ responses suggests that they perceive this type of task as
very enjoyable as well as an effective method for developing their speaking skills.

Overall, the findings of the first section revealed an overwhelmingly positive
response on the part of the learners which in turn suggests that Task-Based Instruction,
particularly through role-play, fosters a positive learning environment, increases student
engagement, and enhances their willingness to participate in speaking activities. These
results agree with the ones obtained by Prianty et al. (2022) who also found that EFL
learners have positive perceptions toward task-based language teaching, especially when it
is used to enhance their speaking skills since they consider that it creates a more effective
classroom environment.

Table 13.
Students’ attitudes towards the effect of TBI on their speaking skills

Strongly . Strongly
Agree Disagree )
Agree Disagree
4. Roleplaying has allowed
me to improve my speaking 80% 20% 0% 0%
skills.
5. My vocabulary stock has
70% 30% 0% 0%

increased after roleplaying.
6. | have improved my
grammar knowledge through the 50% 50% 0% 0%
performance of roleplays.
7. My teacher’s comments
after roleplaying helped meto 100% 0% 0% 0%
improve my pronunciation.
Elaborated by: Arias (2025)
Figure 12.

Students’ attitudes towards the effect of TBI on their speaking skills
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Students’ attitudes towards the effect of TBI on their speaking skills
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allowed meto improve stock hasincreased after grammar knowledge comments after
my speaking skills. roleplaying. trough the performance  roleplaying helped me
of roleplays. to improve my

pronunciation.

m Strongly Agree m Agree Disagree m Strongly Disagree

The next section of the survey gathered the learners’ opinions regarding their
attitudes toward the effect of TBI on their speaking skills. According to the results, when
the learners were asked if they noticed that roleplay activities, they performed during each
task allowed them to enhance their speaking abilities, 80% of the students strongly agreed,
and the remaining 20% agreed with statement 4. These results evidence an utterly positive
response on the part of the participants about the TBI’s effectiveness in enhancing their
speaking skills since all of them noted a positive impact on their speaking to varying
degrees.

Similarly, in statement 5, when learners were asked if they perceived an increase in
their vocabulary stock, 70% of them strongly agreed and the remaining 30% agreed with
this statement. These outcomes indicate that all the participants were able to notice an
increase in their vocabulary repertoire to a certain degree.

Moreover, in statement 6, learners were inquired if they identified an enhancement
intheir grasp of grammar after the intervention employing TBI, in this item half of the
learners (50%) chose Strongly Agree and the other half selected Agree. These responses
maintain completely positive results since all of the learners perceived an improvement in
their grammar mastery to some extent.

In statement 7, which isthe last one of this section, 100% of the EFL learners
strongly agreed with the assertion that their teacher’s feedback after each roleplay
performance helped them to enhance their English pronunciation. These findings reflect a
unanimous response regarding pronunciation where all learners feel that they have
improved this subskill during the realization of the roleplay tasks.

Overall, this second section has gathered exceptionally positive perceptions and
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opinions regarding the enhancement of the learners’ speaking subskills (vocabulary,
grammar, pronunciation). These findings prove the effectiveness of the TBI approach in
fostering the participants’ speaking skills since they were able to notice progress in their
ability to use language accurately and fluently.

Table 14.

Students’ attitudes towards the effect of TBI on their speaking fluency.

Strongly _ Strongly
Agree Disagree )
Agree Disagree
8. | can speak English more
fluently thanks to the use of role-
o _ 70% 30% 0% 0%
play activities in speaking
lessons.
9. | hesitate less after
o _ _ 90% 10% 0% 0%
practicing speaking using tasks
10. | make fewer pauses
while speaking after performing 50% 40% 10% 0%
speaking tasks.
11. | amableto confidently
speak in front of my classmates 70% 30% 0% 0%
when performing the roleplays.
12. Learning to speak
through roleplay activities has 90% 10% 0% 0%

improved my speaking fluency.
Elaborated by: Arias (2025)
Figure 13.

Students’ attitudes towards the effect of TBI on their speaking fluency.
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Students’ attitudes towards the effect of TBI on their speaking fluency.
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In relation to the third and last section of the survey which focuses mainly on
speaking fluency, it was found that in statement 8 which inquired if learners believe that
they are able to speak more fluently after performing the roleplay tasks, 70% of them
strongly agreed with this and the remaining 30% agreed. These percentages indicate that all
learners could notice an improvement in their fluency while expressing themselvesin
English. In the same way, in statement 9, when the participants were asked if they noticed
less hesitation after the intervention, 90% of them strongly agreed and the remaining 10%
agreed. These findings imply that all the learners are affirmative that they exhibit less
hesitations and have more confidence after the execution of the tasks.

Additionally, in statement 10 which inquired if learners noticed making fewer
pauses while speaking English during the tasks, 50% of the students answered Strongly
Agree and another 40% agreed whereas a minimum of 10%, that is, one student did not
agree. These data suggest that the vast majority of students offered positive responses when
asked if pauses while speaking were reduced and that their speech was smoother; however,
aminimal percentage did not notice this lessening.

