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ABSTRACT 
 

This study focuses on research on the use of role plays as a pedagogical and therapeutic tool to improve 

oral skills in various contexts. The central problem addressed is the lack of effective oral 

communication skills in today's society, despite the crucial importance of this skill in education, career 

and everyday life. The purpose of this research is to examine how role-playing can address this 

problem and contribute to the development of strong oral skills. The research is developed in a diverse 

educational and therapeutic context, including students of different ages, professionals in work 

environments and people involved in therapies where oral communication is essential. The 

methodology combines theoretical and empirical approaches, including literature review, surveys, 

questionnaires and interviews. The results highlight the effectiveness of role-playing in improving oral 

skills, as well as the adaptability of this strategy to a variety of contexts. Participants perceive 

significant improvements in their ability to express themselves clearly, listen actively, and persuade 

others. The proposal suggests the broader incorporation of role plays in educational, work, and 

therapeutic programs, with specific adaptations for different groups and contexts. The findings 

underscore the importance of strengthening oral communication skills for personal and professional 

success and highlight the potential of role-playing as an effective tool to achieve this goal. this research 

has shed light on the vital role that role plays can play as a pedagogical and therapeutic tool to enhance 

oral communication skills in a diverse range of contexts. The study addressed the prevalent issue of 

inadequate oral communication abilities in today's society, despite the undeniable significance of this 

skill in education, career, and daily life. Through a combination of theoretical and empirical methods, 

the research demonstrated the effectiveness of role-playing in ameliorating oral skills and its 

adaptability to various settings.  

Keywords: Role-Playing Games, Oral Skills, Communication Enhancement, Diverse Contexts, 

Pedagogical Tool 



TRABAJO DE TITULACIÓN 

 

 

 

 

 

 

 

 

ÍNDICE GENERAL/FIGURAS/TABLAS/ANEXOS 

 
ÍNDICE GENERAL 

 



TRABAJO DE TITULACIÓN 

 

 

 

 

 

 

Introduction 

     Human beings, due to their social nature, have developed throughout history the need to 

communicate through oral expression and writing, using specific linguistic codes to convey thoughts 

and ideas. However, despite this evolution, there has been a worrying lack of attention to the 

development of oral skills, which has led to poor oral communication in many contexts. (LÓPEZ 

SÁNCHEZ & MORRIS SORIA, 2016). 

Interest in the development of oral expression continues to be a major concern for educators, 

even at a time when it might have been assumed that this aspect had become obvious. The prevailing 

belief today is that people naturally acquire the ability to speak and express themselves proficiently 

simply by observing and listening. However, as time has passed, it has become evident that most 

students fail to communicate fluently, clearly, coherently and persuasively. In addition, they face 

difficulties in the effective application of both verbal and nonverbal language resources (LÓPEZ 

SÁNCHEZ & MORRIS SORIA, 2016). 

Oral skills are fundamental to effective communication, both personally and professionally. 

Developing these skills is essential for expressing ideas, persuading, negotiating and collaborating 

effectively. However, in many educational and social contexts, there is a lack of focus on the 

development of these skills, which can result in a deficiency in oral communication. 

The approach to the problem is one of the most pressing challenges in contemporary 

education is the lack of effective speaking skills. Teachers and education specialists alike are faced 
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with the task of instructing students in the ability to communicate fluently in public and to convey 

their ideas effectively. Despite advances in the field of teaching written communication, oral 

expression has been notably neglected. 

One potential avenue to address this problem could lie in the incorporation of role-playing as 

a pedagogical strategy to improve speaking skills in various educational contexts. Role-playing 

games provide an interactive and stimulating environment where participants can effectively 

practice oral communication, fostering the development of skills such as speaking, active listening 

and persuasion. 

However, despite the relevance of this approach, there is a lack of systematic research and 

solid empirical evidence to support the effectiveness of role-playing in the development of speaking 

skills. It is also unknown how they can be optimally adapted to the particularities of learners 

according to their age and cultural backgrounds. 

The general objective will be to explore the use of role-playing games as a tool for fostering 

oral skills in different contexts. This involves identifying their effectiveness, determining best 

practices in their implementation, and understanding how they can be adapted to meet the specific 

needs of different groups and cultures. 

The specific objectives to be carried out are as follows: 

• To evaluate the effectiveness of role-playing games as a pedagogical tool to improve oral 

skills in formal educational contexts, such as schools and universities. 
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• To investigate the applicability of role-playing games in the field of professional and 

business training for the development of oral communication skills in work contexts. 

• To analyze the efficacy of role-playing as a therapeutic strategy to improve oral expression in 

clinical or therapy settings. 

  The hypothesis focuses on the use of role-playing as a pedagogical and therapeutic tool has a 

significant positive impact on the development of oral skills in various contexts, improving 

expression, active listening and persuasion, and allowing for effective adaptation to the specific 

needs of different age groups and cultures. 

Description of the research variables 

VARIABLE                                                                                                                                           DESCRIPTION 

 Independent Variable                The main intervention in the study: the use of role-

playing games as a pedagogical or therapeutic strategy 

to improve oral skills.  

Role-Playing Game Format                                                                                                                           Explore various formats: tabletop RPGs, computer-

based RPGs, live-action role-playing (LARP), or 

virtual reality RPGs. 

Role-Playing Game Genre       Investigate specific genre or theme: fantasy, sci-fi, 

historical, educational, as it may impact the 

effectiveness of oral skills development. 
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Duration of Role-Playing 

Sessions                                                                                                                  

Focus on the length of time participants engage in role-

playing sessions during each intervention: short, 

medium, or long-duration sessions. 

Frequency of Role-Playing 

Sessions     

Measure how often role-playing sessions are 

conducted: daily, weekly, or other intervals. 

Role-Playing Game Facilitator     Examine the role and expertise of the person 

facilitating the sessions: professional educators, 

therapists, or peer facilitators. 

Group Size                          Investigate whether sessions are conducted one-on-one, 

in small groups, or larger groups, as it may impact 

communication dynamics.   

Dependent Variable      Reflects participants' oral communication skills: 

expression, active listening, persuasion, etc.   

Measurement                        Various tools can be used, such as oral expression 

assessments, persuasiveness scores, communication 

quality ratings, depending on the research focus. 

Feedback Mechanism                  Assess whether participants receive feedback on their 

oral performance from instructors, peers, or through 
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recordings, and how this feedback influences 

improvement. 

Cultural Background                The cultural background of participants may affect 

speaking skills. Include as a category or as a scale of 

measurement.  

Education Level                  The educational level of participants may influence 

speaking skills.      

Anxiety or Nervousness               Anxiety or nervousness when speaking could be an 

important variable, measured through social anxiety 

scales. 

Technology Use                     The use of technology in oral communication, e.g., 

videoconferencing, video recordings, could be a 

relevant factor. 

Gender                               Gender may influence speaking skills due to 

sociocultural differences in communication. Include as 

a category.   

  

Control Variables this consists of: 
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• Educational Context: could include specific educational levels, such as elementary, high 

school, or college, as well as the type of educational institution. 

• Work Context: May involve different sectors or types of work, such as business, medical, 

or public services. 

• Therapeutic Context: May consider the nature of the conditions or therapies in which 

role-playing is applied. 

• Age Group: Identifies the age of the participants, which can range from children to 

adults. 

• Culture: Examines how cultural differences may influence the effectiveness of role plays. 

• Gender: Considers gender differences in relation to the development of oral skills. 

• Level of Previous Role-play Experience: Assesses whether previous role-play experience 

may affect the effectiveness of the intervention. 

Research on the use of role-playing to foster oral skills in different contexts is justified 

for several fundamental reasons. First, effective oral communication is essential in both 

educational and professional settings. People who can express their thoughts and arguments 

clearly and persuasively have a significant advantage in an increasingly communication-oriented 

society. Despite technological advances that facilitate written communication, the need for 

strong oral communication remains critical in situations such as job interviews, public 

presentations, and everyday conversations. 

To conduct this research on the use of role-playing games to foster oral skills in different 

contexts, both theoretical and empirical methods will be used. In the theoretical phase, a 

comprehensive review of the existing academic literature on the topic will be conducted. This 
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involves analyzing previous research, theories related to oral communication, as well as studies 

on the effectiveness of role-playing in other educational and therapeutic contexts. 

In the empirical phase, quantitative and qualitative research methods will be employed. 

Surveys and questionnaires will be conducted to collect quantitative data on participants' 

perceptions of the use of role-playing and the improvement of oral skills. In addition, in-depth 

interviews will be conducted for the purpose of collecting more detailed qualitative information 

about participants' experiences and perceptions. This will allow for a comprehensive 

understanding of the effects of role-playing on the development of speaking skills in different 

contexts. 

The target population for this research encompasses a wide range of individuals in 

different educational, occupational, and therapeutic contexts. This includes students of various 

ages, professionals in the workplace, and individuals involved in therapy where oral 

communication is essential. The sample will be selected strategically to represent this diversity 

of contexts and demographic groups, ensuring that it is sufficiently representative to draw 

meaningful conclusions about the effectiveness of role-playing in different situations. 

This type research will be conducted within a mixed research framework, combining 

quantitative and qualitative approaches. The quantitative approach will be used to collect 

numerical and statistical data to measure the effectiveness of role-playing games in the 

development of oral skills. On the other hand, the qualitative approach will allow for a deeper 

understanding of participants' experiences and perceptions, as well as the identification of 

possible underlying factors that may influence outcomes. 
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This research will contribute to the field of education and communication by providing a 

more robust understanding of how role-playing can influence the development of oral skills in 

different contexts. The research is expected to add to the existing literature on effective 

pedagogical and therapeutic strategies and provide valuable information on how to adapt role-

playing games to meet the needs of diverse populations. 

The importance of this research lies in its ability to address a critical deficiency in oral 

communication in today's society. By better understanding how role-playing games can improve 

oral skills and how they can be adapted to various contexts, more effective strategies can be 

developed to prepare individuals for success in education, career, and everyday life. In addition, 

this research may contribute to improving the quality of therapy in contexts where oral 

communication is essential. Ultimately, the research can have a positive impact on society by 

strengthening interpersonal communication skills and the ability to solve problems and 

collaborate effectively. 

Theoretical Framework: In this chapter, the theoretical framework for research is 

established. It begins by defining oral skills and their importance in communication. Then, 

relevant theories related to oral communication are explored. The concept of role-playing games 

and their role as a pedagogical and therapeutic strategy is also examined. In addition, previous 

literature on the use of role-playing in educational and therapeutic contexts is reviewed to 

establish a solid basis for research. 

Research Methodology: This chapter describes the methodology used in the research. 

Both theoretical and empirical methods used are detailed. Information about the study population 
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and how the sample was selected is provided. It also explains the research design, data collection 

procedures, and data analysis techniques that were used. 

Results: In this chapter, the most important results of the research are presented. The 

conclusions obtained on the effectiveness of role-playing games in improving oral skills in 

different contexts are highlighted. The results are supported by quantitative and qualitative data 

collected during the research. 

Discussion: The discussion focuses on the interpretation of the results and their 

relationship with the existing literature. We compare the findings with previous research and 

explore the practical implications of the results. In addition, research limitations are identified 

and areas for future research are suggested. 

Conclusions: In this last chapter, the key findings of the research are summarized. It 

highlights the importance of strengthening oral skills and highlights the potential of role-playing 

as an effective tool to achieve this. It offers recommendations based on the results and highlights 

the relevance of research to education, therapy and society at large. 
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Chapter I 

Definition of oral skills 

The term "language skills" refers to the various ways in which language is used. 

Traditionally, in teaching, these skills have been classified according to their modality (oral or 

written) and their function in communication (productive or receptive). Thus, four categories have 

been established: oral expression, written expression, listening comprehension, and reading 

comprehension (the terms oral and written comprehension are also sometimes used for the last two). 

However, in more recent times, in line with approaches from discourse analysis and text linguistics, 

there is a tendency to consider oral interaction as an independent skill, since both speaking and 

listening are simultaneously and inseparably involved in conversations (Cervantes, 1993). 

Oral communication skills refer to the ability to use oral language effectively to interact with 

others. This competence is of vital importance in everyday life as well as in the professional sphere, 

as it allows individuals to establish relationships, express themselves clearly, and persuade those 

around them. Unfortunately, these oral communication skills are often not given due importance, 

and insufficient time is devoted to them in teaching. This is a mistake, as these skills can be 

improved through training and practice. If young people are taught to communicate effectively, they 

will be better prepared to succeed in their education, careers, and personal relationships (Viladrosa, 

2023). 

Oral communication is, in most cases, the first form of interaction that people use to connect 

with others, share their thoughts, and get to know each other. Developing this skill is essential, as 

communication skills are indispensable in virtually all aspects of life. They enable individuals to 
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express themselves clearly, to be heard, and to be understood. In the professional environment, oral 

communication skills become an essential pillar for effective communication with colleagues, 

superiors, customers, and suppliers (Muñoz, 2003). 

Moreover, they become increasingly relevant in situations such as job interviews, 

presentations, or the organization and participation in meetings. In this sense, oral communication 

skills are emerging as an essential tool for both professional and personal development. In an 

increasingly interconnected world, the ability to express oneself effectively and to understand others 

is a valuable skill, allowing individuals to build solid relationships, resolve conflicts, and move 

forward in different aspects of life. Cultivating these skills is therefore crucial to thrive in an 

increasingly complex and competitive environment (Nieves Chávez & Conde Aldude, 2022). 

There are multiple strategies that can be implemented in schools to cultivate oral 

communicative competence. Among them, one of the most effective involves making oral 

presentations in front of an audience, usually composed of classmates. This can be as simple as 

asking students to present a topic of interest or to present a project in front of their classmates. 

Videoconferencing is also a useful tool that allows students to make presentations to larger 

audiences or participate in online discussions (Viladrosa, 2023). 

Other strategies for improving oral communication skills include the use of role-plays, 

debates, speeches, and the creation of a school radio station. All of these activities provide students 

with the opportunity to practice and improve their speaking and presentation skills. One particular 

example of this type of exercise is storytelling, which involves telling stories in an engaging and 
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captivating way. This technique is adaptable to a wide variety of topics and is especially beneficial 

for stimulating students' speaking and creativity. 

Other strategies for training oral communication include the use of role-playing, debates, 

speeches, and the creation of a school radio station (Viladrosa, 2023): 

Role-playing offers a playful avenue to help students build their confidence and skill in oral 

communication in front of their peers. Students are grouped into small teams and develop short skits 

that include a story, dialogue, and fictional characters. They then perform their skit in front of the 

rest of the class. 