Continuing with statement 11, when surveyed about the increase in their confidence
while speaking in front of their classmates when performing the roleplays 70% of the
participants strongly agreed and the remaining 30% agreed. These statistical data indicate
that all the students were able to perceive an improvement in their confidence and the
lessening of hesitation during their performance either to a higher or lower degree.

Finally, regarding the twelfth and last satement within this last section, it was found
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that when students were questioned whether they thought that practicing speaking through
TBI has boosted their oral fluency, 90% of them answered with Strongly Agree and the
remaining 10% agreed. These results clearly indicate the students’ points of view regarding
this approach which was quite favorable since most of them could notice their fluency
advancement throughout the tasks.

After completing the analysis of the students’ attitudes towards the effect of TBI on
their speaking fluency, the second question can be solved. The results from the survey
demonstrated that learners have a positive attitude towards the use of TBI to enhance their
speaking and that they are certain that tasks did help them to progresstheir speaking skills
in general aswell as fluency in particular.

These findings are supported by Nget et a. (2020) who after applying a satisfaction
guestionnaire were able to obtain similar results where all the EFL learners were highly
satisfied with their experiences with TBI. Similar to this study’s outcomes, the author also
found that learners could notice progressin their speaking proficiency aswell asan
increase in their confidence and motivation. According to Nget et a. (2020), learners
thought that ssimulating real-life situations encouraged their active participation and helped

them overcome speaking challenges.
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CONCLUSIONS

The implementation of Task-Based Instruction (TBI) yielded positive results,
demonstrating its effectiveness in enhancing learners’ speaking skills, particularly their oral
fluency, which was the primary focus of this study.

TBI aso proved to promote a more balanced level of achievement across the group,
ensuring that all learners experienced progress regardless of their initial speaking mastery
levels. Consequently, these findings provide strong evidence of the positive impact of TBI
on learners’ speaking proficiency and overall learning outcomes.

Checklist results further reinforce the effectiveness of TBI, asthey indicate a
consistently positive trajectory in the participants’ speaking performance throughout the
intervention. The gradual improvement observed highlights the role of task complexity and
repetition in refining learners’ fluency and confidence in spoken English.

The participants exhibited favorable attitudes toward the use of TBI in their learning
process. Their perceptions suggest that the tasks not only contributed to their overall
speaking development but also played a crucial role in enhancing their fluency.
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RECOMMENDATIONS

Based on the findings of this study, several recommendations are suggested for
implementing this approach to enhance EFL learners’ speaking skills, especially the
fluency subskill.

Due to the highly positive impact that TBI proved in enhancing EFL students’ speaking
fluency, Ecuadorian EFL stakeholders, pre-service teachers, in-service teachers, and
education authorities should incorporate TBI into the Ecuadorian EFL Curriculum as one of
the main approaches. TBI integration can ensure that EFL students at different proficiency
levels have access to a better quality of EFL teaching that helps them to boost their
speaking skills which was regarded as one of the most challenging language skills to
develop for Ecuadorian learners.

In order for EFL learners to develop their speaking fluency it is essential for English
instructorsto design or adapt a variety of communicative tasks for different levels which
will gradually increase difficulty and support students’ progress. This range of tasks and
intricacy levels are crucial in learners’ fluency development since TBI will progressively
foster learners’ speaking confidence and fluency.

The present study employed a small sample size of 10 EFL students and it had a duration of
5 weeks (15 hours) therefore another important recommendation is to conduct further
research on the long-term impact of TBI on speaking skills. Based on the present research
findings which proved the short-term efficacy of TBI in improving speaking fluency, future
research should explore the effects of TBI on other speaking subskills aswell ason
language retention and overall proficiency. Further longitudinal studies could support the
present results and offer deeper insights into the advantages of TBI across different
demographics.

EFL teachers and authorities should prioritize the students’ opinions and attitudes
towards the language teaching approaches they include in the curricula. In the present
study, very favorable attitudes among the participants were attained. It is essential to bear
their feelings and emotions in mind in order to maintain their motivation and willingness to
learn English and improve their speaking skills. Employing communicative tasks can create
a supportive classroom environment that minimizes anxiety and encourages risk-taking as

they work actively and collaboratively.
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Appendix 2. Pre-project

1. Brief analysis and description of the situation that justifies the presentation of this
proposal
Acosta et al (2019) and Hossam (2013) language leamers consider the productive skill of
speaking as the most important and difficult since they require spontanecus lanpnage production,
that is, fluency. Az a matter of fact, spealang 15 one of the language skills that lanpuape learners
consider the most challengmg, especially the fluency component (Rahmatillah 2019).
Consequently, researchers m the EFL field have started to mvestigate methods to enhance
learners” oral fluency. Recently, scholars have suggested varioms alternatives such as
mcorporating mnovative lanpuage teaching approaches hike Task-based Instruction (TBI).
According to Fichards and Eenandya (2002), TBI mvolves usmg tasks to promote
meanmgfil communication among leamers. They argue that well-designed mstructional tasks
can lead to effective language learnmp. Similar studies conducted m vanious EFL contexts
globally have explored the effectiveness of TBI on enhancing speakmg skills and they have
vielded positive results (Afifah & Devana, 2020; Masuram & Sripada, 2020; Nget ef al, 2020).
Nevertheless, there iz still a need to conduct more research specifically focused on exploring the
efficacy of TBI i the development of cral fluency. For this reason, the prezent study ams to
build on relevant mformation to this line of research by applying TBI to enhance A2-level EFL
learners® speaking fluency.
2. Statement of the problem to be investigated
It hasz been deternuned that thiz research zeeks to provide an answer to the following
question: How would the mplementation of Taszk-Bazed Instruction mmprove the Enghish-
speaking fluency of A2-level students attending an English Academy?
3. Justification of the research
After conducting empirical research through direct observation and a needs analysiz ma
group of ten A2-level EFL students, it was found that oral fluency iz one of the aspects that
causes the most difficulty. As a matter of fact, language learners commonly consider speakmg as
one of the most important language skills because it allows them to express themselves easily m
the target language. Yet, as mentioned above, this skill, and especially the fluency component 1=
also considered the most challenging one. Consequently, after performing a needs analysis, the
researcher was able to detect several weaknesses when it came to producing the language,
especially, orally, which led to the conclusion that these learners need to improve their

La Universidad para todos




productive skills.

The researcher witnessed that the students presented major problems when attempting to
express themselves orally without pauses and hesitations; therefore, fluency was identified as the
speaking aspect that needs to be addressed. According to Quezada et al (2017) and Soria et al.
(2020), one of the main causes of oral fluency difficulties iz the use of inadequate language
teaching methods and approaches. Therefore, the necessity to find mnovative ways to improve
this language component has been pinpomted. An effective altermative 1s to integrate current
language teaching methods such as Task-Based Language Teaching also called Task-Based
Instruction which consists of assigning learners meaningful tasks that boost thewr active
participation, cooperation, and engagement as well as interaction and communication {Corwin,
2022). By employing this language teaching approach, it is sought to overcome the lack of
speaking fluency faced by A2 EFL students from a private English Academy located i Pinas, E1
Oro, Ecuador.

4. Description of the relationship between the proposal and the research lines of the
university

The present study entitled 'Tmplementation of Task-Based Instruction to Improve English
Speaking Fluency in A2-level students' seeks to clarify the pedagogical and didactic
understanding of language teaching approaches and methods by exploring the effectiveness of
TBI in enhancing EFL learners’ speaking fluency. This research proposal is framed within the
pedagogy, didactics, and management of education general research line established by
Universidad Bolivariana del Ecuador. Moreover, this research aims to provide significant
insights for the EFL teaching and learning field and all those who make up the educational
community including teachers, educational authorities, and curriculum designers by finding ways
of enhancing EFL teaching practices by assessing a language teaching approach Hence, the
topic aligns with the specific research lines of research, evaluation, and application of
educational models and pedagogical innovations established as well by Universidad Bolivariana
del Ecuador.

5. Object of the research

The object of the present study is the improvement of A2 learners’ speaking fluency by

applying the Task-based Instruction approach. By focusing on this object, the present research
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seeks to provide valuable insights for all educational entities that are looking for innovative and
effective ways to enhance EFL learners' speaking fluency.
6. General objective
To determing the effectiveness of Task-Based Instruction to enhance the speaking
fluency of A2-level learners from an English Academy located in Pinas, E1 Oro, Ecuador.
7. Specific objectives
¥ To diagnose the participants’ main language difficulties before the intervention through
classroom observation and analysis of existing documents, previous coursework, and
performance records.
¥ To apply TBI to improve participants’ speaking fluency using a checklist to track their
progress.
¥ To assess the effectivencss of TBI in enhancing the participants’ speaking fluency by
applying a pretest and postiest.
+ To discover the participants’ attitudes and perceptions towards TBI to improve their
speaking fluency.
8. Description of the variables of the study
Independent variable: Task-Based Language Instruction (TB1)

TBI came to light m the 70s and refers to the implementation of tasks in order to foster
meaningfinl communications among EFL learners (Majeed & Memon, 2022: Richards &
Renandyva, 2002). According to Richards and Fenandya {2002), TBI hinges on the idea that
carefully crafted instructional tasks lead to effective language learning. In other words, this
approach assures that engaging EFL learners in interactive or communicative tasks will enable
them to advance their grammar as well as communicative competences. In this regard, it is also
important to define the term 'communicative task' which Masuram and Sripada (2020) describe
as the exchange of meanings. Task-based instruction offers opportunities for EFL learners to test
their own abilities and motivates them to keep improving their speaking fluency (Soria et al.,
2020). In addition, this language teaching approach enables EFL leamers to be mveolved in
meaning-focused tasks that allow them to interact in the target language resembling real-life
sifuations which in turn helps them to improve their language skills (Masuram & Sripada, 20207.