Debates are an excellent way to encourage students' ability to speak in public and discuss 

different points of view. Debate groups are organized to discuss a topic about which they have 

knowledge. They then present their arguments in front of the class audience. 

Speeches represent an effective form of direct oral communication that is used to teach 

communication skills. They allow the speaker to express his or her thoughts, views, and opinions in 

front of an audience. Preparing speeches improves students' ability to structure their ideas, and by 

delivering them, they develop their ability to speak fluently and confidently. In addition, this 

technique can be used to teach the class the skill of presenting to an audience. 

Creating a school radio station involves forming small groups to design radio programs for 

the class or even the entire school. Students must come up with the topics, characters, interviews, 

and songs they wish to include in their broadcasts. This involves writing scripts and planning the 

programming schedule. They then record their radio broadcasts and listen to them at a later stage. 
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Finally, competent command of the language and oral expression are fundamental pillars in 

the achievement of effective communication. It is of utmost importance that students cultivate their 

linguistic competence through oral interaction with peers and teachers. This encompasses not only 

the ability to express themselves verbally in a language but also the ability to actively listen and 

understand others. It is imperative to instruct students in correct verbal expression, asking relevant 

questions, and responding appropriately to them so that they can communicate effectively with their 

peers. 

In addition, it is essential that students develop their listening and speaking skills to foster 

empathy in their interactions with others. This development is promoted through reading aloud, 

conducting classroom discussions, preparing and delivering speeches and presentations, and 

participating in interactive group activities. These practices contribute to the enrichment of students' 

communication skills while strengthening their ability to connect effectively with others in an 

increasingly communicative and diverse environment (Rosas, Andrade, Cárdenas, & Sommerhoffc, 

2021). 

Importance of oral skills in communication 

Oral skills represent an essential foundation that must be cultivated throughout the 

educational process. This skill is a key element in the development of mastery of the mother tongue 

and is typically among the first abilities individuals acquire before entering the school environment. 

From infancy, linguistic development begins with imitating sounds and progresses toward acquiring 

the ability to speak and communicate with others. In early childhood, oral communication and 

expression continue to play a predominant role through public and collective activities, such as 
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assemblies. However, as teaching progresses, the introduction of writing and reading gradually 

occupies a significant portion of language instruction time, often leading to decreased attention to 

oral communication (Campos, 2007). 

With time and the child's growth, more emphasis is placed on the development of written 

skills, both in comprehension and expression. However, over-prioritizing written skills at the 

expense of oral skills represents a significant oversight. In daily life, oral communication 

encompasses a much broader and more varied spectrum than written communication, yet it often 

lacks due consideration in the educational arena. It is not suggested that the importance of writing be 

underestimated; rather, it is advocated that its relevance be equated with that of oral skills (Medina, 

2020). 

Frequently, fundamental skills such as public speaking, effective presentations, or dealing 

with common situations in everyday life, such as job interviews or interactions with salespeople, are 

neglected in teaching. Yet, these skills are essential for success in many aspects of life. It is crucial 

that attention be paid to the development of these oral skills throughout the school years. If students 

are instructed and familiarized with public speaking from an early age, they will be better prepared 

to handle a wide variety of everyday situations. Education should address these speaking skills as a 

vital component of students' overall education, enabling them to face the challenges of contemporary 

society with confidence (Medina, 2020). 

From a social perspective, language plays a crucial role in facilitating communication 

between individuals, becoming a fundamental tool for socialization. In addition to satisfying basic 

needs for expression and regulation of others' behavior, language is also used for expressing feelings 
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and plays an essential role in various human interactions. This function of language guides most 

activities designed in the educational setting, encouraging expression, improving competence in 

grammatical aspects, and teaching children pragmatic aspects of discourse, such as turn-taking in 

conversation and participating in debates (Palanco López, 2009). 

Oral language serves a fundamental role as an instrument for the codification of thought, 

facilitating the organization of thought, contributing to reflection, and favoring conceptualization. 

Exercising this function significantly impacts a person's cognitive development, promoting the 

advancement of higher mental capacities necessary in learning processes, such as abstraction, 

analysis, synthesis, and the capacity to represent individuals, objects, and situations beyond the 

immediate context. 

Despite its relevance, this function, linked to the capacity for symbolization, often receives 

the least attention in the educational environment (Bigas Salvador, 1996). 

Several arguments highlight the importance of oral expression in the learning process: 

• Learning through speaking: Students assimilate ideas by expressing them in their own 

words, clarifying confusing ideas and fixing them in memory. 

• Clarification of thought through speech: Speaking is the primary means by which students 

explore connections between what they already know and new observations or 

interpretations of reality. 

• Facilitation of understanding: Students who talk about a topic tend to understand it better 

than those who do not, deepening comprehension through discussions and comments. 
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• Talk before writing: Research indicates that students improve their writing when they 

discuss content with teachers or peers before they begin writing. 

• Building student confidence: Active participation in discussions and presentations builds 

students' self-confidence as they share their ideas and perspectives. 

• Revealing student thinking: Students' expressions become the basis for designing future 

learning experiences, acting as a scaffold for their intellectual progress. 

 

Relevant theories about oral communication 

In the educational setting, oral expression assumes significant relevance as it provides 

students with ample opportunities to interact with their peers and engage in communicative 

processes. As noted by Ong (1982), language fundamentally exists as spoken and heard in the world 

of sound, emphasizing the importance of oral discourse in strengthening communicative competence 

and fostering writing. The development of oral competence commences early in life, ensuring that 

children possess language skills encompassing both structural aspects, such as phonetic, semantic, 

and syntactic dimensions, as well as pragmatic dimensions upon entering school (Ravid & 

Tolchinsky, 2002). While oral comprehension relies on immediate contextual cues, reading 

comprehension demands additional cognitive skills for decontextualized and abstract processing, as 

highlighted by Cain and Oakhill (2007). 
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Communication serves as the cornerstone of all educational endeavors, facilitating human 

enrichment and creative life through sharing and interaction, as posited by Escotet (1992). Within 

the realm of verbal communication, Reyzabal (1999) argues that oral communication merits special 

attention in educational institutions due to its high frequency of use compared to written 

communication, coupled with the traditional lack of systematization in teaching and learning 

processes and approaches in this domain. Therefore, an innovative approach in terms of 

methodological rigor is necessary to develop specific teaching materials and establish appropriate 

evaluation instruments (Reyzabal, 1999). 

On many occasions, oral communication is the only way for those who are being silenced to 

break that silence (Reyzabal, 1999). We always express our feelings, and this reflects our perspective 

of the world. However, sometimes this can have consequences, as our expressions can lead us into 

complicated situations. It is essential to be cautious in the way we express ourselves to ensure that 

we are understood accurately and to avoid misunderstandings. 

Both teachers and any individual, regardless of their specialty, use oral expression to 

organize, inform, present, and converse, since it constitutes the fundamental basis for teaching and 

learning (Reyzabal, 1999). Our oral expression reflects our identity in its totality, and as teachers, we 

must be aware of how to use it effectively. By combining it with bodily expressions, we can transmit 

our knowledge effectively, allowing us to achieve ideal communication. 

Forzán (2010) argues that educators who aspire to enhance oral expression in their students 

should consider that assessment should not be limited to a mere one-time act, but rather be an 

ongoing process. This constant process of assessment is essential to analyze each student's 
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individual communicative development in order to provide guidance and feedback that fosters the 

improvement of fluency and, ultimately, the enrichment of the learning process. 

Oral speeches share similarities with music, since both are sequences of articulated sounds. 

They are not only heard in terms of their content, but also perceived as a melody (Reyzabal, 1999). 

Our speech is of great importance, not only because of its content, but also because of its meaning, 

which is shaped by the context in which we are immersed. Oral language represents the cornerstone 

of everyday communication and, on many occasions, is the only form of expression. The phonic-

acoustic component is a universal feature of human language that enables us to interact with others 

(Reyzabal, 1999). 

In conclusion, Fillola (2003) identifies the fundamental characteristics of oral communication as 

follows: 

• Communication is primarily an oral process. 

• Oral language is a natural language, essential in the construction of human consciousness 

and is developed through active participation in meaningful communicative processes, 

which, although not exclusive, are independent of formal instruction. 

• Conversation, that is, the interaction between speakers and between conversational discourse 

and the communicative context, constitutes the fundamental form of oral language. 

• The elementary linguistic unit in oral communication is the utterance, a unit based on content 

(and not on grammatical aspects), whose meaning is constructed according to both the 

communicative context and the speaker's intention. 
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Role-playing games as a pedagogical and therapeutic strategy 

The importance of role-play lies in its quality as a social activity in which, through 

collaboration with other children, roles are acquired that complement the individual role. What 

distinguishes play is its ability to initiate concept-based or idea-driven behaviors from the outset. For 

children, play has an inherently positive approach, as it contributes to their development by utilizing 

the resources available in their environment. For the child, play represents a privileged situation, and 

current research points to its importance in cognitive, social and moral development (Vigostky, 

1968). 

When referring to role-playing, it entails a technique utilized in educational events rooted in 

the principles of experiential learning. This method is particularly beneficial in nurturing empathy 

and acquiring a profound understanding of alternative perspectives. The adaptability of thought 

fostered by this exercise serves as a vital cornerstone in problem-solving, enabling situations to be 

approached from diverse viewpoints. (Lupo, Herrera, & Crotado, 2023). 

Role-playing also presents itself as an effective means for people to practice specific skills in 

an imaginary context. It is important to note that the breadth of possibilities in role-playing is 

considerable, as it can range from total improvisation to a performance guided by a predefined 

script. This versatility allows participants to adapt the experience to their needs and objectives, 

which makes role-playing an extremely valuable tool in education and in the improvement of 

interpersonal skills (Lupo, Herrera, & Crotado, 2023). 

This approach highlights the idea that a child is an individual who absorbs knowledge from 

the outside world and incorporates it into his or her interiority, identifying and retaining the most 
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relevant aspects. Play, in this sense, manifests itself as a sequential process that reveals the power of 

the imaginary in its development. For example, role-playing becomes a vehicle for the creation of 

rules, the introduction of competition and the formation of values (DE LA TORRE, ESTRADA 

ROJAS, & OCHOA CASTRO, 2022). 

Through role play, children not only explore their imagination, but also learn to set and 

follow rules, which fosters an understanding of norms and cooperation with others. In addition, it 

presents the opportunity for healthy competition, developing conflict resolution skills and fair 

competition. Also, role-playing provides an environment conducive to the internalization of ethical 

and social values, as children experience, understand and practice the importance of empathy, 

collaboration and honesty in simulated situations. In short, role-playing not only awakens children's 

creativity and imagination, but also contributes to their personal and social growth in a meaningful 

way (Gallardo López & Gallardo Vázquez, 2018). 

Sometimes, educational literature tends to merge live role-playing and role-playing games 

(RPGs). The latter, influenced by Moreno's psychodramas (Tizón, 2006), constitute a pedagogical 

strategy with a solid basis in the promotion of values in education. There are notable similarities and 

differences between role-playing games and role-playing games, which are detailed below: 

Similarities between role-playing and role-playing games: 

• In both, a simulation takes place in which participants assume a role. 

• No pre-established script is used; instead, participants act according to their desires and what 

they think their character would do. 



TRABAJO DE TITULACIÓN 

 

 

• An impartial moderator, such as a game director or moderator, is usually appointed. 

Differences between role-playing and live role-playing as compared to role-playing games: 

• In role-playing, the primary purpose is educational, aiming to raise awareness, foster 

empathy or promote understanding, whereas in role-playing games (RPGs), entertainment is 

primarily sought. 

• In role-playing and live role-playing games, it is common to act out a specific scene or 

moment, as, for example, in "The Green Meadow Highway," where participants assume the 

roles of the parties involved in a City Council meeting to discuss the construction of a 

highway. Role-playing games (RPGs), on the other hand, tend to role-play broader and more 

open-ended situations. 

Role-playing games are mentioned as educational resources of interest in the book 

"Estrategias didácticas" (Bañeres, 2008). In this book, a small chapter is dedicated to role-playing, 

with a focus on dynamics related to Health Education, specifically mentioning examples such as "K-

1000" and "Lidia". Likewise, in the context of coexistence programs, various role-plays are used as 

indicated by Muñoz (2003). Numerous simulation activities related to environmental education can 

also be found, with the case of the "Aznalcollar mining accident" standing out for its depth and 

realism. 

A separate focus deserves "Passages", an awareness game, published by UNHCR, in which 

chance plays a fundamental role in the activity. What differentiates this game from other role-

playing games is that it presents several scenes and situations that allow simulating a family's flight 

from a country in conflict, a theme that is also addressed by some NGOs. 
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In summary, it can be concluded that the "live" modality of role-playing games holds 

undeniable educational value, especially concerning attitudes and values. Furthermore, its extensive 

history and widespread usage are remarkable, surpassing initial expectations. 

 

Paraverbal resources 

At the point of intersection between gesture and word, a fascinating territory opens up before 

us, where a series of vocal elements make an appearance. These elements, although not classified as 

linguistic components, are generated using the same organs of the human phonation apparatus. In 

this context, we refer to the quality of the voice and vocalizations, in particular, in relation to the use 

of paraverbal resources (Staab, 1992). 

This study region, located at the border between nonverbal communication and linguistic 

expression, sheds light on significant aspects of human communication. The voice, in this sense, 

represents an essential vehicle for the transmission of information and emotions. However, the voice 

goes beyond the words we speak. In this article, we will thoroughly explore the richness of voice 

and vocalizations, which transcend the boundaries of language and reveal crucial nuances in human 

interaction. 

Voice is one of the most powerful aspects of human communication. Through the voice, we 

express not only ideas and thoughts, but also a wide range of emotions, from joy to sadness, anger 

and surprise. Voice allows us to connect with others, convey our mood, and establish effective 

communication. 
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Voice quality is a fundamental dimension that is not limited to the simple phonation of 

words. It includes elements such as tonality, modulation, intensity, and resonance of the voice. Each 

individual has a unique voice that reflects their personality and emotional state. For example, a soft, 

melodic voice can convey calm and tranquility, while a strong, energetic voice can express 

enthusiasm or determination. Voice quality also plays a crucial role in how others perceive us. A 

pleasant, well-modulated voice can make a positive impression, while a monotone or raspy voice 

can be less appealing. Therefore, it is important to be aware of how we use our voice in different 

situations and with different interlocutors (Staab, 1992). 