Dependent variable: Speaking fluency
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According to Kashinathan and Awiz (2021), speaking is a productive skill that enables
people to engage in meaningfil verbal communication in order to share information, interact,
and connect with others. Additionally, this term is closely related to oral communication which
involves speaking and listening skills. Knowing how to communicate orally is fundamental for
many aspects of our lives. Speaking is also referred to as a macro skill which means that it 1s
made up of several important micro-skills that contribute to an effective production of spoken
language. The speaking components are mainly pronunciation, accuracy (grammar), vocabulary,
fluency, coherence and cohesion, and nonverbal communication among others (Arini &
Wahyudin, 2022; Brown, 2006).

Accordingly, in order to fulfill the present study’s objectives, the present research focuses
on the component of fluency. As reported by Fatehi et al (2016), fluency can be defined as a
speaker’s ability to express his or her thoughts naturally and without hesitation In other words,
this author describes fluency as the production of speech in a spontaneous and comprehensible
way. Similarly, Rajendran and Yunus (2021} define fluency as the students' ability to speak
English using facilitation skills such as fillers, lexical phrases, and compensation skills e g self-
correction, rephrasing, or repeating to manage fast-paced communication.

9. Description of the research approaches, methods, and data collection

The present study uses a mixed research method which implies that in order to achieve
the research purpose quantitative and qualitative data were collected and analyzed to identify the
level of improvement in the participants™ speaking fluency and gain a deeper understanding of
their perceptions and attitudes regarding TBI. For this research, an intervention is going to take
place in a classroom setting, where a group of 10 teenage students at the A2 level will receive
task-based instmiction over 5 weeks. During this intervention, the speaking tasks will be video
recorded in order to collect the evidence and fill out the instruments to examine their progress.
The research instruments designed to gather the data consist of pre and post-tests and their
corresponding rubrics applied before and after the intervention, a checklist to track learners’
speaking fluency progress in each task, and a survey aiming at discovering the students’
perceptions towards the implementation of TBI in speaking lessons.

10. Description of the beneficiaries and their main characteristics

The primary beneficiaries of this research are the 10 A2-level EFL leamers who at the

end of the intervention will have improved their speaking fluency as well as their overall
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langnage proficiency and confidence in using spoken Enclish In addition, educators can also
benefit from gaining insights into the effectiveness of the TBI method which can inspire them to
desion more engaging and effective lesson plans that efficiently cover their students’ needs.
Moreover, educational institutions in Ecuador and all around the world can benefit from
implementing proven teaching strategies, leading to better langnage learning outcomes.
Furthermore, curriculum developers can consider the present study findings to incorporate TEI
elements that have been proven effective in the design of the materials and curricula. Finally, this
study can also contribute to the academic field by providing new data and msights, which can
inform further research and theory development.
11. Description of the research context

This research takes place at Lingna Franca Academy located in Pinas, El Oro, Ecuador.
This private educational establishment welcomes around 180 students of all ages, from 3 years
old onwards, of which approximately 100 are teenagers. Class sizes are a maximum of 10
students. In addition, the mstitution has 7 English teachers specialized in different age groups
and language proficiency levels. This educational establishment operates in the morning,
afternoon, and evening, that is, the groups attend English classes on different schedules. The
group that will undergo the intervention iz a sample population selected by convenience
sampling. The participants are 10 teenage learners taking level A2, seven of them are female and
three are male with ages ranging from 15 to 17 years old. Most learners are from the city of
Pinas, Fl Oro, Ecuador {where the educational establishment iz located) while a small mumber
are from surrounding cantons.

12. Description of the practical contributions of the proposal

The outcomes of this research are expected to enhance language teaching practices by
providing evidence of the benefits of Task-Based Instruction (TBI). This will encourage EFL
teachers to adopt more effective sirategies and language teaching methods fo increase
engagement and efficiency in their lessons. Additionally, the research demonstrates the positive
impact of TBI on speaking fluency, promoting a change towards more student-centered learning
environments where learners are required to engage in meaningful tasks. In the same way,
enhanced speaking fluency can boost the learners” confidence and motivation, fostering a more
positive attitude toward language learning. Finally, improving speaking skills can offer long-

term academic and career benefits, as proficiency m English 15 often essential for further
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Appendix 7. Operationalization Matrix

INDEPENDEN
T
VARIABLES

Task-Based

Instruction

OPERATIONALIZATION MATRIX

CONCEPTUAL
DEFINITION

TBI refersto the
implementation
of tasksin order
to foster
meaningful
communications
among EFL
learners (Majeed
& Memon, 2022;
Richards &
Renandya, 2002).
According to
Richards and
Renandya (2002),
the TBI approach
assures that
engaging EFL
learnersin
interactive or
communicative
tasks will enable
them to advance
their grammar as
well as
communicative

competences.

DIMENSIONS

INDICATORS

Learner preparation for
the task.