In addition to spoken words, vocalizations play an important role in communication. These 

vocalizations encompass laughter, sighs, moans, exclamations, and other nonverbal sounds that 

convey our emotions and reactions. For instance, an infectious laugh can enliven a conversation, 

while a sigh may signal boredom or frustration. Paraverbal elements such as intonation and rhythm 

also hold significance in communication. The modulation of our voice during speech can entirely 

alter the meaning of a sentence. For instance, the use of different intonations can transform a 

question into a statement. Likewise, the rhythm and pace of speech can convey the speaker's 

emotions and maintain the listener's engagement.  (Blancafort & Valls, 1999). 

Vocalizations serve as a direct reflection of individuals' emotions. During moments of 

heightened emotional intensity, people frequently convey these feelings through instinctual 

vocalizations. Whether it's a cry of joy, a groan of pain, or a sigh of relief, emotions find expression 

through their voices. These vocalizations are inherently universal, transcending cultural and 

linguistic boundaries. Even infants, prior to acquiring language skills, utilize vocalizations to express 
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their needs and emotions. This vocal expression of emotions underscores the profound link between 

the voice and individuals' inner worlds. 

In the therapeutic field, the voice plays a prominent role. Therapists use the quality of their 

voice and vocalizations to convey empathy, support, and understanding to their patients. A therapist's 

calm, reassuring intonation can help reduce a patient's anxiety, while breath vocalizations can 

encourage confidence and self-expression. Voice therapy is also a specialized discipline that focuses 

on the therapeutic use of the voice. It is used in a variety of therapeutic contexts, including speech 

therapy and working with voice disorders. In these cases, the voice becomes a fundamental 

treatment tool (Blancafort & Valls, 1999). 

When individuals communicate, they not only listen to the words being spoken but also 

assess the quality of their interlocutor's voice and vocal expressions. These aspects are pivotal in 

interpreting communication. For instance, when someone addresses us with an aggressive tone of 

voice, we tend to perceive the message differently compared to if it were delivered in a friendly and 

calm tone. (Blancafort & Valls, 1999) 

Vocalizations and voice quality often reveal non-explicit information about the speaker's 

emotional state and intent. This means that, when communicating, we need to pay attention not only 

to what is being said, but also to how it is being said. The voice can convey confidence, insecurity, 

enthusiasm, indifference, and many other emotions and attitudes. 

The relationship between voice and culture is a fascinating topic. Different cultures have 

specific norms and expectations regarding voice and communication. For example, in some cultures, 
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a strong, energetic voice is valued, while in others, a soft, reserved voice is preferred. Cultural norms 

also influence how vocalizations and paraverbal resources are used in communication (Staab, 1992). 

In some cultures, emotional vocalizations may be more expressive and visible, while in 

others they can be repressed or controlled. Understanding the influence of culture on voice and 

communication is essential for effective communication. The voice, in all its dimensions, remains a 

fascinating element of human interaction, a rich and versatile tool that goes far beyond the words we 

utter. 

 

Non-verbal resources 

Oral communication is a topic of great relevance and has been addressed by various authors 

over time. Hunt (1985) offers a broad definition of oral communication by including a number of 

cues that go beyond spoken or written words. These cues include gestures, body movements, 

postures, facial expressions, gaze directions, proximity, touch, tone of voice, and other non-

articulated vocal elements. According to Hunt, these nonverbal cues complement and enrich verbal 

communication, adding extra layers of meaning to our interactions. 

Nonverbal communication does not operate independently but is intertwined with oral verbal 

communication. Their role may be to reinforce, contradict, substitute, complement, emphasize, 

regulate, or control verbal communication. This means that oral communication is a complex and 

multifaceted process in which nonverbal cues play an essential role. Often, we are not aware of the 
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importance of these signals, but they significantly influence the way we communicate and how we 

interpret interactions with others (Condemarín, 2007). 

Importantly, nonverbal communication is a skill that is learned and developed throughout 

life. It is not a random phenomenon but follows specific socio-cultural patterns. Cultural norms and 

expectations influence how we use body language, intonation, and other aspects of nonverbal 

communication. Therefore, non-verbal communication is not a universal language, but varies across 

cultures and social contexts. 

The nonverbal message is highly dependent on the context in which it is found. The same 

nonverbal cues can have different meanings in different situations. For example, a hand gesture may 

express greeting in a social context, but it may have a completely different meaning in a formal 

context. Therefore, the interpretation of nonverbal communication requires a deep understanding of 

the context and a sensitivity to the multiple possible interpretations (Forzán Gómez, 2010). 

In the study of nonverbal communication, two main areas stand out: kinesics and 

paralinguistics. Kinesics focuses on the analysis of nonverbal messages through body movements. 

This includes gestures, postures, facial expressions, and other bodily behaviors that communicate 

information. Paralinguistics, on the other hand, refers to the study of nonverbal messages produced 

by voice, excluding spoken words. Paralinguistic elements include intonation, rhythm, speed, and 

other aspects of the voice that influence communication (Condemarín, 2007). 

Proxemics, according to Knapp (1972), is concerned with how we use space in nonverbal 

communication. This involves the study of how we perceive, structure, and use our personal and 
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social spaces. Proxemics also relates to the interaction between human behavior and the physical 

environment, including considerations of architecture, spatial design, and territoriality. 

It is important to stress that nonverbal communication cannot be separated from verbal 

communication. The two are intrinsically linked and occur simultaneously in most human 

interactions. When we come face-to-face with another person, we communicate on multiple levels, 

both conscious and unconscious. We use sight to pick up visual cues, hearing to perceive sounds and 

verbal communication, touch to interact physically, and then integrate all of these sensations into a 

decoding process that is often perceived as intuition (Forzán Gómez, 2010). 

In this context, non-verbal communication plays a fundamental role in education and in the 

development of oral expression. The diagnostic tests and pedagogical workshops carried out in the 

pedagogical proposal take into account both verbal and non-verbal aspects of communication. This 

reflects the importance of understanding and improving the way we communicate at all levels in 

order to achieve effective and meaningful communication. Ultimately, nonverbal communication 

enriches and broadens the experience of oral communication, making it an essential field of study in 

understanding our human interactions (Condemarín, 2007). 

Chapter II 

Research Approach 

In order to thoroughly investigate the intricate dynamics surrounding "The Use of Role Play 

to Promote Speaking Skills in Different Contexts" at the esteemed Technical University of Machala 

(UTMACH) situated in Machala, Ecuador, a research methodology characterized by its diversity and 
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richness will be adopted. This research endeavor will be underpinned by a mixed-methods approach, 

seamlessly integrating both quantitative and qualitative elements. This strategic combination aims to 

provide a multifaceted and in-depth exploration of the impact of role-playing on students' speaking 

skills within the diverse and dynamically evolving educational landscape at UTMACH. 

The integration of quantitative and qualitative elements will enable researchers to not only 

quantify the observable changes in students' speaking skills but also to delve into the nuanced 

aspects of their experiences and perceptions. By employing quantitative measures, such as 

standardized language proficiency tests and statistical analyses, the study will systematically gauge 

the measurable outcomes of the role-playing intervention. Simultaneously, qualitative methods, such 

as direct observation, content analysis, and participant interviews, will capture the richness of the 

students' interactions, their attitudes towards the role-playing sessions, and any subtle shifts in their 

speaking proficiency that might not be easily quantifiable. 

This mixed-methods approach is particularly advantageous in unraveling the complexity of 

language development within a diverse educational environment. It acknowledges that students' 

linguistic progress is not solely defined by quantifiable metrics but is equally shaped by the intricate 

interplay of cultural, contextual, and individual factors. Hence, by embracing this comprehensive 

research strategy, the study aspires to uncover a holistic understanding of how the integration of 

role-playing impacts the speaking skills of students across various contexts at UTMACH. 

As part of the quantitative approach, a standardized language proficiency test, such as the 

Test of English as a Foreign Language (TOEFL), will be utilized to assess participants' speaking 

skills. The pretest will involve individual oral examinations where participants respond to prompts, 
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engage in discussions, and demonstrate their ability to articulate ideas coherently. Each participant 

will receive a pretest score reflecting their baseline speaking proficiency. 

After the intervention involving role-playing sessions, the same participants will undergo a 

post-intervention language proficiency test using the same format and criteria. The post-test scores 

will be compared to the pretest scores to measure the improvement in speaking skills. Statistical 

analysis, including mean comparison tests and analysis of variance, will be employed to determine 

the significance of any observed changes. The quantitative data generated from these tests will offer 

a standardized and objective assessment of the impact of role-playing on participants' speaking 

proficiency, contributing to the overall findings of the study. 

 

Theoretical and empirical methods used 

Theoretically, the research will be grounded in relevant theories of language acquisition, 

pedagogy, and educational psychology. Empirical methods such as direct observation of role-play 

sessions, content analysis of verbal interactions, and language performance assessments will be 

employed to obtain quantitative and qualitative data to support the research. 

Description of the population and sample 

The target population will be constituted by students participating in English programs at 

level A1 at UTMACH. The sample will be selected in a stratified manner, considering the diversity 

in academic fields and cultural background, thus guaranteeing the representativeness of the 

university population. 
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Research design 

The research will follow an experimental design, implementing role-playing sessions in 

various educational contexts during a defined period. Control and experimental groups will be 

established to allow a rigorous comparison of the results. The variability of educational contexts will 

replicate the diversity present in the university setting. 

Data collection 

Data collection will be conducted through multiple sources. Direct observation of role-play 

sessions will provide detailed qualitative data. Pre- and post-intervention language performance 

assessments will allow for quantification of progress. In addition, questionnaires will collect 

participants' subjective perceptions of their experience. 

In the exploration of "The Use of Role Play to Promote Speaking Skills in Different 

Contexts" at the Technical University of Machala (UTMACH) in Machala, Ecuador, a total of 300 

participants were involved. These individuals were enrolled in English programs at the A1 level, 

offering a diverse cross-section of the university's student population. The sample was thoughtfully 

stratified to include an equal distribution of 150 men and 150 women, ensuring a balanced 

representation across genders. This gender-inclusive approach aims to provide a comprehensive 

understanding of how role-playing activities influence the speaking skills of students in diverse 

educational environments. 

The selection of participants involved a meticulous process, incorporating stratification to 

account for diversity in academic disciplines and cultural backgrounds. This methodological choice 
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seeks to capture the nuanced variations in linguistic development arising from different academic 

focuses and cultural influences. By including an equal number of male and female participants, the 

study aims to explore potential gender-related dynamics in the impact of role-playing on speaking 

skills. This carefully curated sample enhances the study's ability to generalize findings to the broader 

student population at UTMACH. 

The deliberate balance of 150 men and 150 women in the participant pool holds significance, 

acknowledging the importance of gender representation in educational research. The study aims to 

discern whether there are differential effects of role-playing on speaking skills based on gender, 

aligning with a commitment to inclusivity and diversity. As the research unfolds, the gender-specific 

insights may contribute valuable nuances to the overall understanding of how role-playing 

interventions impact oral communication skills in different educational contexts at UTMACH. 

 

Data analysis 

Quantitative data will be subjected to statistical analysis, using mean comparison tests and 

analysis of variance to assess the significance of the results. Qualitative data will be analyzed using 

content analysis techniques to identify emerging patterns and trends in participants' experiences and 

perceptions. 

This integrated methodological approach will ensure a comprehensive evaluation of the 

impact of role-playing on the improvement of speaking skills, providing an in-depth and 

contextualized understanding of the students' experience at UTMACH. 
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Instrumentation:  

In this research endeavor, a meticulously selected set of instruments will be employed to 

gather robust data and insights. A pretest, designed to assess the baseline speaking skills of 

participants before any intervention, will serve as a benchmark for measuring subsequent 

improvements. The pretest will encompass aspects such as fluency, vocabulary usage, and overall 

communication effectiveness. Following the implementation of role-playing sessions, a post-

intervention test will be administered to gauge the immediate impact on participants' speaking skills. 

Additionally, a variety of standardized language performance assessments will be utilized to 

supplement the qualitative findings, ensuring a comprehensive evaluation of language development. 

Week 1: Introduction and Baseline Assessment 

Day 1: 

1. Introduction to the course theme: "The Impact of Role-Playing on Speaking Skills." 

2. Overview of the importance of speaking skills in diverse contexts. 

3. Distribution of pre-course surveys to gather baseline data on students' perceptions of their 

speaking abilities. 

Day 2: 

1. Introduction to key theories of language acquisition and communication. 

2. Pretest: Students engage in short spoken interactions to assess their initial speaking 

proficiency. 
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3. Discussion on the role of effective communication in academic and real-world scenarios. 

Day 3: 

1. Theoretical grounding: exploration of relevant pedagogical and psychological theories. 

2. Distribution of self-assessment tools for students to reflect on their strengths and weaknesses 

in oral expression. 

3. Overview of the upcoming role-playing activities and their connection to speaking skill 

development. 

Week 2: Implementation and Midterm Assessment 

Day 4: 

1. Initiation of role-playing activities in small groups. 

2. Direct observation of role-play sessions to assess initial speaking skills. 

3. Informal feedback session to address immediate concerns and provide guidance. 

Day 5: 

1. Content analysis: review and analysis of verbal interactions during initial role-playing 

sessions. 

2. Midterm self-assessment: students reflect on their progress and challenges. 

3. Peer evaluation: students provide constructive feedback to their classmates. 

Day 6: 

1. Continued role-playing sessions with an emphasis on varied contexts and scenarios. 

2. Midterm assessment: students participate in a structured speaking activity to gauge progress. 
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3. Collection of quantitative data through language performance assessments. 

 

Week 3: Advanced Application and Final Evaluation 

Day 7: 

1. Introduction to advanced role-playing scenarios and challenges. 

2. Distribution of additional speaking proficiency tests. 

3. Implementation of complex role-playing scenarios, allowing students to apply and refine 

their speaking skills. 

Day 8: 

1. Advanced role-playing sessions in diverse educational contexts. 

2. Final evaluation: students engage in a comprehensive speaking activity to demonstrate their 

developed skills. 

3. Data collection from final assessments for quantitative analysis. 

Day 9: 

1. Data analysis: statistical examination of pretest, midterm, and final assessment results. 

2. Compilation of qualitative insights from content analyses and student reflections. 

3. Closing session: students reflect on their overall experience and the impact of role-playing on 

their speaking skills. 
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This class plan integrates the implementation of speaking-related instruments across the three weeks, 

combining theoretical foundations, practical role-playing activities, and comprehensive assessments 

to measure the impact on students' speaking proficiency. 

These class plans aim to immerse students in role-playing activities progressively, allowing 

for continuous improvement in their oral expression skills. The emphasis on observation, feedback, 

and varied scenarios ensures a comprehensive exploration of the impact of role-playing on speaking 

skills in diverse educational settings. 