Topic instoduction

Pre-task

Use of authentic
materials

Prior knowledge
Activation

Provide instructions and

guidelines.

Alignment with task
goals

Task cycle

Type of task

Engage learnersin
meaningful use of the

target language

Encourage
communication and

problem-solving skills

Encourage collaboration
and interaction

Language Focus
and Feedback

Reflect on the language
used during the task

Analyze and practice
specific language forms

Use of feedback to
improve speaking
fluency

Nominal:
TBI stages and Type
of tasks
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_ Rating scale:
Students' perspectives on

. Strongly Agree—
Learner task difficulty, )
Agree— Disagree—
Perceptions relevance, and Strongly Disagree
effectiveness
Commits less or no
Accuracy grammetical errors
during spoken tasks
Asreported by
Fatehi et al.
(2016) fluency
can be defined as Speaks clearly and Excellent
a speaker’s Pronunciation | inteligibly / makeslittle Good
ability to express and Clarity or no pronunciation Average
his or her mistakes. Fair
thoughts Poor
_ naturally and
Speaking without /
fluency hesitation. In Produces good speech at
other words, this Speed and an appropriate pace with Always
author describes Hesitation few or no pauses and Often
fluency asthe hesitations. Sometimes
production of Never
speechina Demonstrates awide
Vocabulary
spontaneous and range of vocabulary
comprehensible knowledge during the
way. tasks
Conerence Logical flow and use of

linking words
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Appendix 8. Certificate of validation of instruments by experts

INSTRUMENTS CONTENT VALIDATION DOSSIER THROUGH
EXPERTS' JUDGEMENTS

@ COVER LETTER

MSc:  Johnny Segundo Campoverde Lopez

Subject:  Instrument Content Validation through Expert Judgment.

It i= with great pleasure that | contact you to express my regards and to inform you that being
a student of the Master's program in Pedagogy of English as a Foreign Language at LIBE,
cohort X, | am required to validate the instruments with which | will collect the data needed to develop
my research to obtain the Master's degree.

This research proposal is under the title: "Implementation of Task-Based Instruction to
Improve English Speaking Fluency in A2-Level Students' and as it is essential to obtain the
approval of specialized professors to implement the tools as mentioned earlier, | considered it
convenient to call upon you, given your renowned experience in educational issues and educational

ressarch.

The validation dossier, which is sent to you, contains:

- Cover lefter.
- Operationalization matrix of the variables (dimensions, indicators, items, levels or ranges).

- Instrument(s) to be validated.

Expressing our feglings of respect and consideration, | bid you farewell, but not before thanking you
for your attention to this request.

Sincerely yours,

Signature

Complete name: Anabel de Jesis Arias Cavallos
1.D.: 0706448701
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CERTIFICATE OF VALIDATION OF THE MEASUREMENT INSTREUMENTS THROUGH
EXZPERT JUDGEMENT
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Appendix 9. Didact plan for theintervention

Didactic plan
Duration: 5 weeks (15 hours)
W eek : 1 Teacher’s name: Level:
Lic. Anabel Arias C. A2
Lesson Type: L essons: Date: L esson length:
Task-based Instruction 1-2-3 30/04/2024 to 60 min. each lesson
(TBI) 2/05/2024 Total: 180 min.

Objective:

By the end of the intervention using TBI approach, students will be able to speak more

fluently in English.

Materials:

Voice recorder

Rubric

Whiteboard and markers
Speaking cards
Student’s book
Checklist

Survey

TV / Projector

Activities Intention

Description

Timing

LESSON 1:

Explanation of the
instruments to be
applied during the
research and Data collection
intervention (pre-test,
post-ted, rubric,
checklist, and the
survey).

- Teacher explainsthe
research objectives and
the instrumentsto the

participants.

- Teacher explainsthe
methodology that is
going to be used during
the subsequent lessons
(Task-based
Instruction) and that

60 min.
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Pre-test application

they are going to focus
on enhancing speaking
fluency.

Previous knowledge
activation

Task explanation
Teacher dividesthe
classinto pairs and
assigns A and B roles.
Student As and Student
Bsread their speaking
cards. (Appendix 1:
Pre-test)

Students prepare
themselves to carry out
the activity.

Students then roleplay
the conversation.
Teacher monitors but
doesn’t interrupt
fluency.

Teacher recordsthe
activity to later assess
their speaking fluency
with arubric. (Appendix
3: Rubric for Pre-test
and Post-test).

LESSON 2: Task #1

60 min.

UBE
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Warm- Up

Pre-task

(Introduction to the
topic and task -
Activation of previous
knowledge)

Intervention/ TBI

implementation

Topic: Making planswith a

friend. (roleplay)

Teacher activates
previous knowledge
Teacher presents
expressions and
vocabulary related to
the topic of the
speaking lesson.
Teacher presents some
sample conversations
(video or audio)
Students perform
vocabulary and
listening activities.
Teacher explainsthe
task.

Teacher dividesthe
classinto pairs and
assign A and B roles.
Teacher hands out the
speaking cards for
studentsto start the task

cycle.

LESSON 3:
Task cycle (Planning

and then performing a

roleplay)

Intervention/ TBI

implementation

Students plan the tasks
(e.g., prepare a dialogue
and rehearse a
conversation / roleplay)
Teacher monitors the

tasks cycle.

60 min.
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Post-task
(Language focus and
feedback)

Students carry present
or report thetasksin
front of their classmates
and teacher.

Teacher assess
students’ speaking
performance using a
checklist (Appendix 4:
Checklist)

Students provide peer
feedback.

Teacher provides
feedback focusing on
the speaking aspects
where the students
presented the most
problems (e.g.,
pronunciation,
intonation, grammar,

vocabulary, content,

etc.)

Week: 2
L esson Type: L essons: Date: L esson length:
TBI 4-5-6 7/05/2024 to 60 min. each lesson

9/05/2024 Total: 180 min.
Activities Intention Procedure
LESSON 4: Task 2

Topic: Ordering ameal ina 60 min.
Warm- Up Intervention/ TBI | restaurant (roleplay)

implementation

Teacher activates

previous knowledge
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Pre-task

(Introduction to the
topic and task -
Activation of previous
knowledge,)

Teacher presents
expressions and
vocabulary related to
the topic of the
speaking lesson.
Teacher presents some
sample conversations
(video or audio)
Students perform
vocabulary and
listening activities.
Teacher explainsthe
task.

Teacher dividesthe
classinto pairs and
assign A and B roles.
Teacher hands out the
speaking cards for
studentsto start the task

cycle.

LESSON 5:

Task cycle (Planning

and then performing a

roleplay)

Post-task
(Language focus and
feedback)

Intervention/ TBI

implementation

Students plan the tasks
(e.g., prepare a dialogue
and rehearse a
conversation / roleplay)
Teacher monitors the
tasks cycle.

Students carry present
or report thetasksin
front of their classmates

and teacher.

60 min.
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- Teacher assess
students’ speaking
performance using a
checklist (Appendix 4:
Checklist)

- Students provide peer
feedback.

Teacher provides feedback
focusing on the speaking
aspects where the students
presented the most problems
(e.g., pronunciation, intonation,

grammar, vocabulary, content,

etc.)
LESSON 6: Task 3 60 min.
Topic: Asking for and giving
Warm- Up Intervention/ TBI | directions
implementation - Teacher activates
previous knowledge
Pre-task - Teacher presents
(Introduction to the expressions and
topic and task - vocabulary related to

Activation of previous

knowledge,)

the topic of the
speaking lesson.

- Teacher presents some
sample conversations
(video or audio)

- Students perform
vocabulary and
listening activities.

- Teacher explainsthe
task.
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Teacher dividesthe
classinto pairs and
assign A and B roles.
Teacher hands out the

speaking cards for

studentsto start the task

cycle.
Week: 3
Lesson Type: L essons: Date: L esson length:
TBI 7-89 7/05/2024 to 60 min. each lesson

9/05/2024 Total: 180 min.
Activities Intention
LESSON 7:
- Students plan thetasks | 60 min.

Task cycle (Planning Intervention/ TBI (e.g., prepare adialogue

and then performing a

roleplay)

Pogt-task
(Language focus and
feedback)

implementation

and rehearse a
conversation / roleplay)
Teacher monitors the
tasks cycle.

Students carry present
or report thetasksin
front of their classmates
and teacher.

Teacher assess
students’ speaking
performance using a
checklist (Appendix 4-
Checklist)

Students provide peer
feedback.

Teacher provides

feedback focusing on

&
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the speaking aspects
where the students
presented the most
problems (e.g.,
pronunciation,
intonation, grammar,
vocabulary, content,
etc.)

LESSON 8:

Warm- Up

Pre-task

(Introduction to the
topic and task -
Activation of previous

knowledge,)

Intervention/ TBI

implementation

Task 4

Topic: Calling someone and

leaving a message / Having a

conversation on the phone.
(roleplay)

Teacher activates
previous knowledge
Teacher presents
expressions and
vocabulary related to
the topic of the
speaking lesson.
Teacher presents some
sample conversations
(video or audio)
Students perform
vocabulary and
listening activities.
Teacher explainsthe
task.

Teacher dividesthe
class into groups of
three and assigns A, B,

and C roles.

60 min.

&
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Teacher hands out the

speaking cards for
studentsto start the task
cycle.
LESSON 9: 60 min.
Students plan the tasks
Task cycle (Planning Intervention/ TBI (e.g., prepare a dialogue

and then performing a
roleplay)

Pogt-task
(Language focus and
feedback)

implementation

and rehearse a
conversation / roleplay)
Teacher monitors the
tasks cycle.

Students carry present
or report thetasksin
front of their classmates
and teacher.

Teacher assess
students’ speaking
performance using a
checklist (Appendix 4-
Checklist)

Students provide peer
feedback.