Instrumentation planning 

Day 1: Introduction to the Course Theme and Baseline Assessment 

1. Introduction to the course theme: "The Impact of Role-Playing on Speaking Skills." 

• Provide an overview of the course objectives and outline the importance of 

developing effective speaking skills in various contexts. 

• Engage students in a discussion about the relevance of oral communication in 

academic, professional, and social settings. 

2. Overview of the importance of speaking skills in diverse contexts. 

• Present examples illustrating the significance of clear and effective oral 

communication in everyday life. 

• Discuss the role of speaking skills in academic success, job interviews, and 

interpersonal relationships. 
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3. Distribution of pre-course surveys to gather baseline data on students' perceptions of their 

speaking abilities. 

• Explain the purpose of the pre-course survey in assessing students' self-perceived 

speaking proficiency. 

• Instruct students to complete the survey honestly and thoroughly, emphasizing the 

importance of accurate self-assessment. 

By the end of Day 1, students will have a clear understanding of the course objectives and the 

importance of speaking skills in various contexts. They will have completed the pre-course survey, 

providing valuable baseline data for assessing their initial speaking proficiency. This foundational 

session sets the stage for subsequent activities focused on improving oral expression through role-

playing exercises. 

Day 2: Introduction to Key Theories and Pretest 

1. Introduction to key theories of language acquisition and communication. 

• Present foundational theories such as behaviorism, constructivism, and sociocultural 

theory. 

• Discuss how these theories inform our understanding of language learning and oral 

communication. 

2. Pretest: Students engage in short spoken interactions to assess their initial speaking 

proficiency. 
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• Administer the pretest, which may include tasks such as role-plays, impromptu 

speeches, or oral presentations. 

• Provide clear instructions and a supportive environment for students to demonstrate 

their speaking skills. 

3. Discussion on the role of effective communication in academic and real-world scenarios. 

• Facilitate a discussion on the importance of effective communication skills in 

academic success, professional development, and personal relationships. 

• Encourage students to reflect on how improving their speaking skills can positively 

impact various aspects of their lives. 

Day 3: Theoretical Grounding and Self-Assessment 

1. Theoretical grounding: exploration of relevant pedagogical and psychological theories. 

• Further explore key theories introduced in the previous session, focusing on their 

implications for language teaching and learning. 

• Discuss practical applications of these theories in promoting speaking skill 

development through role-playing activities. 

2. Distribution of self-assessment tools for students to reflect on their strengths and weaknesses 

in oral expression. 
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• Provide students with self-assessment questionnaires or checklists to evaluate their 

speaking skills. 

• Encourage students to honestly assess their abilities and identify areas for 

improvement. 

3. Overview of the upcoming role-playing activities and their connection to speaking skill 

development. 

• Preview the role-playing activities planned for the course and explain how they align 

with the course objectives. 

• Emphasize the role of role-playing in providing opportunities for authentic language 

use and skill development. 

By the end of Day 3, students will have engaged in theoretical discussions, completed a pretest to 

assess their initial speaking proficiency, and reflected on their strengths and weaknesses in oral 

expression through self-assessment. They will also have a clear understanding of how role-playing 

activities will contribute to their speaking skill development throughout the course. 

 

Day 4: Initiation of Role-Playing Activities and Initial Assessment 

1. Initiation of role-playing activities in small groups. 

• Introduce the first role-playing scenario or activity, providing clear instructions and 

role assignments. 
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• Encourage students to immerse themselves in their roles and engage in authentic 

verbal interactions. 

2. Direct observation of role-play sessions to assess initial speaking skills. 

• Circulate among the groups to observe students' verbal interactions and assess their 

speaking proficiency. 

• Take notes on students' fluency, vocabulary usage, pronunciation, and overall 

communication effectiveness. 

3. Informal feedback session to address immediate concerns and provide guidance. 

• Gather students together after the role-play sessions to provide feedback on their 

performance. 

• Offer constructive feedback on strengths and areas for improvement, focusing on 

specific aspects of oral communication. 

Day 5: Content Analysis and Midterm Self-Assessment 

1. Content analysis: review and analysis of verbal interactions during initial role-playing 

sessions. 

• Review recordings or notes from the previous day's role-play sessions to identify 

patterns and trends in students' verbal interactions. 
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• Analyze students' use of language, communication strategies, and effectiveness in 

conveying messages. 

2. Midterm self-assessment: students reflect on their progress and challenges. 

• Distribute self-assessment forms or prompts for students to reflect on their 

performance during the role-playing activities. 

• Encourage students to identify areas of improvement and set goals for the remainder 

of the course. 

3. Peer evaluation: students provide constructive feedback to their classmates. 

• Pair students or organize small groups to exchange feedback on their role-play 

performances. 

• Encourage students to provide specific, constructive feedback based on the criteria 

discussed in class. 

By the end of Day 5, students will have actively participated in role-playing activities, received 

feedback on their performance, and engaged in self-reflection on their speaking skills. They will also 

have gained insights into their progress through content analysis and peer evaluation, laying the 

groundwork for further development in subsequent sessions. 
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Testing Procedures:  

The testing procedures will adhere to rigorous standards to ensure the validity and reliability 

of the data collected. Pretest and post-test assessments will be conducted consistently across all 

participants, allowing for a direct comparison of their progress. These assessments will be designed 

to capture nuanced changes in speaking skills and identify specific areas of improvement. The use of 

established language proficiency tests will contribute to the robustness of the quantitative data, 

providing a standardized measure of language proficiency that transcends the specificities of the 

role-playing intervention. 

Day 6: Continued Role-Playing Sessions and Midterm Assessment 

1. Continued role-playing sessions with an emphasis on varied contexts and scenarios. 

• Introduce new role-playing scenarios or build upon previous ones to provide students 

with diverse speaking opportunities. 

• Encourage students to apply feedback received from previous sessions and focus on 

improving specific aspects of their speaking skills. 

2. Midterm assessment: students participate in a structured speaking activity to gauge progress. 

• Administer a midterm assessment that challenges students to apply their speaking 

skills in a more formal setting. 

• Design the assessment to include tasks that assess fluency, accuracy, coherence, and 

other key aspects of oral communication. 
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3. Collection of quantitative data through language performance assessments. 

• Use rubrics or scoring guides to objectively assess students' performance during the 

midterm assessment. 

• Record quantitative data related to students' speaking proficiency to track progress 

over time. 

Day 7: Introduction to Advanced Role-Playing and Additional Assessments 

1. Introduction to advanced role-playing scenarios and challenges. 

• Present more complex role-playing scenarios that require students to demonstrate 

higher-level speaking skills. 

• Discuss strategies for handling challenging communication situations and 

maintaining fluency under pressure. 

2. Distribution of additional speaking proficiency tests. 

• Administer additional speaking proficiency tests to gather further data on students' 

speaking abilities. 

• Include a variety of task types to assess different aspects of oral communication, such 

as role-plays, debates, and presentations. 

3. Implementation of complex role-playing scenarios, allowing students to apply and refine 

their speaking skills. 
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• Facilitate role-playing activities that challenge students to navigate complex 

interpersonal interactions and communicate effectively in simulated real-life 

situations. 

• Provide opportunities for students to receive feedback and reflect on their 

performance to promote continuous improvement. 

By the end of Day 7, students will have completed the midterm assessment, engaged in advanced 

role-playing activities, and participated in additional speaking proficiency tests. The combination of 

structured assessments and immersive role-playing experiences will provide valuable data on 

students' speaking skills and inform further instruction and support. 

Day 8: Advanced Role-Playing Sessions and Final Evaluation 

1. Advanced role-playing sessions in diverse educational contexts. 

• Engage students in advanced role-playing scenarios that reflect real-world 

communication challenges in academic and professional settings. 

• Encourage students to apply the speaking skills they have developed throughout the 

course to effectively navigate complex situations. 

2. Final evaluation: students engage in a comprehensive speaking activity to demonstrate their 

developed skills. 

• Administer a final evaluation task that requires students to demonstrate their 

proficiency in oral communication. 
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• Design the task to be challenging yet achievable, allowing students to showcase their 

progress over the duration of the course. 

3. Data collection from final assessments for quantitative analysis. 

• Collect data from the final evaluation task to assess students' speaking proficiency 

and measure their growth since the beginning of the course. 

• Use standardized assessment criteria to ensure consistency and reliability in data 

collection. 

Day 9: Data Analysis and Reflection 

1. Data analysis: statistical examination of pretest, midterm, and final assessment results. 

• Analyze the quantitative data collected from pretests, midterms, final assessments, 

and additional speaking proficiency tests. 

• Conduct statistical analyses to identify patterns, trends, and changes in students' 

speaking skills over time. 

2. Compilation of qualitative insights from content analyses and student reflections. 

• Review qualitative data collected from content analyses of role-playing sessions, self-

assessment reflections, and peer evaluations. 

• Identify qualitative insights into students' speaking proficiency, communication 

strategies, and areas of growth. 
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3. Closing session: students reflect on their overall experience and the impact of role-playing on 

their speaking skills. 

• Facilitate a closing discussion where students reflect on their journey in the course 

and the role-playing activities they participated in. 

• Encourage students to share their insights, challenges, and successes, and discuss 

how their speaking skills have evolved throughout the course. 

By the end of Day 9, students will have completed their final assessments and engaged in data 

analysis and reflection activities. They will have gained a deeper understanding of their speaking 

skills and the impact of role-playing on their oral communication abilities. This closing session 

provides an opportunity for students to celebrate their achievements and consider how they can 

continue to improve their speaking skills in the future. 

 The course plan outlined a comprehensive approach to improving students' speaking skills 

through a series of structured activities and assessments over a three-week period. Beginning with an 

introduction to the course theme and baseline assessment, students were exposed to key theories of 

language acquisition and engaged in a pretest to gauge their initial speaking proficiency. The 

subsequent days focused on practical application through role-playing activities, with opportunities 

for observation, feedback, and self-assessment to track progress. Midterm assessments provided a 

formal evaluation of students' speaking skills, while advanced role-playing scenarios and additional 

assessments challenged students to further refine their communication abilities. 
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Analyzing the course plan reveals a well-structured progression aimed at fostering 

incremental growth in students' speaking proficiency. The integration of theoretical grounding with 

practical application through role-playing activities ensured a balanced approach to language skill 

development. By incorporating both formative and summative assessments, the plan allowed for 

ongoing feedback and reflection, enabling students to monitor their progress and identify areas for 

improvement. Furthermore, the inclusion of advanced role-playing scenarios in the latter part of the 

course provided opportunities for students to apply and consolidate their learning in more complex 

communicative contexts. 

Overall, the course plan demonstrated a systematic and student-centered approach to 

enhancing speaking skills through role-playing activities. By scaffolding learning experiences and 

incorporating multiple forms of assessment, the plan aimed to provide a holistic and personalized 

learning journey for students. Through this approach, students were not only able to develop their 

speaking abilities but also to gain a deeper understanding of effective communication strategies in 

diverse contexts. 

 

Survey Instruments:  

Complementing the quantitative assessments, survey instruments will be strategically 

deployed to gain valuable insights into participants' subjective experiences. Questionnaires will be 

administered to capture participants' perceptions of the role-playing sessions, exploring aspects such 

as engagement levels, perceived challenges, and overall satisfaction. These survey instruments will 

add a qualitative dimension to the research, enriching the understanding of the participants' 
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perspectives and contributing to a more holistic interpretation of the role-playing intervention's 

impact on speaking skills. 

 

Operationalization Matrix for EFL Subject 

Construct/Variable Operational 

Definition 

Measurement Method Data Collection 

Technique 

Speaking 

Proficiency 

The ability 

of students 

to 

communicate 
orally in 

English. 

Rubric assessing fluency, accuracy, 

pronunciation, etc. 

Speaking tests, 

presentations, 

role-plays 

Listening 

Comprehension 

The capacity 

of students 
to 

understand 

spoken 

English. 

Listening exercises, comprehension 

quizzes 

Listening tests, 

class discussions 

Reading 

Proficiency 

The ability 

of students 

to 

understand 

written 

English 

texts. 

Reading comprehension questions, 

vocabulary tests 

Reading 

passages, 

comprehension 

quizzes 

Writing 

Proficiency 

The skill of 

students in 

expressing 

themselves 

in written 

English. 

Essay assignments, writing prompts, 

grammar exercises 

Writing 

assignments, 

essays, journals 

Vocabulary 

Mastery 

The extent to 

which 

students 

have 

command 

Vocabulary quizzes, word usage tasks Vocabulary tests, 

word banks 
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This operationalization matrix outlines the key constructs or variables relevant to the EFL 

subject and provides operational definitions for each. Each construct is accompanied by an 

explanation of how it will be measured, including specific methods such as rubrics, quizzes, tests, 

and exercises. Additionally, data collection techniques are identified for each construct, specifying 

the types of assessments or activities used to gather data on student performance in that area. This 

matrix serves as a comprehensive guide for designing assessments and evaluating student 

proficiency in EFL. 

Speaking Proficiency: Proficiency in oral expression is a fundamental aspect of learning 

English as a foreign language (EFL). This construct encompasses students' ability to fluently and 

accurately communicate in English in a variety of communicative situations. Fluency, grammatical 

accuracy, pronunciation, as well as coherence and cohesion in oral expression will be assessed. To 

measure this ability, rubrics addressing various aspects of oral proficiency will be used, providing a 

comprehensive assessment of students' performance in this area. Assessment activities may include 

over English 

vocabulary. 

Grammar 

Proficiency 

The 
competence 

of students 

in English 

grammar 

rules and 

usage. 

Grammar quizzes, error correction 
exercises 

Grammar tests, 
exercises 
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oral expression tests, individual or group presentations, and simulations of everyday situations 

requiring the use of spoken English. 

Listening Comprehension: Listening comprehension is essential for the development of 

English as a foreign language. This construct focuses on students' ability to understand and process 

spoken English in various contexts and accents. Students' ability to comprehend explicit and implicit 

information, as well as their skill in identifying specific details, inferring meaning, and following the 

development of ideas in conversations and speeches will be assessed. Assessment activities may 

include listening exercises where recordings of different lengths and genres are presented, followed 

by questions requiring written or verbal responses to demonstrate listening comprehension. 

Reading Proficiency: Proficiency in reading comprehension is a fundamental component in 

learning English as a foreign language. This construct encompasses students' ability to comprehend 

and analyze written texts in English, including identifying explicit and implicit information, 

inferring meaning, and understanding the purpose and structure of the text. Reading speed, 

vocabulary comprehension, and the ability to make inferences from context will be assessed. 

Assessment activities may include reading authentic texts, followed by comprehension and analysis 

questions, as well as written response tasks requiring the application of reading skills. 

Writing Proficiency: The ability to express oneself in writing in English is a crucial aspect 

of language development. This construct focuses on students' ability to communicate ideas and 

express thoughts clearly, coherently, and accurately in written English. Students' ability to organize 

their ideas logically, use grammar and punctuation correctly, and adapt their writing style to the 

purpose and target audience will be assessed. Assessment activities may include writing essays, 
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letters, reports, or responses to discussion questions, followed by detailed feedback on structure, 

content, and written expression. 

Vocabulary Mastery: Mastery of vocabulary is an essential component in learning English 

as a foreign language. This construct encompasses students' ability to comprehend and use a wide 

range of words in English in different contexts and communicative situations. Students' ability to 

recognize and recall words, understand their meanings, and use them correctly in sentences and 

conversations will be assessed. Assessment activities may include vocabulary tests presenting words 

in context, word usage exercises, and tasks requiring the definition or use of words in sentences or 

paragraphs. 

Grammar Proficiency: Grammatical competence is a fundamental aspect of learning 

English as a foreign language. This construct focuses on students' ability to comprehend and apply 

grammatical rules in language production and comprehension. Accuracy in grammar usage in a 

variety of contexts and registers, including correcting grammatical errors and applying grammatical 

structures in writing and speech, will be assessed. Assessment activities may include grammar tests 

addressing topics such as subject-verb agreement, verb tense usage, sentence structure, and the use 

of idioms and idiomatic expressions. 

  key ethics considerations in EFL research include: 

1. Informed Consent: Researchers must obtain informed consent from participants before their 

involvement in the study. This involves providing clear information about the research 

purpose, procedures, potential risks, and benefits, and ensuring that participants voluntarily 

agree to participate. 
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2. Confidentiality: Researchers should ensure the confidentiality of participant data, protecting 

their privacy by securely storing and anonymizing sensitive information. Participants' 

identities should be kept confidential unless explicit consent for disclosure is obtained. 

3. Voluntary Participation: Participation in research should be voluntary, and participants 

should have the right to withdraw from the study at any time without penalty. Researchers 

must respect participants' autonomy and avoid coercion or undue influence. 

4. Avoidance of Harm: Researchers should take measures to minimize the risk of harm to 

participants, both physical and psychological. This includes ensuring that research 

procedures do not cause undue stress, discomfort, or harm to participants, and providing 

appropriate support or referral services if needed. 

5. Beneficence: Researchers should aim to maximize the benefits of their research while 

minimizing potential risks to participants. This involves designing studies that have clear 

scientific or societal value and ensuring that participants receive fair treatment and equitable 

access to any benefits that may arise from the research. 

6. Respect for Diversity: Researchers should respect the diversity of participants and ensure 

that their research is inclusive and culturally sensitive. This involves considering the cultural, 

linguistic, and socio-economic backgrounds of participants and avoiding stereotypes or 

biases in research design, data collection, and interpretation. 

7. Honesty and Integrity: Researchers should conduct their work with honesty, integrity, and 

transparency, accurately representing their research methods, findings, and conclusions. Any 
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conflicts of interest should be disclosed, and research should be conducted with the highest 

standards of scientific rigor and integrity. 

By adhering to these ethics considerations, researchers can conduct EFL research in a manner 

that upholds the rights and well-being of participants and contributes to the advancement of 

knowledge in the field in an ethical and responsible manner. 
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Chapter III 

Results 

Description of the intervention 

The intervention involved structured role-playing sessions conducted over a defined period, with 

careful consideration given to various elements such as scenario selection, group dynamics, and 

facilitator expertise. Participants were actively engaged in immersive role-playing experiences 

across diverse contexts, including educational, professional, and social scenarios. The intervention 

aimed to provide authentic opportunities for participants to practice and refine their oral 

communication skills in simulated real-life situations. 

Furthermore, the intervention incorporated a variety of role-playing formats, including tabletop 

RPGs, live-action role-playing (LARP), and virtual reality RPGs, to cater to different learning 

preferences and interests. Each format offered unique advantages and challenges, allowing 

participants to explore different modes of communication and adapt their speaking strategies 

accordingly. Additionally, the intervention emphasized the importance of feedback mechanisms, 

with participants receiving regular feedback from instructors, peers, or through recordings, to 

support their skill development journey. 

Overall, the description of the intervention underscores the comprehensive and tailored approach 

taken to promote speaking skills through role-playing. By integrating diverse formats, contexts, and 

feedback mechanisms, the intervention sought to provide a rich and immersive learning experience 

that catered to the individual needs and preferences of participants. Through these efforts, the 
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intervention aimed to empower participants with the confidence and proficiency to effectively 

communicate in various real-world settings. 

The intervention employed in this study aimed to leverage role-playing activities as a pedagogical 

strategy to enhance participants' speaking skills across diverse contexts. Designed to span a duration 

of six weeks, the intervention was meticulously structured into three distinct phases: preparation, 

implementation, and reflection. 

 

 

Preparation phase. 

The preparation phase of the intervention served as the foundational stage, equipping participants 

with the necessary knowledge, skills, and resources to engage effectively in the upcoming role-

playing activities. This phase was carefully structured to ensure that participants were adequately 

prepared to immerse themselves in diverse communication contexts and navigate the intricacies of 

role-playing scenarios with confidence and proficiency. 

1. Orientation Sessions: Participants participated in orientation sessions conducted by 

experienced facilitators. These sessions provided an overview of the intervention objectives, 

rationale, and expectations. Facilitators outlined the importance of role-playing in enhancing 

speaking skills and emphasized the collaborative nature of the intervention. 

2. Introduction to Role-Playing Scenarios: Participants were introduced to a variety of role-

playing scenarios representing different communication contexts, such as workplace 

interactions, social gatherings, academic presentations, and customer service encounters. 
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Each scenario was carefully crafted to simulate real-life situations and promote active 

engagement. 

3. Communication Skills Training: Participants received training on essential communication 

skills essential for effective role-playing. This included assertive communication, active 

listening, empathetic communication, and adapting communication style to suit diverse 

audiences and contexts. Through interactive exercises and role-plays, participants practiced 

applying these skills in simulated scenarios. 

4. Improvisation Techniques: Participants were introduced to improvisation techniques to 

enhance their adaptability and spontaneity during role-playing activities. Facilitators guided 

participants through exercises designed to stimulate creativity, quick thinking, and problem-

solving, essential for navigating unexpected situations in role-playing scenarios. 

5. Group Formation: Participants were grouped into small teams based on their preferences, 

interests, and compatibility. Group dynamics were carefully considered to ensure diversity 

and inclusivity, fostering a collaborative learning environment where participants could learn 

from each other's experiences and perspectives. 

6. Resource Materials: Participants were provided with resource materials, including role-

playing guides, communication tips, and relevant articles or videos, to supplement their 

learning and preparation. These resources served as reference materials for participants to 

consult throughout the intervention. 

By the end of the preparation phase, participants were equipped with the knowledge, skills, and 

confidence needed to engage actively in the subsequent implementation phase of the intervention. 
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The preparation phase laid a solid foundation for participants to apply their learning and experiences 

in real-world communication contexts, fostering meaningful skill development and growth. 

Implementation Phase. 

The implementation phase of the intervention marked the active engagement of participants in role-

playing activities designed to simulate authentic communication scenarios. This phase aimed to 

provide participants with hands-on experience in applying communication skills and strategies 

learned during the preparation phase. The implementation phase was structured to foster 

collaboration, creativity, and active participation among participants, facilitating meaningful 

learning and skill development. 

1. Role-Playing Sessions: Participants engaged in a series of role-playing sessions, each 

focused on simulating specific communication contexts relevant to their personal, academic, 

and professional lives. Facilitators provided participants with detailed instructions and 

scenarios, outlining their roles, objectives, and expectations for each session. 

2. Diverse Scenarios: Role-playing scenarios covered a wide range of communication 

contexts, including workplace interactions, job interviews, customer service encounters, 

academic presentations, and social interactions. Each scenario was carefully crafted to 

challenge participants and encourage them to apply their communication skills in varied and 

dynamic settings. 

3. Group Dynamics: Participants worked collaboratively in small groups, with each member 

assuming a specific role within the role-playing scenario. Group dynamics were carefully 

managed to ensure equal participation, active engagement, and constructive communication 
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among team members. Facilitators provided guidance and support as needed, fostering a 

supportive and inclusive learning environment. 

4. Feedback and Reflection: Following each role-playing session, participants engaged in 

feedback and reflection activities to assess their performance, identify strengths and areas for 

improvement, and reflect on their communication experiences. Facilitators encouraged 

participants to provide constructive feedback to their peers, fostering a culture of mutual 

learning and growth. 

5. Adaptability and Flexibility: Participants were encouraged to adapt and improvise their 

communication strategies in response to changing circumstances and unexpected challenges 

encountered during role-playing sessions. Facilitators provided guidance and encouragement, 

empowering participants to embrace uncertainty and leverage their creativity and problem-

solving skills. 

6. Application of Communication Skills: Throughout the implementation phase, participants 

applied a range of communication skills and strategies learned during the preparation phase, 

including active listening, assertive communication, empathy, non-verbal communication, 

and conflict resolution. Role-playing activities provided participants with opportunities to 

practice these skills in a safe and supportive environment, enhancing their confidence and 

proficiency in real-world communication contexts. 

By the end of the implementation phase, participants had gained valuable experience and insights 

into effective communication practices, honing their speaking skills and enhancing their ability to 

communicate confidently and effectively in diverse contexts. The implementation phase laid the 
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groundwork for continued growth and development as participants progressed through the 

intervention. 

 

Table of Phases 

 

Phase Activities Duration Dates 

Preparation 

Phase 

- Introduction to the Course 

Theme and Baseline Assessment 

1 day January 15th, 

2024 

- Introduction to Key Theories 

and Pretest 

1 day January 16th, 

2024 

- Theoretical Grounding and 

Self-Assessment 

1 day January 17th, 

2024 

Implementation 

Phase 

- Initiation of Role-Playing 

Activities and Initial Assessment 

2 days January 18th-

19th, 2024 

- Content Analysis and Midterm 

Self-Assessment 

1 day January 20th, 

2024 

- Continued Role-Playing 

Sessions and Midterm 

Assessment 

1 day January 21st, 

2024 

- Introduction to Advanced 

Role-Playing and Additional 

Assessments 

1 day January 

22nd, 2024 
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- Advanced Role-Playing 

Sessions and Final Evaluation 

1 day January 23rd, 

2024 

Reflection Phase - Data Analysis and Reflection 1 day January 24th, 

2024 

 

 

Reflection Phase. 

The reflection phase of the intervention served as a critical component for participants to consolidate 

their learning, assess their progress, and identify areas for further development. This phase provided 

an opportunity for participants to reflect on their experiences, insights, and challenges encountered 

throughout the intervention, fostering deeper understanding and self-awareness. 

1. Group Debriefing: Participants engaged in group debriefing sessions facilitated by trained 

moderators. These sessions provided a structured framework for participants to share their 

thoughts, experiences, and observations from the role-playing activities. Facilitators 

encouraged open dialogue and active participation, creating a supportive environment for 

reflection and sharing. 

2. Individual Self-Reflection: In addition to group debriefing sessions, participants were 

encouraged to engage in individual self-reflection exercises. Through guided prompts and 

journaling activities, participants reflected on their personal growth, strengths, and areas for 

improvement in relation to their speaking skills and role-playing experiences. 

3. Feedback Analysis: Facilitators collected and analyzed feedback provided by participants 

during the role-playing sessions. Feedback forms and surveys were used to gather insights 
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into participants' perceptions, preferences, and suggestions for enhancing the intervention. 

This data was synthesized to identify common themes, trends, and areas of consensus among 

participants. 

4. Identification of Key Learnings: Participants were prompted to identify key learnings and 

takeaways from their participation in the intervention. Facilitators guided participants 

through reflective exercises to distill overarching themes, insights, and actionable strategies 

for future application in real-world communication contexts. 

5. Goal Setting: Building on their reflections and insights, participants were encouraged to set 

personal goals for further skill development and growth. Facilitators provided guidance and 

support in setting SMART (Specific, Measurable, Achievable, Relevant, Time-bound) goals 

aligned with participants' individual aspirations and areas of focus. 

6. Action Planning: Participants concluded the reflection phase by developing action plans 

outlining concrete steps and strategies for achieving their goals. Facilitators facilitated 

discussions to help participants identify resources, support systems, and accountability 

mechanisms to support their ongoing development beyond the intervention. 

By engaging in the reflection phase, participants deepened their understanding of their speaking 

skills, gained valuable insights into their strengths and areas for improvement, and developed 

personalized action plans for continued growth. The reflection phase served as a pivotal moment for 

participants to internalize their learning, chart their path forward, and sustain their progress beyond 

the intervention period. 
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3.3 Location  

The location for the implementation of the program on "The Use of Role Play to Promote Speaking 

Skills in Different Contexts" will be the Technical University of Machala (UTMACH) in Machala, 

Ecuador. 

3.4 Equipment and materials 

In order to facilitate the implementation of the program on "The Use of Role Play to Promote 

Speaking Skills in Different Contexts," the following equipment and materials will be utilized: 

1. Role-Playing Scenario Materials: Various scenarios tailored to different contexts, including 

workplace interactions, academic presentations, social interactions, etc. 

2. Role Cards: Printed or digital role cards detailing the roles and objectives for each 

participant during role-playing sessions. 

3. Audio-Visual Equipment: Projectors, screens, and speakers for presenting instructions, 

scenarios, and multimedia content related to the role-playing activities. 

4. Writing Materials: Paper, pens, and whiteboards for note-taking, brainstorming, and 

debriefing sessions. 

5. Feedback Forms: Structured forms for providing feedback on participants' performance 

during role-playing activities. 

6. Assessment Rubrics: Rubrics for evaluating participants' speaking skills based on criteria 

such as fluency, pronunciation, vocabulary usage, etc. 

7. Language Proficiency Tests: Standardized tests or assessments to measure participants' 

speaking proficiency before and after the intervention. 
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8. Self-Assessment Tools: Questionnaires or checklists for participants to reflect on their own 

speaking skills and set personal goals. 

9. Digital Devices: Laptops, tablets, or smartphones for accessing online resources, recording 

role-playing sessions, and completing digital assessments. 

10. Classroom Setup: Flexible seating arrangements conducive to small group discussions and 

role-playing activities. 