Teacher provides
feedback focusing on
the speaking aspects
where the students
presented the most
problems (e.g.,
pronunciation,
intonation, grammar,
vocabulary, content,
etc.)
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Week: 4

Lesson Type: L essons: Date: L esson length:
TBI 10-11-12 7/05/2024 to 60 min. each lesson

9/05/2024 Total: 180 min.
Activities Intention Timing
LESSON 10: Task 5

Topic: Asking afriend how 60 min.
Warm- Up Intervention/ TBI | he/sheis feeling, showing

implementation sympathy. (roleplay)
- Teacher activates

Pre-task previous knowledge
(Introduction to the - Teacher presents
topic and task - expressions and

Activation of previous

knowledge,)

vocabulary related to
the topic of the
speaking lesson.

- Teacher present some
sample conversations
(video or audio)

- Students perform
vocabulary and
listening activities.

- Teacher explainsthe
task.

- Teacher dividesthe
classinto pairs and
assign A and B roles.

- Teacher hands out the
speaking cards for
studentsto start the task

cycle.
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LESSON 11:

Task cycle (Planning
and then performing a

roleplay)

Pogt-task
(Language focus and
feedback)

Intervention/ TBI

implementation

- Students plan the tasks
(e.g., prepare adialogue
and rehearse a
conversation / roleplay)

- Teacher monitorsthe
tasks cycle.

- Students carry present
or report thetasksin
front of their classmates
and teacher.

- Teacher assess
students’ speaking
performance using a
checklist (Appendix 4-
Checklist)

- Students provide peer
feedback.

- Teacher provides
feedback focusing on
the speaking aspects
where the students
presented the most
problems (e.g.,
pronunciation,
intonation, grammar,
vocabulary, content,
etc.)

60 min.

LESSON 12:

Warm- Up

Intervention/ TBI

implementation

Task 6
Topic: Shopping for clothes
(roleplay)

- Teacher activates

previous knowledge

60 min.
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Pre-task

(Introduction to the
topic and task -
Activation of previous
knowledge,)

Teacher presents
expressions and
vocabulary related to
the topic of the
speaking lesson.
Teacher present some
sample conversations
(video or audio)
Students perform
vocabulary and
listening activities.
Teacher explainsthe
task.

Teacher dividesthe
classinto pairs and
assign A and B roles.
Teacher hands out the
speaking cards for
studentsto start the task

cycle.

Week: 5

L esson Type: L essons. Date: L esson length:
TBI 13-14-15 7/05/2024 to 60 min. each lesson
9/05/2024 Total: 180 min.
Activities Intention
LESSON 13:
- Students plan thetasks | 60 min.
Task cycle (Planning (e.g., prepare a dialogue

and then performing a

roleplay)

Intervention/ TBI

implementation

and rehearse a
conversation / roleplay)
Teacher monitors the

tasks cycle.
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Post-task
(Language focus and
feedback)

Students carry present
or report thetasksin
front of their classmates
and teacher.

Teacher assess
students’ speaking
performance using a
checklist (Appendix 4:
Checklist)

Students provide peer
feedback.

Teacher provides
feedback focusing on
the speaking aspects
where the students
presented the most
problems (e.g.,
pronunciation,
intonation, grammar,
vocabulary, content,
etc.)

LESSON 14:

Pogt-test application

Data collection

Task explanation
Teacher dividesthe
classinto pairs and
assign A and B roles.
Student Bsread the
speaking card and
Student Asread their
speaking card.
(Appendix 1: Post-test)

60 min.
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Students prepare
themselves to carry out
the activity.

Students then roleplay
the conversation.
Teacher monitors but
doesn’t interrupt
fluency.

Teacher recordsthe
activity to later assess
their speaking fluency
with arubric. (Appendix
3: Rubric for Pre-test
and Post-test).

LESSON 15:

Survey

Data collection

Teacher and students
reflect on the previous
speaking lessons using
Task-based Instruction
focused on enhancing
learners’ fluency.
Teacher explains that
learners are going to fill
out a survey to know
their honest perceptions
towardsusing TBI in
speaking lessons.
Teacher explainsthe
five parameters and
clarifies each question.
Studentsfill out the

form.

60 min.
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Teacher thanks the
students for their

cooperation.

La Universidad para todos




Appendix 10. Pre-test
Student A:

Read your card. Think about what you want to say. Then start the conver sation with
Student B.

Y ou want to ask about beginner guitar lessons.
Talk to the receptionist at the music school.

- Say what you would like to do.

. Ask when thefirst lesson is.

. Ask where the lessoniis.

- Sign up for lessons.

Student B

Read your card. Think about what you want to say. Listen to Student A and reply.

You'reareceptionist at a music school. Hereis some
information about beginner guitar lessons:

- Time: 6:30 p.m. next Thursday

- Place: Room 2

- To sign a student up, you need the student's

full name.
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Appendix 11. Post-test
Student A:

Read your card. Listen to Student B and reply.

You'reareceptionist in a language school. Here's
some information about an English course:

- Time: 6:20 p.m. next Tuesday

- Place: Room 12

- To sign a student up, you need the student's name.