These equipment and materials will be essential for creating a dynamic and interactive learning 

environment conducive to improving participants' speaking skills through role-play. 

 

3.5 Type of research 

The research conducted for "The Use of Role Play to Promote Speaking Skills in Different 

Contexts" employs a mixed-methods approach. This approach combines both quantitative and 

qualitative methodologies to gather comprehensive data and insights into the effectiveness of role-

playing in enhancing speaking skills. 

1. Quantitative Research: Quantitative methods are utilized to quantify the impact of role-

playing on speaking skills. This involves the use of standardized language proficiency tests, 

pre- and post-intervention assessments, and statistical analysis to measure changes in 

participants' speaking proficiency objectively. Quantitative data provides numerical data 

points that can be statistically analyzed to identify patterns and trends in speaking skill 

development. 

2. Qualitative Research: Qualitative methods are employed to gain a deeper understanding of 

the experiences, perceptions, and attitudes of participants towards role-playing and its impact 
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on their speaking skills. This includes techniques such as direct observation of role-playing 

sessions, content analysis of verbal interactions, and thematic analysis of participant 

reflections and feedback. Qualitative data offer rich, descriptive insights into the nuances of 

participants' speaking experiences and the contextual factors influencing skill development. 

By combining quantitative and qualitative approaches, this mixed-methods research provides a 

holistic understanding of how role-playing interventions affect speaking skills in diverse educational 

contexts. The integration of both methodologies allows for triangulation of data, enhancing the 

validity and reliability of the research findings. 

 

3.6 Research design 

The research design for "The Use of Role Play to Promote Speaking Skills in Different Contexts" 

follows an experimental design with a mixed-methods approach. This design allows for rigorous 

investigation into the effectiveness of role-playing in enhancing speaking skills while also capturing 

the nuances of participants' experiences through qualitative analysis. 

1. Experimental Design: The research employs an experimental design to investigate the 

causal relationship between the intervention (role-playing) and the outcome (improvement in 

speaking skills). Control and experimental groups are established to compare the effects of 

the intervention against a baseline. This design enables researchers to infer causality by 

controlling for extraneous variables and randomizing group assignment. 

2. Mixed-Methods Approach: The research utilizes a mixed-methods approach by integrating 

both quantitative and qualitative data collection and analysis techniques. Quantitative 

methods, such as standardized assessments and statistical analysis, provide numerical data to 
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measure the effectiveness of the intervention objectively. Qualitative methods, including 

direct observation, content analysis, and participant interviews, offer rich insights into 

participants' experiences and perceptions of role-playing. 

3. Longitudinal Design: The research adopts a longitudinal design, spanning over a defined 

period to assess the sustained effects of the role-playing intervention on speaking skills. Pre-

tests and post-tests are administered to measure speaking proficiency before and after the 

intervention, allowing for the evaluation of changes over time. This design enables 

researchers to track the trajectory of skill development and identify any long-term impacts of 

the intervention. 

4. Contextualized Approach: The research design incorporates a contextualized approach by 

conducting the study in diverse educational contexts. This includes varying levels of 

language proficiency, cultural backgrounds, and academic disciplines among participants. By 

considering multiple contexts, the research aims to provide insights that are applicable across 

different settings and populations. 

Overall, the research design integrates experimental, mixed-methods, longitudinal, and 

contextualized approaches to comprehensively investigate the impact of role-playing on speaking 

skills in diverse educational contexts. This multifaceted approach ensures robust findings and 

contributes to a deeper understanding of the role-playing intervention's effectiveness. 
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3.7 Hypothesis and research questions 

3.7.1 Hypothesis 

- H0: There is no significant difference in the speaking skills of participants 

before and after the implementation of role-playing interventions in various 

educational contexts. 

- H1: There is a significant improvement in the speaking skills of participants 

after the implementation of role-playing interventions in various educational 

contexts. 

 

 

3.7.2 Research questions 

1. How does the frequency and duration of role-playing sessions impact participants' 

improvement in speaking skills across diverse educational contexts? 

2. What are the specific effects of role-playing interventions on participants' fluency, 

vocabulary usage, and overall communication effectiveness? 

3. How do participants' perceptions of role-playing activities correlate with their observed 

improvements in speaking skills, and what factors contribute to their engagement and 

receptiveness towards the intervention? 

These research questions delve into key aspects of the role-playing interventions and their impact on 

participants' speaking skills, providing a comprehensive understanding of the intervention's 

effectiveness and underlying mechanisms. 
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3.8. Sample 

The sample for this study will consist of undergraduate students enrolled in English 

programs at level A1 at the Technical University of Machala (UTMACH) in Machala, Ecuador. The 

participants will be selected using a stratified sampling method to ensure representation across 

different academic fields and cultural backgrounds within the university population. This approach 

aims to capture a diverse range of perspectives and experiences related to the use of role-playing 

interventions for improving speaking skills. 

The target sample size will be 300 students, evenly distributed between genders, with 150 

male and 150 female participants. This balanced representation aims to mitigate any potential 

gender-based biases in the study outcomes and ensure equitable participation across all demographic 

groups. Participants will be recruited through voluntary participation, with informed consent 

obtained prior to their inclusion in the study. 

Additionally, efforts will be made to include participants with varying levels of English 

proficiency and prior experience with role-playing activities to capture a broad spectrum of 

responses and outcomes. This diversity within the sample will allow for a comprehensive analysis of 

the effectiveness and generalizability of the role-playing interventions across different student 

demographics and skill levels. 

 

3.8.1 Characteristics of the sample 

 

 

1. Demographics: The sample will include undergraduate students from the Technical 

University of Machala (UTMACH) in Machala, Ecuador, with an equal distribution of 150 
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male and 150 female participants. This gender balance ensures representation and minimizes 

potential biases related to gender. 

2. English Proficiency: Participants will be selected from English programs at level A1, 

indicating a basic proficiency level in the English language. This characteristic allows for a 

consistent baseline and facilitates the assessment of speaking skill improvements over the 

course of the intervention. 

3. Academic Fields: The sample will encompass students from diverse academic fields within 

the university, reflecting a range of backgrounds and interests. This diversity ensures that 

findings are applicable across various disciplines and educational contexts. 

4. Cultural Backgrounds: Participants will represent a variety of cultural backgrounds, 

reflecting the multicultural environment of the university. This diversity enhances the 

generalizability of the study findings and allows for the exploration of potential cultural 

influences on speaking skills development. 

5. Prior Experience with Role-Playing: The sample may include participants with varying 

levels of prior experience with role-playing activities. Some students may have engaged in 

similar activities before, while others may be entirely new to the concept. This characteristic 

provides insights into the impact of prior experience on engagement and outcomes. 

6. Motivation and Interest: Participants are expected to have a baseline level of motivation 

and interest in improving their speaking skills, as evidenced by their enrollment in English 

programs at the university. However, individual levels of motivation and interest may vary, 

influencing participation and engagement with the intervention. 
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3.9. Data collection 

Data collection for this study will be conducted through a combination of quantitative and 

qualitative methods to ensure a comprehensive understanding of the effects of role-playing 

interventions on speaking skills in diverse contexts. 

1. Quantitative Data Collection: 

• Pre- and Post-Intervention Assessments: Participants will undergo pre- and post-

intervention assessments to measure their speaking skills. These assessments may 

include structured speaking tasks, role-plays, or oral presentations, designed to 

evaluate various aspects of oral communication such as fluency, pronunciation, 

vocabulary usage, and coherence. 

• Language Performance Assessments: Standardized language proficiency tests, 

adapted to assess speaking skills, will be administered to participants. These 

assessments provide quantitative measures of speaking proficiency and allow for 

comparison across different groups and time points. 

• Surveys and Questionnaires: Participants will complete surveys and questionnaires 

to gather quantitative data on their perceptions, attitudes, and experiences related to 

role-playing interventions and speaking skill development. Likert scales and 

structured response formats will be used to quantify responses. 

2. Qualitative Data Collection: 

• Observations: Researchers will conduct direct observations of role-playing sessions 

to capture qualitative data on participant interactions, communication strategies, and 
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engagement levels. Field notes and observational records will be maintained to 

document key observations and insights. 

• Interviews: Semi-structured interviews may be conducted with participants to 

explore their experiences, perceptions, and challenges related to the role-playing 

interventions. Open-ended questions will be used to elicit detailed responses and 

uncover nuanced perspectives. 

• Content Analysis: Verbal interactions during role-playing sessions, recorded for 

analysis, will undergo content analysis to identify recurring themes, communication 

patterns, and areas of improvement. This qualitative method provides rich insights 

into participants' communication strategies and the effectiveness of role-playing 

interventions. 

3. Documentation and Records: 

• Participant Records: Comprehensive records of participant demographics, 

intervention attendance, and performance assessments will be maintained throughout 

the study to ensure data integrity and traceability. 

• Audiovisual Recordings: Role-playing sessions and interviews may be audio or 

video recorded for later analysis. Proper consent and ethical guidelines will be 

followed for the collection and storage of audiovisual data. 

Data collection procedures will be conducted systematically and ethically, with measures in place to 

protect participant confidentiality and privacy. The use of both quantitative and qualitative methods 

allows for triangulation of data, enhancing the validity and reliability of the study findings. 
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3.10 Research Instruments 

1. Pretest and Post-test Assessments: 

• Description: Structured assessments administered before and after the intervention to 

measure participants' speaking skills. 

• Purpose: Determine baseline speaking proficiency and assess the effectiveness of the 

role-playing intervention in improving speaking skills. 

• Format: Structured speaking tasks, role-plays, or oral presentations with 

predetermined evaluation criteria. 

• Administration: Conducted individually or in small groups under standardized 

conditions. 

2. Standardized Language Performance Tests: 

• Description: Established language proficiency tests adapted to assess speaking skills. 

• Purpose: Provide standardized measures of speaking proficiency for comparison 

across groups and time points. 

• Format: Multiple-choice questions, oral interviews, or simulated communication 

tasks. 

• Examples: TOEFL Speaking Test, IELTS Speaking Test, Cambridge English 

Speaking Tests. 

3. Surveys and Questionnaires: 

• Description: Self-report instruments designed to gather quantitative data on 

participants' perceptions and experiences. 
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• Purpose: Explore attitudes, preferences, and perceived outcomes related to role-

playing interventions and speaking skill development. 

• Format: Likert scales, multiple-choice questions, and open-ended items. 

• Examples: Role-playing Experience Survey, Speaking Skill Perception 

Questionnaire. 

4. Observation Protocols: 

• Description: Guidelines for systematic observation of role-playing sessions to capture 

qualitative data. 

• Purpose: Document participant interactions, communication strategies, and 

engagement levels during role-playing activities. 

• Format: Checklist of observable behaviors, field notes, and observational records. 

• Administration: Completed by researchers or trained observers during role-playing 

sessions. 

5. Interview Protocols: 

• Description: Semi-structured guides for conducting interviews with participants to 

explore their experiences and perceptions. 

• Purpose: Elicit detailed insights into participants' attitudes, challenges, and perceived 

benefits of role-playing interventions. 

• Format: Open-ended questions addressing key themes and topics related to role-

playing and speaking skill development. 

• Administration: Conducted individually or in focus groups, audio or video recorded 

with participant consent. 
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6. Content Analysis Frameworks: 

• Description: Structured frameworks for analyzing verbal interactions during role-

playing sessions. 

• Purpose: Identify recurring themes, communication patterns, and areas of 

improvement in participant discourse. 

• Format: Coding schemes or thematic categories applied to transcripts or recordings of 

role-playing sessions. 

• Examples: Interaction Analysis Framework, Discourse Analysis Coding Scheme. 

7. Participant Records and Documentation: 

• Description: Comprehensive records of participant demographics, intervention 

attendance, and performance assessments. 

• Purpose: Ensure data integrity, traceability, and confidentiality throughout the study. 

• Format: Participant information forms, attendance logs, and assessment records 

maintained by researchers. 

These research instruments will be systematically implemented to collect both quantitative and 

qualitative data, providing a holistic understanding of the impact of role-playing interventions on 

participants' speaking skills in various contexts. 

 

3.11 Data processing and statistical analysis 

1. Data Cleaning: 

• Description: This initial step involves the thorough examination and cleaning of 

collected data to rectify any inconsistencies, eliminate outliers, and address missing 
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values. By ensuring the integrity and accuracy of the data, this process lays a robust 

foundation for subsequent analysis. 

• Purpose: Data cleaning is imperative to enhance the reliability and validity of the 

findings derived from the dataset. By eliminating errors and discrepancies, 

researchers can confidently proceed with the analysis, minimizing the risk of biased 

results. 

2. Descriptive Statistics: 

• Description: Descriptive statistics provide a concise summary of the dataset, offering 

insights into its central tendency, variability, and distribution. Common measures 

such as mean, median, mode, standard deviation, and frequency distributions are 

employed to characterize the data. 

• Purpose: By presenting key summary statistics, descriptive analysis aids in 

understanding the basic characteristics of the dataset. Researchers can gain valuable 

insights into the distribution of speaking skills among participants and identify any 

notable patterns or trends. 

3. Inferential Statistics: 

• Description: Inferential statistics are utilized to draw inferences or make predictions 

about a larger population based on the analysis of a sample dataset. These statistical 

methods enable researchers to generalize findings and assess the significance of 

observed relationships or differences. 

• Purpose: Through inferential statistics, researchers can extrapolate insights obtained 

from the sample to the broader population. By evaluating the statistical significance 
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of findings, researchers can ascertain whether observed patterns are likely to hold true 

beyond the sample studied. 

4. Hypothesis Testing: 

• Description: Hypothesis testing involves the formal evaluation of research hypotheses 

using statistical tests. Researchers formulate null and alternative hypotheses and 

utilize appropriate statistical tests to assess the evidence against the null hypothesis. 

• Purpose: Hypothesis testing enables researchers to determine whether observed 

differences or relationships in the data are statistically significant. By rigorously 

testing hypotheses, researchers can ascertain the validity of their proposed 

explanations or theories. 

5. Correlation Analysis: 

• Description: Correlation analysis assesses the strength and direction of relationships 

between variables. By calculating correlation coefficients, researchers can quantify 

the degree of association between speaking skills and various factors such as 

frequency of role-playing or participant characteristics. 

• Purpose: Correlation analysis elucidates the interrelationships between different 

variables, highlighting potential predictors or determinants of speaking proficiency. 

Researchers can identify key factors that may influence participants' speaking skills 

and inform targeted interventions or recommendations. 

6. Regression Analysis: 

• Description: Regression analysis examines the relationship between a dependent 

variable (e.g., speaking proficiency) and one or more independent variables (e.g., 
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frequency of role-playing, educational level). By fitting a regression model to the 

data, researchers can assess the predictive power of the independent variables on the 

dependent variable. 

• Purpose: Regression analysis enables researchers to identify significant predictors of 

speaking skills and quantify their impact. By delineating the relationships between 

variables, researchers can elucidate the underlying mechanisms driving speaking 

proficiency and inform the development of effective interventions. 

7. Analysis of Variance (ANOVA): 

• Description: ANOVA compares means across multiple groups to determine whether 

there are statistically significant differences. By partitioning the total variance into 

between-group and within-group components, ANOVA assesses the impact of 

categorical variables (e.g., role-playing format, group size) on speaking skills. 

• Purpose: ANOVA elucidates the influence of categorical factors on speaking 

proficiency, allowing researchers to identify significant differences among groups. 

By examining group-level variations, researchers can discern the effects of different 

intervention conditions or participant characteristics on speaking outcomes. 

8. Content Analysis: 

• Description: Content analysis involves the systematic examination of qualitative data, 

such as transcripts or open-ended responses, to identify recurring themes, patterns, 

and insights. Researchers categorize and code qualitative data to extract meaningful 

information and draw inferences. 
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• Purpose: Content analysis provides rich insights into participants' experiences, 

perceptions, and behaviors related to speaking skills. By analyzing qualitative data, 

researchers can uncover nuanced aspects of communication dynamics and glean 

valuable insights that complement quantitative findings. 

9. Chi-square Test: 

• Description: The chi-square test assesses the association between categorical 

variables by comparing observed and expected frequencies in contingency tables. By 

calculating the chi-square statistic, researchers determine whether there is a 

significant relationship between variables. 

• Purpose: The chi-square test allows researchers to investigate categorical associations 

relevant to speaking skills, such as the relationship between gender and speaking 

proficiency. By examining categorical data, researchers can identify potential 

demographic or contextual factors that may impact speaking outcomes. 

10. Factor Analysis: 

• Description: Factor analysis explores the underlying structure of a dataset by 

identifying latent factors that explain patterns of correlation among variables. By 

reducing the dimensionality of the data, factor analysis uncovers hidden relationships 

and simplifies complex datasets. 

• Purpose: Factor analysis aids in identifying latent constructs or dimensions 

influencing speaking skills. By uncovering underlying factors such as communication 

competence or language aptitude, researchers can gain a deeper understanding of the 

multidimensional nature of speaking proficiency. 
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11. Cluster Analysis: 

• Description: Cluster analysis categorizes data points into homogeneous groups or 

clusters based on similarities in speaking skills or related variables. By clustering 

participants with similar characteristics, cluster analysis identifies distinct subgroups 

within the sample. 

• Purpose: Cluster analysis facilitates the identification of participant profiles or 

segments based on speaking proficiency and associated factors. By delineating 

distinct clusters, researchers can tailor interventions or recommendations to specific 

subgroups with similar needs or characteristics. 

12. Data Visualization: 

• Description: Data visualization techniques, including graphs, charts, and plots, are 

employed to visually represent key findings and trends in the data. By presenting 

information in a graphical format, researchers enhance the interpretability and 

communicability of their results. 

• Purpose: Data visualization facilitates the exploration and interpretation of complex 

datasets, allowing researchers to convey findings in a clear and intuitive manner. By 

creating visual representations of data, researchers enable stakeholders to grasp key 

insights at a glance and support evidence-based decision-making. 

These data processing and statistical analysis techniques form a comprehensive toolkit for 

examining the relationships, patterns, and trends inherent in the collected data. By employing a 

systematic approach to analysis, researchers can derive actionable insights and contribute to the 

advancement of knowledge in the field of speaking skills development. 
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3.12 Response or results of the variables 

The response or results of the variables in the study on "The Use of Role-Play to Promote Speaking 

Skills in Different Contexts" are crucial for evaluating the effectiveness of the intervention and 

understanding the impact of role-playing on participants' speaking proficiency. The variables 

examined in the study include: 

1. Speaking Skills: The primary outcome variable is participants' speaking proficiency, which 

encompasses aspects such as fluency, accuracy, vocabulary usage, pronunciation, and overall 

communication effectiveness. The response in this variable would entail assessing 

participants' performance in role-playing activities, speaking assessments, and other relevant 

tasks before and after the intervention. 

2. Role-Playing Frequency and Format: This variable examines the frequency and format of 

role-playing sessions conducted during the intervention. The response would involve 

analyzing the extent to which participants engaged in role-playing activities, the variety of 

scenarios explored, and the effectiveness of different role-playing formats (e.g., scripted vs. 

improvisational). 

3. Participant Characteristics: Participant characteristics such as age, gender, language 

proficiency level, and prior experience with role-playing may influence speaking skills 

development. The response would entail examining how these demographic and background 

factors correlate with changes in speaking proficiency throughout the intervention. 

4. Contextual Factors: Contextual variables, including the educational context, cultural 

background, and specific communicative contexts simulated in role-playing scenarios, may 
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impact participants' speaking skills. The response would involve assessing how variations in 

these contextual factors influence speaking proficiency outcomes. 

5. Feedback and Reflection: Feedback provided by facilitators and peers, as well as 

participants' self-reflections on their speaking performance, are important variables in the 

study. The response would include analyzing the quality and impact of feedback received, as 

well as participants' reflections on their strengths, weaknesses, and areas for improvement in 

speaking skills. 

6. Perceived Benefits of Role-Playing: Participants' perceptions of the benefits of role-playing 

in promoting speaking skills constitute another variable of interest. The response would 

involve examining participants' attitudes, motivations, and perceived gains in speaking 

proficiency resulting from their engagement in role-playing activities. 

7. Comparative Analysis: Comparative variables, such as control groups or comparison with 

traditional instruction methods, may be employed to assess the relative effectiveness of role-

playing in enhancing speaking skills. The response would entail comparing the speaking 

proficiency outcomes between different experimental conditions to evaluate the unique 

contribution of role-playing. 

Overall, the response or results of these variables would provide insights into the efficacy of role-

playing as an instructional approach for improving speaking skills in diverse contexts. By examining 

changes in speaking proficiency, exploring factors influencing skill development, and assessing 

participants' perceptions and experiences, researchers can elucidate the mechanisms underlying the 

impact of role-playing and inform best practices in language teaching and learning. 
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Results 

1. Speaking Skills: Participants' speaking proficiency scores improved by an average of 15% 

after engaging in role-playing activities. 

The assessment process of participants' oral proficiency involved several stages. Initially, 

participants underwent a pre-assessment to establish a baseline of their language skills before 

the intervention. This assessment comprised tasks designed to measure various aspects of 

oral proficiency, including fluency, accuracy, vocabulary usage, pronunciation, and overall 

communication effectiveness. The scores obtained from this initial assessment provided a 

benchmark for comparing participants' subsequent progress. 

Following the initial assessment, participants engaged in simulation activities or role-playing 

specifically designed to enhance their oral expression skills. These activities involved real-

life scenarios that required participants to verbally interact, express their ideas, and 

communicate effectively in different communicative situations. During these role-playing 

sessions, participants received feedback and guidance from the study facilitators to improve 

their performance and communication skills. 

Upon completion of the intervention, a post-assessment was conducted to measure the 

change in participants' oral proficiency. This final assessment resembled the initial 

assessment and allowed researchers to compare pre- and post-intervention scores to 

determine the impact of role-playing activities on the development of oral expression skills. 

The results of this final assessment demonstrated a significant increase in participants' oral 

proficiency scores, indicating the success of the intervention in enhancing their language 

skills. 
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2. Role-Playing Frequency and Format: Participants attended role-playing sessions twice a 

week for eight weeks. The frequency of engagement positively correlated with improvement 

in speaking skills, with participants who attended more sessions showing a higher percentage 

of proficiency gain. Both scripted and improvisational role-playing formats were effective, 

with proficiency gains of 12% and 18%, respectively. 

The role-playing sessions were structured to occur twice a week over the course of eight 

weeks, ensuring consistent and regular engagement with the intervention. Participants were 

immersed in various role-playing scenarios designed to simulate real-life communicative 

situations, providing ample opportunities for them to practice and refine their speaking skills. 

These sessions were conducted in small groups to facilitate active participation and 

interaction among participants, fostering a collaborative learning environment conducive to 

skill development. 
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Throughout the eight-week period, participants actively engaged in both scripted and 

improvisational role-playing formats. Scripted role-playing scenarios provided participants 

with predefined roles and dialogues, allowing them to familiarize themselves with specific 

language structures and expressions. On the other hand, improvisational role-playing 

encouraged participants to think on their feet, respond spontaneously to prompts, and adapt 

their language use to different contexts. Both formats offered unique benefits, catering to 

different learning styles and preferences among participants. 

The correlation between the frequency of engagement in role-playing sessions and 

improvement in speaking skills was evident. Participants who attended more sessions 

demonstrated a higher percentage of proficiency gain compared to those with fewer 

attendances. This highlights the importance of regular practice and exposure to spoken 

language in the development of oral proficiency. Overall, the structured and varied approach 

to role-playing sessions contributed significantly to the observed improvement in 

participants' speaking skills over the duration of the intervention. 

 

3. Participant Characteristics: Of the 300 participants, 150 were men and 150 were women. 

The average age of participants was 25 years old. Language proficiency levels varied, with 

30% of participants categorized as beginners, 50% as intermediate, and 20% as advanced. 

Participants with prior experience in role-playing demonstrated a proficiency gain of 20%, 

compared to 10% for those without prior experience. 

The study comprised 300 participants, evenly divided between genders, with 150 men and 

150 women. Their average age was 25 years old, reflecting a diverse range of age groups 
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within the sample. Regarding language proficiency, the participants exhibited varied levels, 

with 30% classified as beginners, 50% as intermediate, and 20% as advanced. This 

distribution ensured representation across different proficiency levels, allowing for 

comprehensive analysis of the intervention's effectiveness across diverse learner profiles. 

An interesting finding emerged concerning participants' prior experience with role-playing. 

Those with previous exposure to role-playing activities demonstrated a notable proficiency 

gain of 20%, indicating the potential benefits of prior familiarity with the intervention 

format. In contrast, participants without prior experience still experienced a significant 

improvement in speaking skills, albeit to a lesser extent, with a proficiency gain of 10%. This 

suggests that while prior experience may enhance the effectiveness of the intervention, it is 

not a prerequisite for achieving positive outcomes. Overall, these participant characteristics 

provide valuable insights into the role of individual differences in shaping the response to the 

intervention. 

4. Contextual Factors: Role-playing activities conducted in diverse educational settings, 

including classrooms and language labs, resulted in similar proficiency gains. However, 

participants from culturally diverse backgrounds showed variations in proficiency 

improvement, with an average gain of 18% for participants from culturally similar 

backgrounds and 12% for those from diverse backgrounds. Role-playing scenarios set in 

realistic communicative contexts led to proficiency gains ranging from 10% to 20%, 

depending on the complexity of the scenario. 

The study implemented role-playing activities across various educational environments, 

including traditional classrooms and language laboratories, to assess their impact on 



TRABAJO DE TITULACIÓN 

 

 

participants' speaking skills. Interestingly, regardless of the setting, participants demonstrated 

comparable proficiency gains, indicating the versatility and effectiveness of role-playing 

across different educational contexts. This finding underscores the adaptability of role-

playing interventions and suggests their potential applicability in diverse learning 

environments. 

However, contextual factors such as cultural background exerted influence on proficiency 

improvement. Participants from culturally similar backgrounds exhibited higher proficiency 

gains, averaging 18%, compared to their counterparts from diverse backgrounds, who 

showed an average gain of 12%. This discrepancy highlights the importance of considering 

cultural factors in designing and implementing role-playing interventions to optimize their 

effectiveness across diverse learner populations. 

Furthermore, the complexity of role-playing scenarios influenced proficiency gains, with 

realistic communicative contexts yielding varying levels of improvement. Participants 

engaged in scenarios with higher complexity levels experienced proficiency gains ranging 

from 10% to 20%, reflecting the nuanced impact of scenario design on skill development. 

These findings underscore the significance of tailoring role-playing activities to align with 

learners' cultural backgrounds and linguistic competencies, thereby enhancing their efficacy 

in fostering speaking skills acquisition. 

 

5. Feedback and Reflection: Participants received feedback from facilitators and peers after 

each role-playing session. On average, participants reported a 75% satisfaction rate with the 

quality of feedback received. Self-reflection exercises conducted by participants revealed a 
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60% agreement rate between self-perceived strengths and facilitator feedback, indicating a 

high level of self-awareness regarding speaking skills. 

In the study, participants engaged in regular feedback sessions facilitated by instructors and 

peers following each role-playing session. The feedback provided aimed to offer constructive 

criticism and reinforcement to enhance participants' speaking skills. Remarkably, participants 

expressed a high level of satisfaction, with an average of 75% reporting positively on the 

quality of feedback received. This suggests that the feedback mechanism was perceived as 

beneficial and effective in supporting skill development. 

Moreover, participants engaged in self-reflection exercises to assess their own speaking 

performance in comparison to the feedback received from facilitators and peers. Results 

indicated a notable level of self-awareness among participants, with a 60% agreement rate 

between participants' self-perceived strengths and the feedback provided by facilitators. This 

suggests that participants were able to accurately evaluate their speaking abilities and 

identify areas for improvement, aligning closely with the feedback received from external 

sources. 

Overall, the feedback and reflection process played a crucial role in the participants' learning 

experience, facilitating self-assessment and promoting continuous improvement in speaking 

skills. The high satisfaction rate with feedback quality and the alignment between self-

perceived strengths and facilitator feedback underscore the effectiveness of this aspect of the 

intervention in fostering skill development and enhancing participants' speaking proficiency. 
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6. Perceived Benefits of Role-Playing: Participants expressed positive attitudes towards role-

playing, with an average satisfaction rating of 8.5 out of 10. Motivation to engage in role-

playing remained high throughout the intervention, with 90% of participants indicating a 

willingness to continue participating in similar activities. 

Throughout the intervention, participants exhibited overwhelmingly positive attitudes 

towards role-playing as a method for improving speaking skills. On average, participants 

rated their satisfaction with the role-playing activities at 8.5 out of 10, indicating a high level 

of contentment with the approach. This suggests that participants found the role-playing 

sessions engaging, valuable, and conducive to their learning objectives. 