Student B

Read your card. Think about what you want to say. Then start the conversation with
Student A.

Y ou want to ask about English classes. Talk to the
receptionist at the language school.

- Say what you would like to do.

. Ask when thefirst classis.

. Ask wheretheclassis.

- Sign up for the class.
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Appendix 12. Rubric for Pre and Post-tests

Student #
SCORE
CRITERIA
FLUENCY O i P 6-5 points 4-3 points 2-1 points
é?o?jlf):gtlser gr?)élﬁl:gsa ood Produces average [Reveals Produces average
0od eech);t cech at ar? speech with difficultiesin  |speech with
gn ap;fopri ae Z?)propri ate pace. pauses and producing a pauses and
pace. No Limited hesitations. spaig: repetitive hesitations.
hesitations.  |hesitations. P sitetions and
MO ARY é%\/gegg Z;‘S 8-7 points 6-5 points Revealsi4-3 points é'elvggllgti Sron
Revealsagood [an average Reveals alack of 9
excellent bul bul bul lack of
\vocabulary \I: Iu ay \I: Iu ay \I: Iu ary vocabulary
knowledge. nowledge. nowledge. nowledge. knowledge.
LANGUAGE 10-9 points . . )
USAGE Uses very good 8-7 points 6-5 points 4-3 poi nts b-1 points
Uses good Uses average Uses incorrect
(grammar and  |sentence t " t Poor sentence
ntax) structure/wntaxSJen ence Serence Serience structure/syntax.
d structure/syntax. [structure/syntax. (structure/syntax.
PRONUNCIATI 8-7 points 6-5 points 4.3 points
ON 10-9 points Speaks clearly  [Theclarity of Not F\)/er dear. -1 points
Speaks clearly [amost all of the [speechis Often W);ﬂ eré UncFear eech
and makes no time and makes |sufficient and P |6 Speech.
o . and pronounces |Whispers and bad
pronunciation |occasional several words are T
. . words pronunciation.
mistakes. pronunciation  jpronounced incorrect!
mistakes. incorrectly. Y
Comments: Qualitative Assessment: Total score 140
Per centage %
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Appendix 13. Observation Checklist

Topic: [Task # Level:
Student #

, . Comments/
Categories Always| Often |Sometimes| Never Observations
Pronunciation and Clarity

1. Thestudent is ableto produce easy-to-
understand speech (during the task
presentation).

2. Thestudent is ableto speak clearly

about the topic of the task.

Fluency

(during the task presentation).

Thestudentisable to speak spontaneously,

4, The student does not make a lot of

pauses while speaking (during the task
presentation).

5. The student does not sound hesitant
while speaking (during the task
presentation).

6. The student does not stutter while

speaking (during the task presentation).

7. The student produces comprehensible

speech at an appropriate pace (during the

task presentation).

8. Thestudent’s ability to engagein

conversationsis limited but effective for

everyday situations.

Gram

mar and Vocabulary

9. Thestudent is able to use correct
grammar structures (during the task
presentation).

10. The studentisableto use the vocabulary

he/she haslearned recently (during the
task presentation).
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Appendix 14. Survey

Read each question carefully and put a (v') accor ding to your perception.

Strongly | Agree | Disagree | Strongly
Agree Disagree
Student’s general attitudes towards TBI implementation.
1. | felt comfortable performing roleplay
tasks during speaking lessons.
2. | enjoyed speaking lessons when the
teacher assigned roleplay activities.
3. 1 would like to continue performing tasks
when working on speaking.
Students’ attitudes towards the effect of TBI on their speaking skills
4. Roaleplaying has allowed meto improve
my speaking skills.
5. My vocabulary stock has increased after
roleplaying.
6. | haveimproved my grammar knowledge
trough the performance of roleplays.
7. My teacher’s comments after roleplaying
helped me to improve my pronunciation.
Students’ attitudes towards the effect of TBI on their speaking fluency.
8. | can speak English more fluently thanks
to the use of role-play activitiesin
speaking lessons.
9. | hesitateless after practicing speaking
using tasks
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10. | make fewer pauses while speaking after
performing speaking tasks.

11. | am ableto confidently speak in front of
my classmates when performing the

roleplays.

12. Learning to speak through roleplay
activities has improved my speaking
fluency.

Note. Adapted from “The effects of task-based language teaching on efl learners’ speaking
performance”, by Ngoc, N. T. 2023, Journal of English Language Teaching and Applied

Linguistics, 5(3), p. 124-126
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Appendix 15. Intervention and Data Collection Evidence

Link with all the evidences (audio recording of students speaking performance and all the
data collected from the different instruments):
Data collected and Evidences Thesis UBE_Anabel Arias Cevallos
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https://istb-my.sharepoint.com/:f:/g/personal/adariasc_ube_edu_ec/ElwdgE_7N7VNmz1ITTc4O38Be9LWLHj5zyJjeROzBrpBoA?e=ettzOl
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