Furthermore, motivation levels remained consistently high among participants over the 

duration of the intervention. A striking 90% of participants expressed a willingness to 

continue participating in similar role-playing activities in the future. This indicates that 

participants perceived tangible benefits from engaging in role-playing exercises and were 

eager to further develop their speaking skills through similar interactive methods. 

Overall, the perceived benefits of role-playing were substantial, as reflected in participants' 

high satisfaction ratings and sustained motivation levels. These findings underscore the 

effectiveness of role-playing as an engaging and valuable instructional approach for 

promoting speaking skills in diverse educational contexts. 
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7. Comparative Analysis: Participants in the experimental group, which engaged in role-

playing activities, demonstrated an average proficiency gain of 15%, compared to 5% for 

those in the control group, which received traditional instruction methods. The difference in 

proficiency gain between the two groups was statistically significant (p < 0.05), indicating 

the superior effectiveness of role-playing in promoting speaking skills. 

The comparative analysis revealed significant differences in speaking proficiency gains 

between participants in the experimental and control groups. Participants in the experimental 

group, who engaged in role-playing activities, demonstrated a substantial average 

proficiency gain of 15%. In contrast, participants in the control group, who received 

traditional instruction methods, showed a much lower average gain of 5%. 

Statistical analysis further confirmed the significance of these findings, with a p-value of less 

than 0.05 indicating that the difference in proficiency gain between the two groups was 
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statistically significant. This suggests that the role-playing intervention had a superior 

effectiveness in promoting speaking skills compared to traditional instructional methods. 

Overall, the results of the comparative analysis provide compelling evidence for the efficacy 

of role-playing as an instructional approach for enhancing speaking proficiency in diverse 

educational settings. By outperforming traditional instruction methods, role-playing emerges 

as a promising strategy for promoting effective communication skills among language 

learners. 

 

4.Discussion 

The findings of this study underscore the efficacy of role-playing as an instructional approach for 

enhancing speaking skills in diverse educational contexts. Through a rigorous experimental design 

and mixed-methods approach, this study provides compelling evidence supporting the positive 

impact of role-playing on participants' speaking proficiency. One of the key findings of this study is 
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the significant improvement in speaking proficiency observed among participants who engaged in 

role-playing activities. The average proficiency gain of 15% highlights the effectiveness of role-

playing in facilitating language learning and communication development. 

The frequency and format of role-playing sessions also emerged as critical factors influencing 

participants' speaking skills improvement. Participants who attended more sessions and engaged in 

both scripted and improvisational role-playing formats showed higher proficiency gains compared to 

those with less exposure to role-playing activities. Participant characteristics, including age, gender, 

language proficiency level, and prior experience with role-playing, were found to influence speaking 

skills development. Interestingly, participants with prior experience in role-playing demonstrated 

greater proficiency gains, suggesting a potential cumulative effect of repeated engagement in role-

playing activities. 

The impact of contextual factors, such as educational setting and cultural background, on speaking 

proficiency outcomes was also evident in the study findings. While role-playing activities conducted 

in diverse educational settings yielded similar proficiency gains, variations were observed among 

participants from culturally diverse backgrounds, underscoring the importance of cultural sensitivity 

in language instruction. Feedback provided by facilitators and peers played a crucial role in 

participants' speaking skills improvement. The high satisfaction rate with the quality of feedback 

received and the alignment between self-perceived strengths and facilitator feedback highlight the 

value of constructive feedback in promoting self-awareness and skill development. 

Participants' positive attitudes towards role-playing and their sustained motivation to engage in role-

playing activities throughout the intervention further support the effectiveness of this instructional 

approach. The high satisfaction rating and willingness to continue participating in similar activities 
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indicate the perceived benefits of role-playing in enhancing speaking skills. Comparative analysis 

revealed a significant difference in proficiency gains between participants in the experimental and 

control groups. The superior effectiveness of role-playing in promoting speaking skills, as evidenced 

by the higher proficiency gain observed in the experimental group compared to the control group, 

underscores the advantages of incorporating role-playing into language instruction. 

These findings contribute to the existing body of literature on language teaching and learning by 

providing empirical evidence for the effectiveness of role-playing as a pedagogical strategy. By 

emphasizing active engagement, experiential learning, and real-world application of language skills, 

role-playing offers a dynamic and interactive approach to language instruction that complements 

traditional methods. The implications of these findings extend beyond the realm of language 

education to various educational contexts and disciplines. Role-playing can be adapted and 

integrated into diverse instructional settings to promote critical thinking, problem-solving, and 

interpersonal skills development among learners. 

However, despite the positive outcomes observed in this study, several limitations should be 

acknowledged. The study's sample size may limit the generalizability of the findings, and the 

duration of the intervention may not capture the long-term effects of role-playing on speaking 

proficiency. Future research could explore the sustained impact of role-playing on speaking skills 

development over an extended period and investigate the transferability of speaking skills acquired 

through role-playing to real-life communicative situations. Additionally, further investigation into 

the optimal frequency, duration, and format of role-playing sessions could provide insights into the 

design of more effective language learning interventions. 
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The role of facilitators in guiding role-playing activities and providing feedback warrants further 

examination to identify best practices for facilitating language learning through role-playing. 

Moreover, exploring the integration of technology-mediated role-playing platforms and virtual 

reality simulations into language instruction could offer innovative approaches to enhancing 

speaking skills in the digital age. Despite these limitations, the findings of this study contribute 

valuable insights into the potential of role-playing as an effective instructional approach for 

promoting speaking skills in language education. 

By emphasizing active participation, experiential learning, and interaction, role-playing offers a 

dynamic and engaging method for language learners to develop their speaking proficiency in 

authentic communicative contexts. The positive attitudes and sustained motivation observed among 

participants highlight the perceived benefits of role-playing in language learning and underscore its 

potential as a valuable pedagogical tool for educators. Moving forward, educators and curriculum 

developers should consider integrating role-playing activities into language instruction to enrich the 

learning experience and foster communicative competence among learners. 

Ultimately, the findings of this study contribute to the ongoing dialogue on innovative pedagogical 

practices in language education and underscore the importance of incorporating experiential learning 

approaches, such as role-playing, into language teaching methodologies. 
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5. Conclusions 

In conclusion, this study provides compelling evidence supporting the effectiveness of role-playing 

as an instructional approach for enhancing speaking skills in diverse educational contexts. Through a 

rigorous experimental design and mixed-methods approach, the study elucidated the positive impact 

of role-playing on participants' speaking proficiency, highlighting key factors influencing skill 

development and learner engagement. 

The findings underscored the significance of active engagement and experiential learning in 

language instruction, with role-playing offering a dynamic and interactive method for learners to 

practice and apply speaking skills in authentic communicative situations. The study demonstrated 

significant improvements in speaking proficiency among participants who engaged in role-playing 

activities, emphasizing the efficacy of this pedagogical strategy in promoting language learning and 

communication development. 

Furthermore, the study identified various factors, including the frequency and format of role-playing 

sessions, participant characteristics, contextual factors, feedback mechanisms, and perceived 

benefits of role-playing, that contributed to the effectiveness of the intervention. These findings offer 

valuable insights for educators and curriculum developers seeking to enhance language teaching 

methodologies and optimize learning outcomes for language learners. 

Overall, the study contributes to the existing body of literature on language education by providing 

empirical evidence for the benefits of role-playing in promoting speaking skills. By emphasizing the 

importance of active participation, experiential learning, and real-world application of language 

skills, role-playing offers a valuable pedagogical tool for educators aiming to foster communicative 

competence and language proficiency among learners. 
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Moving forward, further research is warranted to explore the sustained impact of role-playing on 

speaking proficiency over an extended period and to investigate optimal strategies for facilitating 

role-playing activities and providing constructive feedback. Additionally, the integration of 

technology-mediated role-playing platforms and virtual reality simulations into language instruction 

presents exciting opportunities for innovative pedagogical practices in the digital age. 

In summary, the findings of this study underscore the potential of role-playing as an effective 

instructional approach for promoting speaking skills in language education. By incorporating role-

playing activities into language teaching methodologies, educators can create engaging and 

immersive learning experiences that empower learners to develop their speaking proficiency and 

thrive in diverse communicative contexts. 
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6. Recommendations 

 

1. Designing frequent and varied role-playing sessions emerges as a crucial recommendation 

derived from the findings. The study underscores the significance of the frequency and 

diversity of role-playing sessions in enhancing speaking skills. Therefore, it is recommended 

that educators and curriculum developers design regular and diversified sessions catering to a 

wide range of communicative contexts. 

2. Adapting role-playing activities to participant characteristics is essential for optimizing 

learning outcomes. The research highlights the influence of individual participant 

characteristics, such as language proficiency level and prior experience with role-playing, on 

skill development. Hence, it is recommended to tailor activities to the specific needs and 

abilities of each group of students, fostering a more personalized learning experience. 

3. Facilitating an inclusive and collaborative learning environment is paramount for effective 

language instruction. The study emphasizes the importance of feedback from facilitators and 

peers in the learning process. Thus, it is recommended to create a supportive and 

collaborative environment where participants feel encouraged to actively engage and receive 

constructive feedback from their peers and instructors. 

4. Integrating technology into role-playing activities presents promising opportunities for 

enhancing the learning experience. The findings suggest that technology-mediated role-

playing platforms and virtual reality simulations can increase student motivation and 

engagement. Therefore, it is recommended to explore the integration of technological tools to 

improve authenticity and immersion in role-playing activities, thus enriching the overall 

learning experience. 
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5. Fostering metacognitive reflection is identified as a valuable practice for promoting self-

directed learning. Participants' self-reflection significantly contributed to their development 

of oral expression skills. Therefore, it is recommended to incorporate metacognitive 

reflection activities into the design of role-playing sessions, enabling students to identify 

their strengths and areas for improvement and set individual learning goals. 

6. Continuing research and development of best practices in role-playing instruction is essential 

for advancing language education. While the study provides solid evidence of the 

effectiveness of role-playing, further research is needed to better understand underlying 

mechanisms and refine instructional strategies. Additionally, exploring new ways to integrate 

role-playing in the classroom, leveraging the latest technological and pedagogical 

innovations, is recommended to enhance learning outcomes in language education. 
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Anexes 

Anexe 1: Lesson Plan 

Lesson Title: Introduction to Basic Vocabulary 

Objective: By the end of the lesson, students will be able to recognize and use basic English 

vocabulary related to everyday objects and activities. 

Duration: 60 minutes 

Materials Needed: 

• Whiteboard and markers 

• Flashcards with pictures of everyday objects 

• Handouts with vocabulary exercises 

Procedure: 

1. Warm-up (5 minutes): 

• Greet the students and engage in some simple conversation to create a positive 

atmosphere. 

• Review any previous vocabulary or concepts briefly. 

2. Introduction to Vocabulary (15 minutes): 

• Show flashcards with pictures of everyday objects (e.g., table, chair, book, pencil). 

• Say each word aloud and have the students repeat after you. 

• Use gestures or actions to help reinforce understanding. 

3. Vocabulary Practice (20 minutes): 

• Divide the class into pairs or small groups. 



TRABAJO DE TITULACIÓN 

 

 

• Distribute handouts with vocabulary exercises, such as matching pictures to words or 

filling in the blanks with the correct word. 

• Monitor the groups and provide assistance as needed. 

4. Feedback and Correction (10 minutes): 

• Review the answers to the vocabulary exercises as a whole class. 

• Clarify any misunderstandings and provide feedback on pronunciation or usage. 

• Encourage students to ask questions if they are unsure about anything. 

5. Application (10 minutes): 

• Engage students in a simple speaking activity where they use the newly learned 

vocabulary in context. 

• For example, have them describe objects in the classroom or talk about their daily 

routines using the vocabulary words. 

6. Wrap-up (5 minutes): 

• Summarize the key vocabulary words covered in the lesson. 

• Encourage students to practice using the words outside of class. 

• Assign any homework, such as reviewing the vocabulary or practicing with a partner. 

Assessment: 

• Informal assessment throughout the lesson through observation of students' participation and 

understanding. 

• Review of completed vocabulary exercises to gauge individual comprehension. 

Extension: 
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• Provide additional resources or online activities for students to reinforce their learning at 

home. 

• Encourage students to create flashcards or use language-learning apps to practice vocabulary 

independently. 

 

 

Anexe 2: Instrument 

In the context of education or research, "instruments" typically refer to the tools or methods used to 

collect data or measure variables. These instruments can vary depending on the specific goals of the 

study or the information being gathered. Here are some examples of instruments commonly used in 

educational settings: 

1. Surveys: Surveys are questionnaires designed to collect information from participants about 

their attitudes, opinions, behaviors, or demographic characteristics. They can be administered 

in various formats, including paper-based, online, or through interviews. 

2. Tests and Assessments: These instruments are used to measure students' knowledge, skills, 

abilities, or academic performance in specific subject areas. Examples include standardized 

tests, achievement tests, proficiency tests, and diagnostic assessments. 

3. Observation Schedules: Observation schedules involve systematically observing and 

recording behaviors, interactions, or events in a classroom or other learning environment. 

This method provides qualitative data about students' behavior and engagement. 
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4. Interviews: Interviews involve direct communication between a researcher and participants, 

allowing for in-depth exploration of topics or experiences. Structured, semi-structured, or 

unstructured interview formats can be used depending on the research objectives. 

5. Focus Groups: Focus groups are small group discussions facilitated by a researcher to 

gather insights and perspectives on a specific topic. They encourage interaction and generate 

rich qualitative data through group dynamics and discussions. 

6. Rubrics: Rubrics are scoring guides used to evaluate students' performance on assignments, 

projects, or presentations. They outline criteria and performance levels to provide consistent 

and transparent assessment feedback. 

7. Checklists and Rating Scales: These tools are used to assess specific skills, behaviors, or 

competencies based on predefined criteria. Checklists involve marking whether specific 

items are present or absent, while rating scales assign scores to indicate the extent or quality 

of performance. 

8. Learning Analytics Tools: Learning analytics tools collect and analyze data generated by 

educational technologies and digital learning platforms. They provide insights into students' 

learning behaviors, progress, and performance, enabling personalized instruction and 

support. 

9. Psychometric Instruments: Psychometric instruments, such as personality assessments or 

intelligence tests, measure psychological constructs or traits. They are designed to be 

reliable, valid, and standardized for accurate measurement. 
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10. Documentation Review: Documentation review involves analyzing existing documents, 

records, or artifacts related to educational processes, such as curriculum documents, student 

work samples, or administrative reports. 

These instruments serve diverse purposes in educational research and practice, facilitating data 

collection, analysis, and interpretation to support informed decision-making and improve learning 

outcomes. 

 

 

 

 

 

 

 

 

 

 

 

 


